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This document has a number of citations of studies of Direct Instruction programs that 

included substantial proportions of ELL students. One of the most important set of studies is 

the 3 reports by Gunn, et al (2000, 2002, 2005). This was a very carefully designed, 

federally funded randomized control trial that involved both Hispanic and non-Hispanic 

students in several school districts. Students were selected for inclusion if they were more 

than one grade level behind on at least two of the baseline measures of reading skills. They 

were given either Reading Mastery or Corrective Reading, depending upon their age. The 

intervention lasted for 1.5 school years. By the end of the intervention the average effect 

size for Hispanic students (across 5 different measures) was .49 of a standard deviation. 

This effect is strong enough to predict that a student who began the program scoring at the 

30th percentile would, at the end of the intervention, be scoring at the 49% percentile. The 

researchers reported statistically significant results in favor of the DI programs for two years 

after the cessation of the program.  

 

These results are very similar to those found in many other studies. One particularly note-

worthy study is the one by Gersten, et al, which reports the long-term impact of the use of 

Direct Instruction programs with ELL students. While Gunn et al did not include data from 

more than two years post-intervention, other studies have reported significant effects 

extending through the end of high school.  The list below includes a number of case studies 

published by SRA/McGraw Hill. An article by Stockard in the journal Quality and Quantity in 

2013 reported effect sizes for these case studies, differentiating results for schools with 

different characteristics. The average effect for reports including 30% of more ELL students 

was .40 of a standard deviation, only slightly less than that in the Gunn et al reports. Finally, 

it is important to note that the results with Corrective Reading and Reading Mastery are very 

similar. Both programs appear to be equally effective. The major influence on the impact of 

the programs on students’ learning appears to be the fidelity with which they are 

implemented and the extent to which teachers are properly trained and supported.  

  

The listing includes only studies that specifically mentioned English Language Learning (ELL) 

students. There are large numbers of other studies with high proportions of Hispanic 

students or students with other ethnic backgrounds, which are available on the NIFDI data 

base of DI studies. 
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