Below is a format you can use in your phone contacts while monitoring the program

Case Supervisor: Dr. Kerry Hempenstall

Telephone call date:


Telephone call time and duration: 

Notes

How is the Corrective Reading Program (Decoding Level A) progressing?

M reports that the program has commenced and that all is progressing well after the first week.  M believes that L is finding the lessons relatively easy and that this is providing L with lots of success and motivation to persist with lessons.

How many lessons has L completed?

L has completed 12 lessons of the Corrective Reading Program (Decoding Level A) within the first week.  The family has managed to complete between one and three lessons each day.  M reports that they have encouraged L to undertake as many lessons as possible during the first week because L has been on school holidays and has had ‘extra time’.  

Who has been implementing lessons with L?

M has administered all 12 lessons with L.  Louise felt that she needed to practice the skill of continuous blending prior to administering lessons with L.  M feels more confident than Louise in his ability to articulate different letter sounds and to blend letters together.  Louise may begin administering some lessons with L at a later stage.  However, at this point, M will continue administering all lessons with L and thus telephone check-ups will occur between M and the clinician.

Data: (Please note: M has not recorded ‘Free Reading Time’)

	Lesson Number
	Date
	Lesson Time (minutes)
	Errors
	Comments/ Difficulties

	1
	22/9/2006
	30
	0
	

	2
	23/9/2006
	20
	1
	Pronunciation of short ‘a’ sound

	3
	23/9/2006
	17
	1
	Read ‘ra’ as ‘raaarrrrr’

	4
	23/9/2006
	19
	0
	

	5
	24/9/2006
	17
	0
	

	6
	24/9/2006
	19
	0
	

	7
	25/9/2006
	20
	0
	

	8
	26/9/2006
	17
	1
	No continuous blending between s and i in ‘sit’. S/C.

	9
	26/9/2006
	13
	1
	Didn’t sound out ‘i’ correctly

	10
	27/9/2006
	22
	2
	No blending between r and e and between h and i

	11
	28/9/2006
	16
	1
	Didn’t blend the word ‘hid’ properly. S/C.

	12
	29/9/2006
	14
	0
	


S/C = Self-corrected

Have there been any problems encountered so far?

M reports that the only problems encountered thus far have concerned the pronunciation of some letter sounds.  M feels that because the program is American, some letter sounds are pronounced slightly differently as to how they would be pronounced in Australia.  For example, the word ‘must’ sounds more like ‘mast’ when pronounced according to the cues in the book.  L and M have managed to overcome this problem by discussing the different letter pronunciations in America compared to Australia.

M states that L has made some errors in each lesson, but that he is self-correcting on a lot of these errors.  M believes L is enjoying the program at the moment and is motivated to improve his reading skills.

Any queries regarding the program?

M did not have any questions at this stage of consultation.  However, the clinician and M discussed the need to deliver mastery tests after the completion of lessons 20, 45 and 65.  M believes that L will have completed 20 lessons by the end of next week.

Next client contact scheduled for…..
The clinician to telephone M F on Tuesday 3rd October for another check-up/ consultation.  M has requested that he be contacted on his work telephone number (xxxxxx) sometime in the late afternoon.  During this telephone conversation the clinician and Mathew will determine when L will be presented with his first Mastery test (to occur after the completion of Lesson 20).  M will check that he has all of the materials available to deliver this mastery test.  If he does not, the clinician will photocopy the Mastery Test Examiner’s Manual and Mastery Test Booklet and post it to M F.  

…………………………………


………………………………….








Dr. Kerry Hempenstall

Provisional Psychologist



Case Supervisor

Free Reading column is a stimulus for parents to encourage their children to do free reading every night. It's to help put into general practice that which they're learning in their reading lessons. So, record how many minutes each day the child is reading at home (other than homework or the program). In B1, B2, and C the Average is a separate row to Target. Average is calculated for each column to see how the child is doing over 10 lessons, compared to the Target. Was he above it? Below it? Is there a problem in the teaching? You calculate average errors in First Reading, average lesson time, average errors in Second Reading, and average reading rate. The new target every ten lessons is set by the program, not by me.
Corrective Reading Decoding: Level A (Lessons 1-35)

Free
     Lesson       Date     Lesson   Errors in
            Comments (e.g. difficulties, common 

Reading   Number
              Time
     reading

 reading errors, breakthroughs)

	Target
	
	
	
	1
	1 error is the target for all checkouts up to Lesson 46

	
	1
	
	
	
	

	
	2
	
	
	
	

	
	3
	
	
	
	

	
	4
	
	
	
	

	
	5
	
	
	
	

	
	6
	
	
	
	

	
	7
	
	
	
	

	
	8
	
	
	
	

	
	9
	
	
	
	

	
	10
	
	
	
	

	
	11
	
	
	
	

	
	12
	
	
	
	

	
	13
	
	
	
	

	
	14
	
	
	
	

	
	15
	
	
	
	

	
	16
	
	
	
	

	
	17
	
	
	
	

	
	18
	
	
	
	

	
	19
	
	
	
	

	
	20
	
	
	
	

	
	21
	
	
	
	

	
	22
	
	
	
	

	
	23
	
	
	
	

	
	24
	
	
	
	

	
	25
	
	
	
	

	
	26
	
	
	
	

	
	27
	
	
	
	

	
	28
	
	
	
	

	
	29
	
	
	
	

	
	30
	
	
	
	

	
	31
	
	
	
	

	
	32
	
	
	
	

	
	33
	
	
	
	

	
	34
	
	
	
	

	
	35
	
	
	
	


Small reward every 10th lesson e.g. Kit Kat. Tape record some reading on 1st and 35th lesson.

Corrective Reading program: Level A (Lessons 35-65)

Free
     Lesson       Date     Lesson   Errors in
            Comments (e.g. difficulties, common 

Reading   Number
              Time
     reading

 reading errors, breakthroughs)

	Target
	
	
	
	1
	1 error is the target for all checkouts up to Lesson 46

	
	36
	
	
	
	

	
	37
	
	
	
	

	
	38
	
	
	
	

	
	39
	
	
	
	

	
	40
	
	
	
	

	
	41
	
	
	
	

	
	42
	
	
	
	

	
	43
	
	
	
	

	
	44
	
	
	
	

	
	45
	
	
	
	

	Target
	
	
	
	2 or less
	2 errors or less in 45 seconds or less is the target 

	
	46
	
	
	
	

	
	47
	
	
	
	

	
	48
	
	
	
	

	
	49
	
	
	
	

	
	50
	
	
	
	

	
	51
	
	
	
	

	
	52
	
	
	
	

	
	53
	
	
	
	

	
	54
	
	
	
	

	Target
	
	
	
	2 or less
	2 errors or less in 60 seconds or less is the target

	
	55
	
	
	
	

	
	56
	
	
	
	

	
	57
	
	
	
	

	
	58
	
	
	
	

	
	59
	
	
	
	

	
	60
	
	
	
	

	
	61
	
	
	
	

	
	62
	
	
	
	

	
	63
	
	
	
	

	
	64
	
	
	
	

	
	65
	
	
	
	


Small reward every 10th lesson e.g. Kit Kat. Tape record some reading on 31st and the last lesson.

Free Reading is a stimulus to encourage free reading every night. It's to help put into general practice that which they're learning in their reading lessons. So, record how many minutes each day the child is reading at home (other than homework or the program). The Average is a separate row to Target. Average is calculated for each column to see how the child is doing over 10 lessons, compared to the Target. Was he above it? Below it? Is there a problem in the teaching? You calculate average errors in First Reading, average lesson time, average errors in Second Reading, and average reading rate. The new target every ten lessons is set by the program, not by me. What to do in the first reading and the timed reading is described in the Teachers Presentation Book, in the Teachers Guide, and also in the Series Guide.
Corrective Reading Decoding: B1 (Lessons 1-35)

Free        Lesson      Date     Lesson                   Errors                    Words              Comments (e.g. difficulties, 

Reading Number                  How            First            Timed           read                reading breakthroughs)

Time


          Long?
Reading     Reading         in 1 min
	Target
	
	
	
	2 or less
	
	
	

	
	1
	
	
	
	
	
	

	
	2
	
	
	
	
	
	

	
	3
	
	
	
	
	
	

	
	4
	
	
	
	
	
	

	
	5
	
	
	
	
	
	

	
	6
	
	
	
	
	
	

	
	7
	
	
	
	
	
	

	
	8
	
	
	
	
	
	

	
	9
	
	
	
	
	
	

	
	10
	
	
	
	
	
	

	
	11
	
	
	
	
	
	

	Target
	
	
	
	2 or less
	3 or less
	55
	

	
	12
	
	
	
	
	
	

	
	13
	
	
	
	
	
	

	
	14
	
	
	
	
	
	

	
	15
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	

	Target
	
	
	
	2 or less
	3 or less
	60
	

	
	16
	
	
	
	
	
	

	
	17
	
	
	
	
	
	

	
	18
	
	
	
	
	
	

	
	19
	
	
	
	
	
	

	
	20
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	

	Target
	
	
	
	2 or less
	3 or less
	65
	

	
	21
	
	
	
	
	
	

	
	22
	
	
	
	
	
	

	
	23
	
	
	
	
	
	

	
	24
	
	
	
	
	
	

	
	25
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	

	Target
	
	
	
	2 or less
	3 or less
	70
	

	
	26
	
	
	
	
	
	

	
	27
	
	
	
	
	
	

	
	28
	
	
	
	
	
	

	
	29
	
	
	
	
	
	

	
	30
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	

	Target
	
	
	
	2 or less
	3 or less
	75
	

	
	31
	
	
	
	
	
	

	
	32
	
	
	
	
	
	

	
	33
	
	
	
	
	
	

	
	34
	
	
	
	
	
	

	
	35
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	


Corrective Reading Decoding: B1 (Lessons 36-60)

Free        Lesson      Date     Lesson           Errors                    Words              Comments (e.g. difficulties, 

Reading Number                  How      First           Timed          read                reading breakthroughs)

Time


          Long?
Reading     Reading      in 1 min
	Target
	
	
	
	2 or less
	3 or less
	80
	

	
	36
	
	
	
	
	
	

	
	37
	
	
	
	
	
	

	
	38
	
	
	
	
	
	

	
	39
	
	
	
	
	
	

	
	40
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	

	Target
	
	
	
	2 or less
	3 or less
	85
	

	
	41
	
	
	
	
	
	

	
	42
	
	
	
	
	
	

	
	43
	
	
	
	
	
	

	
	44
	
	
	
	
	
	

	
	45
	
	
	
	
	
	

	
	46
	
	
	
	
	
	

	
	47
	
	
	
	
	
	

	
	48
	
	
	
	
	
	

	
	49
	
	
	
	
	
	

	
	50
	
	
	
	
	
	

	
	51
	
	
	
	
	
	

	
	52
	
	
	
	
	
	

	
	53
	
	
	
	
	
	

	
	54
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	

	Target
	
	
	
	2 or less
	3 or less
	90
	

	
	55
	
	
	
	
	
	

	
	56
	
	
	
	
	
	

	
	57
	
	
	
	
	
	

	
	58
	
	
	
	
	
	

	
	59
	
	
	
	
	
	

	
	60
	
	
	
	
	
	

	
	61
	
	
	
	
	
	

	
	62
	
	
	
	
	
	

	
	63
	
	
	
	
	
	

	
	64
	
	
	
	
	
	

	
	65
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	


Small reward every 10th lesson e.g. KitKat. Tape record some reading on 35th and 65th lesson
Free Reading is a stimulus to encourage free reading every night. It's to help put into general practice that which they're learning in their reading lessons. So, record how many minutes each day the child is reading at home (other than homework or the program). The Average is a separate row to Target. Average is calculated for each column to see how the child is doing over 10 lessons, compared to the Target. Was he above it? Below it? Is there a problem in the teaching? You calculate average errors in First Reading, average lesson time, average errors in Second Reading, and average reading rate. The new target every ten lessons is set by the program.

Corrective Reading Decoding: B2 (Lessons 1-35)

Free           Lesson       Date      Lesson                 Errors                        Words              Comments (e.g. difficulties, 

Reading     Number                   How             First          Timed              read                   reading breakthroughs)

Time


         Long?
Reading     Reading           in 1 min     
	Target 
	
	
	
	2 or less
	3 or less
	90
	

	
	1
	
	
	
	
	
	

	
	2
	
	
	
	
	
	

	
	3
	
	
	
	
	
	

	
	4
	
	
	
	
	
	

	
	5
	
	
	
	
	
	

	
	6
	
	
	
	
	
	

	
	7
	
	
	
	
	
	

	
	8
	
	
	
	
	
	

	
	9
	
	
	
	
	
	

	
	10
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	

	Target
	
	
	
	2 or less
	3 or less
	95
	

	
	11
	
	
	
	
	
	

	
	12
	
	
	
	
	
	

	
	13
	
	
	
	
	
	

	
	14
	
	
	
	
	
	

	
	15
	
	
	
	
	
	

	
	16
	
	
	
	
	
	

	
	17
	
	
	
	
	
	

	
	18
	
	
	
	
	
	

	
	19
	
	
	
	
	
	

	
	20
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	

	Target
	
	
	
	2 or less
	3 or less
	100
	

	
	21
	
	
	
	
	
	

	
	22
	
	
	
	
	
	

	
	23
	
	
	
	
	
	

	
	24
	
	
	
	
	
	

	
	25
	
	
	
	
	
	

	
	26
	
	
	
	
	
	

	
	27
	
	
	
	
	
	

	
	28
	
	
	
	
	
	

	
	29
	
	
	
	
	
	

	
	30
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	

	Target
	
	
	
	2 or less
	3 or less
	105
	

	
	31
	
	
	
	
	
	

	
	32
	
	
	
	
	
	

	
	33
	
	
	
	
	
	

	
	34
	
	
	
	
	
	

	
	35
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	


Small reward every 10th lesson e.g. KitKat. Tape record some reading on 1st and 35th lesson.

Corrective Reading Decoding: B2 (Lessons 36-65)

Free           Lesson       Date      Lesson           Errors                    Words              Comments (e.g. difficulties, 

Reading     Number                   How       First          Timed          read                   reading breakthroughs)

Time


            Long?
Reading     Reading       in 1 min     
	Target 
	
	
	
	2 or less
	3 or less
	105
	

	
	36
	
	
	
	
	
	

	
	37
	
	
	
	
	
	

	
	38
	
	
	
	
	
	

	
	39
	
	
	
	
	
	

	
	40
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	

	Target
	
	
	
	2 or less
	3 or less
	110
	

	
	41
	
	
	
	
	
	

	
	42
	
	
	
	
	
	

	
	43
	
	
	
	
	
	

	
	44
	
	
	
	
	
	

	
	45
	
	
	
	
	
	

	
	46
	
	
	
	
	
	

	
	47
	
	
	
	
	
	

	
	48
	
	
	
	
	
	

	
	49
	
	
	
	
	
	

	
	50
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	

	Target
	
	
	
	2 or less
	3 or less
	115
	

	
	51
	
	
	
	
	
	

	
	52
	
	
	
	
	
	

	
	53
	
	
	
	
	
	

	
	54
	
	
	
	
	
	

	
	55
	
	
	
	
	
	

	
	56
	
	
	
	
	
	

	
	57
	
	
	
	
	
	

	
	58
	
	
	
	
	
	

	
	59
	
	
	
	
	
	

	
	60
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	

	Target
	
	
	
	2 or less
	3 or less
	120
	

	
	61
	
	
	
	
	
	

	
	62
	
	
	
	
	
	

	
	63
	
	
	
	
	
	

	
	64
	
	
	
	
	
	

	
	65
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	


Small reward every 10th lesson e.g. Kit Kat. Tape record some story reading on the last lesson and compare reading to earlier tapes.

Free Reading is a stimulus to encourage free reading every night. It's to help put into general practice that which they're learning in their reading lessons. So, record how many minutes each day the child is reading at home (other than homework or the program). The Average is a separate row to Target. Average is calculated for each column to see how the child is doing over 10 lessons, compared to the Target. Was he above it? Below it? Is there a problem in the teaching? You calculate average errors in First Reading, average lesson time, average errors in Second Reading, and average reading rate. The new target every ten lessons is set by the program.

Corrective Reading Decoding: Level C1 (Lessons 1-30)

Free          Lesson   Date   Lesson  Errors in   Errors in    Words            Comments (e.g. difficulties, 

Reading    Number            How     Story         Timed        read             reading breakthroughs)

Time


      Long?  Reading
  Reading     in 2 min
	 Target
	
	
	
	12
	4 or less
	200
	

	
	1
	
	
	
	
	
	

	
	2
	
	
	
	
	
	

	
	3
	
	
	
	
	
	

	
	4
	
	
	
	
	
	

	
	5
	
	
	
	
	
	

	
	6
	
	
	
	
	
	

	
	7
	
	
	
	
	
	

	
	8
	
	
	
	
	
	

	
	9
	
	
	
	
	
	

	
	10
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	

	Target
	
	
	
	
	4 or less
	220
	

	
	11
	
	
	
	
	
	

	
	12
	
	
	
	
	
	

	
	13
	
	
	
	
	
	

	
	14
	
	
	
	
	
	

	
	15
	
	
	
	
	
	

	
	16
	
	
	
	
	
	

	
	17
	
	
	
	
	
	

	
	18
	
	
	
	
	
	

	
	19
	
	
	
	
	
	

	
	20
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	

	Target
	
	
	
	
	5 or less
	240
	

	
	21
	
	
	
	
	
	

	
	22
	
	
	
	
	
	

	
	23
	
	
	
	
	
	

	
	24
	
	
	
	
	
	

	
	25
	
	
	
	
	
	

	
	26
	
	
	
	
	
	

	
	27
	
	
	
	
	
	

	
	28
	
	
	
	
	
	

	
	29
	
	
	
	
	
	

	
	30
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	


Corrective Reading Decoding: Level C1 (Lessons 31-60)

Free          Lesson   Date   Lesson  Errors in   Errors in    Words            Comments (e.g. difficulties, 

Reading    Number            How     Story         Timed        read             reading breakthroughs)

Time


      Long?  Reading
  Reading     in 2 min
	Target
	
	
	
	12
	5 or less
	240
	

	
	31
	
	
	
	
	
	

	
	32
	
	
	
	
	
	

	
	33
	
	
	
	
	
	

	
	34
	
	
	
	
	
	

	
	35
	
	
	
	
	
	

	
	36
	
	
	
	
	
	

	
	37
	
	
	
	
	
	

	
	38
	
	
	
	
	
	

	
	39
	
	
	
	
	
	

	
	40
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	

	Target
	
	
	
	
	5 or less
	240
	

	
	41
	
	
	
	
	
	

	
	42
	
	
	
	
	
	

	
	43
	
	
	
	
	
	

	
	44
	
	
	
	
	
	

	
	45
	
	
	
	
	
	

	
	46
	
	
	
	
	
	

	
	47
	
	
	
	
	
	

	
	48
	
	
	
	
	
	

	
	49
	
	
	
	
	
	

	
	40
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	

	Target
	
	
	
	
	5 or less
	240
	

	
	51
	
	
	
	
	
	

	
	52
	
	
	
	
	
	

	
	53
	
	
	
	
	
	

	
	54
	
	
	
	
	
	

	Big Target
	
	
	
	
	10 or less
	5 min
	

	
	55
	
	
	
	
	
	

	
	56
	
	
	
	
	
	

	
	57
	
	
	
	
	
	

	
	58
	
	
	
	
	
	

	
	59
	
	
	
	
	
	

	Big Target
	
	
	
	
	10 or less
	5 min
	

	
	60
	
	
	
	
	
	

	Average
	
	
	
	
	
	
	


Corrective Reading Decoding: Level C2 (Lessons 61-95)

Free          Lesson     Date   Lesson   Errors in      Errors in    Words            Comments (e.g. difficulties, 

Reading    Number             How        Story          Timed         read             reading breakthroughs)

Time


        Long?     Reading      Reading      in 2 min
	Target
	
	
	
	12
	5 or less
	260
	

	
	61
	
	
	
	
	
	

	
	62
	
	
	
	
	
	

	
	63
	
	
	
	
	
	

	
	64
	
	
	
	
	
	

	Target
	
	
	
	
	10 or less
	5 min
	

	
	65
	
	
	
	
	
	

	
	66
	
	
	
	
	
	

	
	67
	
	
	
	
	
	

	
	68
	
	
	
	
	
	

	
	69
	
	
	
	
	
	

	Target
	
	
	
	
	10 or less
	5 min
	

	
	70
	
	
	
	
	
	

	
	71
	
	
	
	
	
	

	
	72
	
	
	
	
	
	

	
	73
	
	
	
	
	
	

	
	74
	
	
	
	
	
	

	Target
	
	
	
	
	10 or less
	5 min
	

	
	75
	
	
	
	
	
	

	
	76
	
	
	
	
	
	

	
	77
	
	
	
	
	
	

	
	78
	
	
	
	
	
	

	
	79
	
	
	
	
	
	

	Target
	
	
	
	
	10 or less
	5 min
	
	

	
	80
	
	
	
	
	
	

	
	81
	
	
	
	
	
	

	
	82
	
	
	
	
	
	

	
	83
	
	
	
	
	
	

	
	84
	
	
	
	
	
	

	Target
	
	
	
	
	10 or less
	5 min
	

	
	85
	
	
	
	
	
	

	
	86
	
	
	
	
	
	

	
	87
	
	
	
	
	
	

	
	88
	
	
	
	
	
	

	
	89
	
	
	
	
	
	

	Target
	
	
	
	
	10 or less
	5 min
	

	
	90
	
	
	
	
	
	

	
	91
	
	
	
	
	
	

	
	92
	
	
	
	
	
	

	
	93
	
	
	
	
	
	

	
	94
	
	
	
	
	
	

	Target
	
	
	
	
	10 or less
	5 min
	

	
	95
	
	
	
	
	
	


Corrective Reading Decoding: Level C2 (Lessons 95-125)

Free          Lesson      Date   Lesson   Errors in    Errors in     Words            Comments (e.g. difficulties, 

Reading    Number              How       Story          Timed         read             reading breakthroughs)

Time


         Long?    Reading      Reading      in 2 min
	Target
	
	
	
	12
	5 or less
	260
	

	
	96
	
	
	
	
	
	

	
	97
	
	
	
	
	
	

	
	98
	
	
	
	
	
	

	
	99
	
	
	
	
	
	

	Target
	
	
	
	
	10 or less
	5 min
	

	
	100
	
	
	
	
	
	

	
	101
	
	
	
	
	
	

	
	102
	
	
	
	
	
	

	
	103
	
	
	
	
	
	

	
	104
	
	
	
	
	
	

	Target
	
	
	
	
	10 or less
	5 min
	

	
	105
	
	
	
	
	
	

	
	106
	
	
	
	
	
	

	
	107
	
	
	
	
	
	

	
	108
	
	
	
	
	
	

	
	109
	
	
	
	
	
	

	Target
	
	
	
	
	10 or less
	5 min
	

	
	110
	
	
	
	
	
	

	
	111
	
	
	
	
	
	

	
	112
	
	
	
	
	
	

	
	113
	
	
	
	
	
	

	
	114
	
	
	
	
	
	

	Target
	
	
	
	
	10 or less
	5 min
	

	
	115
	
	
	
	
	
	
	

	
	116
	
	
	
	
	
	

	
	117
	
	
	
	
	
	

	
	118
	
	
	
	
	
	

	
	119
	
	
	
	
	
	

	Target
	
	
	
	
	10 or less
	5 min
	

	
	120
	
	
	
	
	
	

	
	121
	
	
	
	
	
	

	
	122
	
	
	
	
	
	

	
	123
	
	
	
	
	
	

	
	124
	
	
	
	
	
	

	Target
	
	
	
	
	10 or less
	5 min
	

	
	125
	
	
	
	
	
	


Corrective Reading Decoding: Parent Tasks:

1. Read the instructions about how the program is designed and how to present the program

2. Read Lesson 1 several times until you are reasonably confident about presenting it smoothly

3. Present Lesson 1 several times to your partner during the week, trying to present it smoothly

4. Do not present Lesson 1 to your child during this week

5. List any questions you have for the next session

Issues in Helping Parents with the Program

1. Discuss the importance of: sticking to the scripts, 5 lessons/week

2. Discuss the points system and whether it’s required in this situation - usually only necessary if the child is reluctant

3. Indicate which segments are unnecessary in 1:1 format, because they were designed to facilitate group instruction

4. Demonstrate importance of doing “endings buildup” correctly. That is, use a format that is erasable - whiteboard, blackboard, overhead transparency overlaid on a paper page (not ink on a page - the erasure of part of a word is important to direct attention to the similarities between different words

5. Discuss and practise Correction Procedures

6. Note the need to instantly correct all errors, not delaying until student self-corrects

7. Note the requirement to return to the first word in a line, column or sentence following an error. Discuss “repeat until firm”

8. Indicate that discomfort is normal for the new presenters (even teachers need 20 lessons to feel comfortable)

9. Determine whether signals are necessary - usually based upon whether a child is inclined to respond too slowly

10. Discuss the importance of reasonably rapid pacing

11. Give some rationale for the focus on sound combinations, especially in the middle of words - explain how they are the last skills to develop

12. Discuss “Reading Checkouts” and particularly the timed checkout that does not appear during Lesson 1

13. Show parents the Corrective Reading Program RMIT sheet that enables them to maintain records of progress for discussion with parents during monitoring

14. Discuss the mid and end-of-program Mastery Tests
Corrective Reading program: Parent Information:

· Read the instructions about how the program is designed and how to present the program

· Read Lesson 1 several times until you are reasonably confident about presenting it smoothly

· Present Lesson 1 several times to your partner during the week, trying to present it smoothly

· Do not present Lesson 1 to your child during this week

· List any questions you have for the next session
· Remember the importance of: sticking to the scripts every lesson

· Discuss the points system and whether it’s required in this situation - usually only necessary if the child is reluctant

· Note which segments are unnecessary in 1:1 format, because they were designed to facilitate group instruction

· Remember importance of doing “endings buildup” correctly. That is, use a format that is erasable - whiteboard, blackboard, overhead transparency overlaid on a paper page (not ink on a page - the erasure of part of a word is important to direct attention to the similarities between different words

· Remember to practise the Correction Procedures

· Remember the need to instantly correct all errors, not waiting for your child to self-correct

· Note the requirement to return to the first word in a line, column or sentence following an error. Remember to “repeat until firm”

· Remember that discomfort is normal for the new presenters (even teachers need 20 lessons to feel comfortable)

· Decide whether signals are necessary - usually based upon whether a child is inclined to respond too slowly

· Remember the importance of reasonably rapid pacing of lessons

· Remember the rationale for the focus on sound combinations, especially in the middle of words - explain how they are the last skills to develop

· Remember the “Reading Checkouts” and particularly the timed checkout.

· Fill in the Corrective Reading Program RMIT sheet that enables you to maintain records of progress for discussion with clinician during the program

· Don’t forget the mid and end-of-program Mastery Tests

Corrective Reading program: Parent Information:

· Read the instructions about how the program is designed and how to present the program

· Read Lesson 1 several times until you are reasonably confident about presenting it smoothly

· Present Lesson 1 to your partner trying to present it smoothly

· List any questions you have for the contact phone call
· Remember the importance of sticking closely to the scripts every lesson

· Discuss the points system, and whether it’s helpful in this situation.

· Note which segments are unnecessary in 1:1 format, because they were designed to facilitate group instruction

· Remember importance of doing “endings buildup” correctly. That is, use a format that is erasable - whiteboard, blackboard, overhead transparency overlaid on a paper page (not ink on a page - the erasure of part of a word is important to direct attention to the similarities between different words

· Remember the need to instantly correct all errors (except during the timed reading), not waiting for your child to self-correct

· Remember to practise the various Correction Procedures 

· Note the requirement to return to the first word in a line, column or sentence following an error. Remember to “repeat until firm”

· Remember that discomfort is normal for the new presenters (parents and teachers often need 20 lessons to feel comfortable)

· Signals are usually unnecessary - usually only used if a child is inclined to respond too slowly

· Remember the value of reasonably rapid pacing of lessons

· Remember the rationale for the focus on sound combinations, especially in the middle of words - they are the most difficult decoding skills to develop

· Remember the “Reading Checkouts” and particularly the timed checkout (which is always on yesterday’s story).

· Fill in the Corrective Reading Program RMIT sheet that enables you to maintain records of progress for discussion with clinician during the program

· Don’t forget the mid-program (L. 35) and end-of-program (L.65) Mastery Tests

Spelling Mastery Program

Free
     Lesson     Date   Lesson   Errors    Test         Comments (e.g., difficulties with specific words)

Reading    Number
        Time

Score

Time

	
	1
	
	
	
	
	

	
	2
	
	
	
	
	

	
	3
	
	
	
	
	

	
	4
	
	
	
	
	

	
	5
	
	
	
	
	

	
	6
	
	
	
	
	

	
	7
	
	
	
	
	

	
	8
	
	
	
	
	

	
	9
	
	
	
	
	

	
	10
	
	
	
	
	

	
	11
	
	
	
	
	

	
	12
	
	
	
	
	

	
	13
	
	
	
	
	

	
	14
	
	
	
	
	

	
	15
	
	
	
	
	

	
	16
	
	
	
	
	

	
	17
	
	
	
	
	

	
	18
	
	
	
	
	

	
	19
	
	
	
	
	

	
	20
	
	
	
	
	

	
	21
	
	
	
	
	

	
	22
	
	
	
	
	

	
	23
	
	
	
	
	

	
	24
	
	
	
	
	

	
	25
	
	
	
	
	

	
	26
	
	
	
	
	

	
	27
	
	
	
	
	

	
	28
	
	
	
	
	

	
	29
	
	
	
	
	

	
	30
	
	
	
	
	

	
	31
	
	
	
	
	

	
	32
	
	
	
	
	

	
	33
	
	
	
	
	

	
	34
	
	
	
	
	

	
	35
	
	
	
	
	

	
	36
	
	
	
	
	

	
	37
	
	
	
	
	

	
	38
	
	
	
	
	

	
	39
	
	
	
	
	

	
	40
	
	
	
	
	

	
	41
	
	
	
	
	

	
	42
	
	
	
	
	

	
	43
	
	
	
	
	

	
	44
	
	
	
	
	


Free
     Lesson     Date   Lesson   Errors    Test         Comments (e.g. difficulties with specific words)

Reading    Number
        Time

Score

Time

	
	45
	
	
	
	
	

	
	46
	
	
	
	
	

	
	47
	
	
	
	
	

	
	48
	
	
	
	
	

	
	49
	
	
	
	
	

	
	50
	
	
	
	
	

	
	51
	
	
	
	
	

	
	52
	
	
	
	
	

	
	53
	
	
	
	
	

	
	54
	
	
	
	
	

	
	55
	
	
	
	
	

	
	56
	
	
	
	
	

	
	57
	
	
	
	
	

	
	58
	
	
	
	
	

	
	59
	
	
	
	
	

	
	60
	
	
	
	
	

	
	61
	
	
	
	
	

	
	62
	
	
	
	
	

	
	63
	
	
	
	
	

	
	64
	
	
	
	
	

	
	65
	
	
	
	
	

	
	66
	
	
	
	
	

	
	67
	
	
	
	
	

	
	68
	
	
	
	
	

	
	69
	
	
	
	
	

	
	70
	
	
	
	
	

	
	71
	
	
	
	
	

	
	72
	
	
	
	
	

	
	73
	
	
	
	
	

	
	74
	
	
	
	
	

	
	75
	
	
	
	
	

	
	76
	
	
	
	
	

	
	77
	
	
	
	
	

	
	78
	
	
	
	
	

	
	79
	
	
	
	
	

	
	80
	
	
	
	
	

	
	81
	
	
	
	
	

	
	82
	
	
	
	
	

	
	83
	
	
	
	
	

	
	84
	
	
	
	
	

	
	85
	
	
	
	
	

	
	86
	
	
	
	
	

	
	87
	
	
	
	
	

	
	88
	
	
	
	
	

	
	89
	
	
	
	
	

	
	90
	
	
	
	
	

	
	91
	
	
	
	
	

	
	92
	
	
	
	
	


Free
Lesson     Date   Lesson   Errors    Test   Comments (e.g. difficulties with specific words)

Reading  Number
        Time

Score

Time

	
	93
	
	
	
	
	

	
	94
	
	
	
	
	

	
	95
	
	
	
	
	

	
	96
	
	
	
	
	

	
	97
	
	
	
	
	

	
	98
	
	
	
	
	

	
	99
	
	
	
	
	

	
	100
	
	
	
	
	

	
	101
	
	
	
	
	

	
	102
	
	
	
	
	

	
	103
	
	
	
	
	

	
	104
	
	
	
	
	

	
	105
	
	
	
	
	

	
	106
	
	
	
	
	

	
	107
	
	
	
	
	

	
	108
	
	
	
	
	

	
	109
	
	
	
	
	

	
	110
	
	
	
	
	

	
	111
	
	
	
	
	

	
	112
	
	
	
	
	

	
	113
	
	
	
	
	

	
	114
	
	
	
	
	

	
	115
	
	
	
	
	

	
	116
	
	
	
	
	

	
	117
	
	
	
	
	

	
	118
	
	
	
	
	

	
	119
	
	
	
	
	

	
	120
	
	
	
	
	

	
	121
	
	
	
	
	

	
	122
	
	
	
	
	

	
	123
	
	
	
	
	

	
	124
	
	
	
	
	

	
	125
	
	
	
	
	

	
	126
	
	
	
	
	

	
	127
	
	
	
	
	

	
	128
	
	
	
	
	

	
	129
	
	
	
	
	

	
	130
	
	
	
	
	

	
	131
	
	
	
	
	

	
	133
	
	
	
	
	

	
	134
	
	
	
	
	

	
	135
	
	
	
	
	

	
	136
	
	
	
	
	

	
	137
	
	
	
	
	

	
	138
	
	
	
	
	

	
	139
	
	
	
	
	

	
	140
	
	
	
	
	


Increasing the amount of reading done at home helps to consolidate the skills learned in the CRP
Book title
   
   Date     Words  Time    Reading          Comments: types of errors, 

     read      taken   heard?   

speed,  expression.                            

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


Tape record some reading every 3 months, and compare the speed, accuracy, fluency, expression, comprehension.
Repeated Reading Program

Dr Kerry Hempenstall
Repeated reading is a method of improving reading rate and accuracy. When students read very slowly, their understanding of what they read is greatly impaired. Though speed is partly dependent on the development of decoding skills, it can nevertheless be improved with practice devoted to timed reading, and reading rate certainly needs particular attention when it is very slow. For example, an average Year 2 student is expected to be able to read grade level text at about 80-100 wpm with 95% accuracy.

Repeated reading also helps children to further understand the phrasing of the text. Additionally, repeated reading leads to increased comprehension of the selected text as a result of multiple exposures to it. This increased comprehension also transfers to new text when the stories are at a similar reading level and assuming accuracy and speed have also increased. Being asked to read the same passage several times is not a punishment strategy or a sign of lack of progress - but a strategy that helps students. It is important that this be explained to students commencing the program.

The student reads a selected passage of 100-300 words (unassisted), aiming for a first-reading word accuracy of at least 85%, i,e., no more than 15 errors in 100 words. The parent marks the errors on a sheet of paper and corrects the errors as they occur. If there are more than 15 errors in the first 100 words, the story is too difficult, and another easier text should be selected.

Having established that the story is within this error limit, the parent reads the passage out loud at a normal reading pace to the student, using expression while reading.

The student then reads the passage out-loud at a rate that is comfortable, while the parent (sitting next to the student) marks errors as before, but this time does not interrupt or correct. Using a stop watch, the parent times the first minute of reading, making a note on their chart of how many words were read in that minute and how many errors occurred up to that point. The student continues to read until the end of the passage no longer timed but with errors being silently noted. It is helpful if the noting of errors is not obvious to the student. The parent then points out the errors while also providing the correct words. Then the parent has the student practise the words until he is able to read accurately the sentences in which any error had occurred.

The student repeats the reading of the whole passage up to 3 times in the session – aiming to achieve a 20% speed improvement over the first minute’s reading at an improved accuracy of 95% (i.e., no more than 5 errors in the first 100 words). So if the first reading was 40 wpm the new goal is 48 wpm. If it was 50 wpm then the new goal is 60wpm. Students reading below 45 wpm sometimes use assisted repeated reading by reading along with their parent or listening while reading to an audiotape of the passage that the parent has previously made). 

If the criterion is achieved within the 3 tries, a new passage can be selected for the next session. If not, the next session commences with the parent reading yesterday’s passage, followed by up to 3 attempts by the student to achieve the criterion. If the criterion has not been reached, contact the Clinic for advice.

The program should be scheduled for 5 sessions per week of about 5-10 minutes, depending upon how many readings are necessary. Records are kept on the forms provided by the Clinic, and form the basis for the discussion with the case supervisor each week. This enables progress to be evident, and any stalling of progress to be addressed quickly. Any tricky words – those occurring several times should be noted so as to detect decoding error patterns that can be remedied.

Book title
   
 Date    Errors Ist 
 Time  Errors 2nd  
Errors 3rd   
Errors 4th      

  reading     
taken reading      
reading
    reading

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


Repeated Reading in the Corrective Reading program

Kerry Hempenstall

“...repeated reading and other procedures that have students reading passages orally multiple times while receiving guidance or feedback from peers, parents, or teachers are effective in improving a variety of reading skills...These procedures help improve students’ reading ability, at least through grade 5, and they help improve the reading of students with learning problems much later than this. ...(And they) tended to improve word recognition, fluency (speed and accuracy of oral reading), and comprehension with most groups” (National Reading Panel, 2000, pp. 3-20; 3-28).

Repeated reading is a method of improving reading rate and accuracy. When students read very slowly, their understanding of what they read is greatly impaired. Though speed is partly dependent on the development of decoding skills, it can nevertheless be improved with practice devoted to timed reading, and reading rate certainly needs particular attention when it is very slow. For example, an average Year 2 student is expected to be able to read grade level text at about 80-100 wpm with 95% accuracy.

Repeated reading also helps children to further understand the phrasing of the text. Additionally, repeated reading leads to increased comprehension of the selected text as a result of multiple exposures to it. This increased comprehension also transfers to new text when the stories are at a similar reading level and assuming accuracy and speed have also increased. Being asked to read the same passage several times is not a punishment strategy or a sign of lack of progress - but a strategy that helps students. It is important that this be explained to students commencing the program.
Repeated Reading Program Rules

(
Instructions: Conduct the Corrective Reading Program lesson as per usual. If the student has not read the required number of words per minute and/or has surpassed the permissible number of errors for the lesson, implement Repeated Reading, following the rules specified below:









        Yes



No












Yes
  



No

Corrective Reading program Tutor Monitoring Form     Date
	Parent displays evidence of having read and practised the script ahead of time. 


	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	Comments

	Parent gets into the lesson quickly (without unnecessary discussion or rehearsal), and maintains an undistracted task focus.
	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	

	Parent follows the script closely, and adjusts as needed when the script applies only to a group instruction.
	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	

	Parent uses praise when the child follows the rules, and when the child performs especially well. For example, 

when he is sitting properly, does a difficult exercise with no mistakes, responds well to error correction, tries harder than during the last exercise, etc.
	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	

	Parent does all of the exercises.
	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	

	If the point system is being used, parent assigns points quickly and appropriately.


	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	

	When signals such as clapping are required, parent claps in time and at a reasonable pace.
	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	


	Parent moves at a brisk - but not too fast - pace.
	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	

	Parent ensures child remains alert. For example, by praising desirable behavior. "You’re answering quickly, I like that”.
	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	

	Parent good humouredly challenges the child. For example, "I know you really can do it. I bet you can do these 5 rows without even one mistake."


	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	

	Parent ensures child can see the book when necessary. For example, not blocking the words with parent’s own hand. 


	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	

	Parent follows the “Pause” instruction in the manual. For example, "I'm going to name some things that are (pause) DIFFERENT.” 


	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	

	Parent responds if a rule is broken during the lesson, reminding the child. "I need to hear you say the word clearly with your hand away from your mouth. Now let’s do that row again." And later on, "I like the way you're saying the word so clearly."


	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	

	Parent attends to the “Repeat until firm” instruction. If the child makes a weak response, the parent does the task again, making sure he is FIRM before going on. 


	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	


	Parent makes use of delayed tests to check-on and to firm-up items that were weak earlier. "Let's do those ain words again. They're hard. But we can do it."

	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	

	Parent employs the designated “Error Correction” procedure.


	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	

	Parent corrects every error immediately, not waiting for the child to self-correct. 


	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	

	Parent does the corrections quickly and with good humour - without any signs of frustration. 


	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	

	Parent able to present the tasks without sounding-out errors


	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	

	Parent puts some vim, vigor and enthusiasm into their presentation. 


	1 – consistently done well

2 – mostly done well

3 – uneven

4 – mostly not happening

0 – not applicable
	


Book title
   
 Date    Errors Ist 
 Time  Errors 2nd  
Errors 3rd   
Errors 4th      

  reading     
taken reading      
reading
    reading

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	


Notes for parents using the "Teach Your Child to Read in 100 Easy Lessons" program.
The beginning lessons appear very simple; however, they address precisely the basic skills that have not been mastered thus far, and that have held back progress in the past. These early lessons are necessary if the student is to cope with the more obviously reading-related content appearing in later exercises. Teaching is provided for every skill required by the child when performing even the simplest reading exercises. Exercises progress slowly, and changes are relatively small; as a result the exercises maintain a level of ease for the students.

All the instructions and questions you need to present will be written into the program for you (in red type). All the tasks you need to do are in black type in brackets. The correct student responses are in inverted commas. Additionally, the target letter or word is indicated in bold type. The most important thing is to follow the program to the letter, without changing anything. The program was rewritten numerous times based on the findings of trials in homes and schools, so you may be assured that the wording supplied is both sufficiently instructive to meet the needs of most students in understanding the task, but not overly wordy to distract them or waste time.

Before you start teaching...
You should:

1 Learn the sounds that are introduced in the program, particularly the first ten. Ensure that you are precise about the difference between a letter sound and a letter name.

2. Practise your stop sounds (t, d, p, b, k etc) so that you don’t add an uh sound. Think of how the letter sounds when it appears at the end of a word. Hold your throat to notice the difference between voiced and unvoiced sounds.

3. Practise the correction strategies for the various program tasks.

4. Ensure that you are firm on demonstrating the blending tasks with continuous blends (mmmaaannn not mmm-aaa-nnn). Be alert to ensure that your child’s blends are continuous too.

5. Practise presenting the first couple of lessons in the program. Before teaching a lesson to your child, you will need a couple of hours to prepare for the sessions, so that you are really familiar with the program. It is difficult to monitor responses if you need to concentrate heavily on the script. Most people indicate that it takes about 20 lessons before they feel comfortable with the formats, so do not let initial discomfort dissuade you from continuing. Practise!

6. Devise a teaching schedule - lessons usually once a day, preferably the same time each day. No fewer than 5 lessons per week should be considered, as the children we are concerned about typically struggle to remember new information over the untaught days. The end result is reteaching lessons, to the annoyance of all concerned. If desired it is possible to do more than 5 lessons per week.
Problem spots: 

(1) Ensure instructions regarding sounding-out the story on the first reading are followed. 

(2) Note that “period” is American for “full stop”. 

(3) Note the errors for i and I on p.17. 

(4) Understand the meaning of “Repeat until firm”, and think of examples of when a segment needs to be repeated. 

(5) Regularly check the manual for answers to problems arising during the program.

(6) Don’t despair! Remember that even trained teachers find the program feels most unfamiliar for about 20 lessons.

Praise

Some reinforcing statements are scripted for you; however, you may (for some children) need to provide your own reinforcement for other good things that a student does. To be reinforcing, you need to do the following:

1. Praise students for working hard, even if their performance is not perfect- ‘I like the way you are really working hard!'; ‘You try so hard, I can see that you really want to learn to read well!’

2. When your child performs well, praise him: "Billy, that's fantastic. You're so a clever to remember the sounds for ‘b’ and ‘d’!" 

3. If your child does well on a task that he found difficult on earlier occasions, show surprise-. "Johnny, I thought you'd have a lot more trouble with that! There's no tricking you, is there? Fantastic!"

4. Give the student the chance to show off the skills he has mastered: "Wait until dad/mum sees what you've learnt! They'll never believe it!" 

100 Lessons program: Parent Data Sheet

Free
     Lesson        Date     Lesson 

Comments (e.g. difficulties, common reading  

Reading   Number
             Time




errors, breakthroughs)

	
	1
	
	
	

	
	2
	
	
	

	
	3
	
	
	

	
	4
	
	
	

	
	5
	
	
	

	
	6
	
	
	

	
	7
	
	
	

	
	8
	
	
	

	
	9
	
	
	

	
	10
	
	
	

	
	11
	
	
	

	
	12
	
	
	

	
	13
	
	
	

	
	14
	
	
	

	
	15
	
	
	

	
	16
	
	
	

	
	17
	
	
	

	
	18
	
	
	

	
	19
	
	
	

	
	20
	
	
	

	
	21
	
	
	

	
	22
	
	
	

	
	23
	
	
	

	
	24
	
	
	

	
	25
	
	
	

	
	26
	
	
	

	
	27
	
	
	

	
	28
	
	
	

	
	29
	
	
	

	
	30
	
	
	

	
	31
	
	
	

	
	32
	
	
	

	
	33
	
	
	

	
	34
	
	
	

	
	35
	
	
	

	
	36
	
	
	

	
	37
	
	
	

	
	38
	
	
	

	
	39
	
	
	

	
	40
	
	
	

	
	41
	
	
	

	
	42
	
	
	

	
	43
	
	
	

	
	44
	
	
	

	
	45
	
	
	

	
	46
	
	
	

	
	47
	
	
	

	
	48
	
	
	

	
	49
	
	
	

	
	50
	
	
	


Small reward every 10th lesson e.g. KitKat. Tape record some reading on 1st, 30th, 60th and last lesson.

100 Lessons program: Parent Data Sheet

Free
     Lesson     Date     Lesson 

Comments (e.g. difficulties, common reading  

Reading   Number
             Time




errors, breakthroughs)

	
	51
	
	
	

	
	52
	
	
	

	
	53
	
	
	

	
	54
	
	
	

	
	55
	
	
	

	
	56
	
	
	

	
	57
	
	
	

	
	58
	
	
	

	
	59
	
	
	

	
	60
	
	
	

	
	61
	
	
	

	
	62
	
	
	

	
	63
	
	
	

	
	64
	
	
	

	
	65
	
	
	

	
	66
	
	
	

	
	67
	
	
	

	
	68
	
	
	

	
	69
	
	
	

	
	70
	
	
	

	
	71
	
	
	

	
	72
	
	
	

	
	73
	
	
	

	
	74
	
	
	

	
	75
	
	
	

	
	76
	
	
	

	
	77
	
	
	

	
	78
	
	
	

	
	79
	
	
	

	
	80
	
	
	

	
	81
	
	
	

	
	82
	
	
	

	
	83
	
	
	

	
	84
	
	
	

	
	85
	
	
	

	
	86
	
	
	

	
	87
	
	
	

	
	88
	
	
	

	
	89
	
	
	

	
	90
	
	
	

	
	91
	
	
	

	
	92
	
	
	

	
	93
	
	
	

	
	94
	
	
	

	
	95
	
	
	

	
	96
	
	
	

	
	97
	
	
	

	
	98
	
	
	

	
	99
	
	
	

	
	100
	
	
	


Small reward every 10th lesson e.g. KitKat. Tape record some reading on 1st, 30th, 60th and last lesson.

Funnix program parent sheet
	Lesson

No.
	Date
	Lesson Time
	Words

Incorrect
	Sounds

Incorrect
	No. hits

on repeat
	Comments (e.g. child cooperativeness, questions etc.)
	Parent

Satisfaction
	Free Reading  Time

	1
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	2
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	3
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	4
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	5
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	6
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	7
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	8
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	9
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	10
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	11
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	12
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	13
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	14
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	15
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	16
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	17
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	18
	
	
	
	
	
	
	
	

	19
	
	
	
	
	
	
	
	

	20
	
	
	
	
	
	
	
	


	Lesson

No.
	Date
	Lesson Time
	Words

Incorrect
	Sounds

Incorrect
	No. hits

on repeat
	Comments (e.g. child cooperativeness, questions etc.)
	Parent

Satisfaction
	Free Reading  Time

	21
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	22
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	23
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	24
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	25
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	26
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	27
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	28
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	29
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	30
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	31
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	32
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	33
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	25

	34
	
	
	
	
	
	
	
	26

	35
	
	
	
	
	
	
	
	27

	36
	
	
	
	
	
	
	
	28

	37
	
	
	
	
	
	
	
	29

	38
	
	
	
	
	
	
	
	30

	39
	
	
	
	
	
	
	
	31

	40
	
	
	
	
	
	
	
	32


	Lesson

No.
	Date
	Lesson Time
	Words

Incorrect
	Sounds

Incorrect
	No. hits

on repeat
	Comments (e.g. child cooperativeness, questions etc.)
	Parent

Satisfaction
	Free Reading  Time

	41
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	42
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	43
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	44
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	45
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	46
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	47
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	48
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	49
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	50
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	51
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	52
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	53
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	54
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	55
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	56
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	57
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	58
	
	
	
	
	
	
	
	

	59
	
	
	
	
	
	
	
	

	60
	
	
	
	
	
	
	
	


	Lesson

No.
	Date
	Lesson Time
	Words

Incorrect
	Sounds

Incorrect
	No. hits

on repeat
	Comments (e.g. child cooperativeness, questions etc.)
	Parent

Satisfaction
	Free Reading  Time

	61
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	62
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	63
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	64
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	65
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	66
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	67
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	68
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	69
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	70
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	71
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	72
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	73
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	74
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	75
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	76
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	77
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	78
	
	
	
	
	
	
	
	

	79
	
	
	
	
	
	
	
	

	80
	
	
	
	
	
	
	
	


	Lesson

No.
	Date
	Lesson Time
	Words

Incorrect
	Sounds

Incorrect
	No. hits

on repeat
	Comments (e.g. child cooperativeness, questions etc.)
	Parent

Satisfaction
	Free Reading  Time

	81
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	82
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	83
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	84
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	85
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	86
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	87
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	88
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	89
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	90
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	91
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	92
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	93
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	94
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	95
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	96
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	97
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	98
	
	
	
	
	
	
	
	

	99
	
	
	
	
	
	
	
	

	100
	
	
	
	
	
	
	
	


	Lesson

No.
	Date
	Lesson Time
	Words

Incorrect
	Sounds

Incorrect
	No. hits

on repeat
	Comments (e.g. child cooperativeness, questions etc.)
	Parent

Satisfaction
	Free Reading  Time

	101
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	102
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	103
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	104
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	105
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	106
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	107
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	108
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	109
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	110
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	111
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	112
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	113
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	114
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	115
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor 
	

	116
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	117
	
	
	
	
	
	
	□ Excellent  □ OK  □ Poor
	

	118
	
	
	
	
	
	
	
	

	119
	
	
	
	
	
	
	
	

	120
	
	
	
	
	
	
	
	


Parent Sheet Corrective Reading Comprehension A 
Lesson  Date Lesson Workbook Points
Comments (e.g. segments that cause difficulties, problems 

Number     
length   errors       

with the program features, any breakthroughs)

	A
	
	
	
	
	

	B
	
	
	
	
	

	C
	
	
	
	
	

	D
	
	
	
	
	

	E
	
	
	
	
	

	FG1
	
	
	
	
	

	1
	
	
	
	
	

	2
	
	
	
	
	

	3
	
	
	
	
	

	4
	
	
	
	
	

	5
	
	
	
	
	

	FG2
	
	
	
	
	

	6
	
	
	
	
	

	7
	
	
	
	
	

	8
	
	
	
	
	

	9
	
	
	
	
	

	10
	
	
	
	
	

	11
	
	
	
	
	

	12
	
	
	
	
	

	13
	
	
	
	
	

	14
	
	
	
	
	

	15
	
	
	
	
	

	FG3
	
	
	
	
	

	16
	
	
	
	
	

	17
	
	
	
	
	

	18
	
	
	
	
	

	19
	
	
	
	
	

	20 IPT1
	
	
	
	
	

	21
	
	
	
	
	

	22
	
	
	
	
	

	23 
	
	
	
	
	

	24
	
	
	
	
	

	25
	
	
	
	
	

	FG4
	
	
	
	
	

	26
	
	
	
	
	

	27
	
	
	
	
	

	28
	
	
	
	
	

	29
	
	
	
	
	

	30 IPT2
	
	
	
	
	

	Mast test
	
	
	
	
	


Parent Sheet Corrective Reading Comprehension A 
Lesson               Lesson Workbook
Comments (e.g. segments that cause difficulties, problems 

Number    Date  length   errors       Points
with the program features, any breakthroughs)

	31
	
	
	
	
	

	32
	
	
	
	
	

	33
	
	
	
	
	

	34
	
	
	
	
	

	35
	
	
	
	
	

	FG5
	
	
	
	
	

	36
	
	
	
	
	

	37
	
	
	
	
	

	38
	
	
	
	
	

	39
	
	
	
	
	

	40 IPT3
	
	
	
	
	

	41
	
	
	
	
	

	42
	
	
	
	
	

	43
	
	
	
	
	

	44
	
	
	
	
	

	45
	
	
	
	
	

	FG6
	
	
	
	
	

	46
	
	
	
	
	

	47
	
	
	
	
	

	48
	
	
	
	
	

	49
	
	
	
	
	

	50 IPT4
	
	
	
	
	

	51
	
	
	
	
	

	52
	
	
	
	
	

	53
	
	
	
	
	

	54
	
	
	
	
	

	55
	
	
	
	
	

	FG7
	
	
	
	
	

	56
	
	
	
	
	

	57
	
	
	
	
	

	58
	
	
	
	
	

	59
	
	
	
	
	

	60 IPT5
	
	
	
	
	

	Mast Test
	
	
	
	
	


Parent Sheet Corrective Reading Comprehension B1 
Lesson  Date Lesson Workbook Points
Comments (e.g. segments that cause difficulties, problems 

Number     
length   errors       

with the program features, any breakthroughs)

	1
	
	
	
	
	

	2
	
	
	
	
	

	3
	
	
	
	
	

	4
	
	
	
	
	

	5
	
	
	
	
	

	FG1
	
	
	
	
	

	6
	
	
	
	
	

	7
	
	
	
	
	

	8
	
	
	
	
	

	9
	
	
	
	
	

	10
	
	
	
	
	

	FG2
	
	
	
	
	

	11
	
	
	
	
	

	12
	
	
	
	
	

	13
	
	
	
	
	

	14
	
	
	
	
	

	15
	
	
	
	
	

	FG3
	
	
	
	
	

	16
	
	
	
	
	

	17
	
	
	
	
	

	18
	
	
	
	
	

	19
	
	
	
	
	

	20
	
	
	
	
	

	FG4
	
	
	
	
	

	21
	
	
	
	
	

	22
	
	
	
	
	

	23 
	
	
	
	
	

	24
	
	
	
	
	

	25
	
	
	
	
	

	FG5
	
	
	
	
	

	26
	
	
	
	
	

	27
	
	
	
	
	

	28
	
	
	
	
	

	29
	
	
	
	
	

	30 
	
	
	
	
	

	FG6
	
	
	
	
	

	Mast test
	
	
	
	
	


Parent Sheet Corrective Reading Comprehension B1 
Lesson               Lesson Workbook
Comments (e.g. segments that cause difficulties, problems 

Number    Date  length   errors       Points
with the program features, any breakthroughs)

	31
	
	
	
	
	

	32
	
	
	
	
	

	33
	
	
	
	
	

	34
	
	
	
	
	

	35
	
	
	
	
	

	FG7
	
	
	
	
	

	36
	
	
	
	
	

	37
	
	
	
	
	

	38
	
	
	
	
	

	39
	
	
	
	
	

	40 
	
	
	
	
	

	FG8
	
	
	
	
	

	41
	
	
	
	
	

	42
	
	
	
	
	

	43
	
	
	
	
	

	44
	
	
	
	
	

	45
	
	
	
	
	

	FG9
	
	
	
	
	

	46
	
	
	
	
	

	47
	
	
	
	
	

	48
	
	
	
	
	

	49
	
	
	
	
	

	50
	
	
	
	
	

	FG10
	
	
	
	
	

	51
	
	
	
	
	

	52
	
	
	
	
	

	53
	
	
	
	
	

	54
	
	
	
	
	

	55
	
	
	
	
	

	FG11
	
	
	
	
	

	56
	
	
	
	
	

	57
	
	
	
	
	

	58
	
	
	
	
	

	59
	
	
	
	
	

	60
	
	
	
	
	

	FG12
	
	
	
	
	

	Mast Test
	
	
	
	
	


Parent Sheet Corrective Reading Comprehension B2 
Lesson    Date   Lesson  Workbook Points
Comments (e.g. segments that cause difficulties, problems 

Number     
   length    errors       

with the program features, any breakthroughs)

	1
	
	
	
	
	

	2
	
	
	
	
	

	3
	
	
	
	
	

	4
	
	
	
	
	

	5
	
	
	
	
	

	6
	
	
	
	
	

	7
	
	
	
	
	

	8
	
	
	
	
	

	9
	
	
	
	
	

	10
	
	
	
	
	

	FG1
	
	
	
	
	

	11
	
	
	
	
	

	12
	
	
	
	
	

	13
	
	
	
	
	

	14
	
	
	
	
	

	15
	
	
	
	
	

	16
	
	
	
	
	

	17
	
	
	
	
	

	18
	
	
	
	
	

	19
	
	
	
	
	

	20
	
	
	
	
	

	FG2
	
	
	
	
	

	21
	
	
	
	
	

	22
	
	
	
	
	

	23 
	
	
	
	
	

	24
	
	
	
	
	

	25
	
	
	
	
	

	26
	
	
	
	
	

	27
	
	
	
	
	

	28
	
	
	
	
	

	29
	
	
	
	
	

	30 
	
	
	
	
	

	FG3
	
	
	
	
	

	31
	
	
	
	
	

	32
	
	
	
	
	

	33
	
	
	
	
	

	34
	
	
	
	
	

	35
	
	
	
	
	

	Mast test
	
	
	
	
	


Parent Sheet Corrective Reading Comprehension B2 
Lesson               Lesson Workbook
Comments (e.g. segments that cause difficulties, problems 

Number    Date  length   errors       Points
with the program features, any breakthroughs)

	36
	
	
	
	
	

	37
	
	
	
	
	

	38
	
	
	
	
	

	39
	
	
	
	
	

	40 
	
	
	
	
	

	FG4
	
	
	
	
	

	41
	
	
	
	
	

	42
	
	
	
	
	

	43
	
	
	
	
	

	44
	
	
	
	
	

	45
	
	
	
	
	

	46
	
	
	
	
	

	47
	
	
	
	
	

	48
	
	
	
	
	

	49
	
	
	
	
	

	50
	
	
	
	
	

	FG5
	
	
	
	
	

	51
	
	
	
	
	

	52
	
	
	
	
	

	53
	
	
	
	
	

	54
	
	
	
	
	

	55
	
	
	
	
	

	56
	
	
	
	
	

	57
	
	
	
	
	

	58
	
	
	
	
	

	59
	
	
	
	
	

	60
	
	
	
	
	

	FG6
	
	
	
	
	

	61
	
	
	
	
	

	62
	
	
	
	
	

	63
	
	
	
	
	

	64
	
	
	
	
	

	65
	
	
	
	
	

	FG7
	
	
	
	
	

	Mast test
	
	
	
	
	


Corrective Reading program Level A: Initial Parent Tasks:

· Read the instructions about how the program is designed and how to present it

· Read Lesson 1 several times until you are reasonably confident about presenting it smoothly

· Present Lesson 1 several times to your partner during the week, trying to present it smoothly

· Do not present Lesson 1 to your child during this week

· List any questions you have for the next session

· Note the importance of: sticking to the scripts, and completing 5 lessons/week

· Become familiar with the points system and decide whether it’s required in this situation – it is usually only necessary if the student is reluctant to cooperate

· Note which segments are unnecessary in 1:1 format because they were designed to assist teachers with instruction of groups

· Practise the Correction Procedures before the lesson so you will know how to react

· Note the need to instantly correct all errors, not delaying until the student self-corrects

· Remember what “repeat until firm” means

· Discomfort is normal for new presenters – people often need 20 lessons to feel comfortable

· Determine whether signals are necessary - usually based upon whether your child is inclined to respond too slowly 

· Remember the importance of keeping a brisk pace, but without causing errors 

· Remember the importance of the focus on sound-combinations, especially in the middle of words – because they are the last skills to develop in students 

· Don’t forget to fill out the Corrective Reading program RMIT sheet that enables you to maintain records of progress for discussion with the clinician during weekly phone calls 

· Remember to complete the mid and end-of-program Mastery Tests

Tips for Parents using the Corrective Reading Program: Level A

· When administering the Corrective Reading Program, parents sometimes notice that their child is able to sound out and read individual words, but that they find it much more difficult to read the same words when they are presented in sentences or short passages. You may notice this when you do the Reading Checkouts found at the end of each CRP lesson.

· If in the Reading Checkouts you find that your child’s reading accuracy (the number of errors made in reading) and/or their reading rate (the speed with which they are able to read a short passage) are often not within the specified limits for the lesson, the following suggestions may be useful:

Step 1: When your child has not met the criteria, read aloud the relevant passage for the Reading Checkout by yourself with your child silently following along with you. You should use your finger to point to the words as you read them, and always ensure your child does so as they read. This helps them keep their place while reading, and prevents them from getting confused at seeing so many words together on a page. It also helps stop them from guessing.

Step 2: Next, play the ‘My turn, Your turn’ game with the Reading Checkout. This involves alternating the word-reading with your child, so that one person (e.g., yourself) begins by reading the first word in the passage, your child then reads the second word, you read the third word, your child reads the fourth word, and so on. This sounds odd, but is fun and has been shown to improve reading speed.

Step 3: Have your child read aloud the Reading Checkout passage, this time all on their own, but not timed. Correct any errors immediately by telling your child the correct word, and having them repeat the word then the sentence. Again, make sure that your child is following along with their finger.

Step 4: Complete the timed Reading Checkout passage. Count errors but do not correct them. Again, make sure that your child is following along with their finger. 

Step 5: If your child has satisfied the criteria for both reading accuracy and fluency, the lesson would end at this point. If, however, your child has exceeded the time limit and/or the maximum number of errors allowed for the Reading Checkout, have them redo the timed Reading Checkout again. Continue this until they satisfy the lesson rate/accuracy criteria. Be careful to explain these changes to your child, what you plan to do, and the intention of helping his/her reading.

Step 6: Note down any errors made during the lesson and practise these prior to the next day’s lesson. Have your child read through the sentence in which the error occurred, and read through the Reading Checkout again for more practice.

Step 7: Keep careful records and ensure you stay in regular touch with your RMIT Clinic.

· These additional steps are designed to provide extra practice for children who find it difficult to consistently achieve the criteria for word accuracy and/or fluency. They should not be presented as a punishment. Be careful to keep your voice encouraging when re-reading is necessary.

· If possible, try to complete the steps outlined above within the same lesson. The extra steps may extend the lessons by some minutes, depending on the number of re-readings. Alternatively, if this is not possible or desirable, the steps can be completed at the beginning of the next day’s lesson. 

Issues in helping parents complete the program successfully

· Note the importance of: sticking to the scripts, and completing 5 lessons/week

· Become familiar with the points system and decide whether it’s required in this situation – it is usually only necessary if the student is reluctant to cooperate

· Note which segments are unnecessary in 1:1 format because they were designed to assist teachers with instruction of groups

· Note the importance of doing “endings buildup” correctly. That is, use a format that is erasable - whiteboard, blackboard, overhead transparency overlaid on a paper page (not ink on a page - the erasure of part of a word is important to direct attention to the similarities between different words

· Practise the Correction Procedures before the lesson so you will know how to react

· Note the need to instantly correct all errors, not delaying until the student self-corrects

· Note the requirement to return to the first word in a line, column or sentence following an error. Remember what “repeat until firm” means

· Discomfort is normal for new presenters - people need 20 lessons to feel comfortable

· Determine whether signals are necessary - usually based upon whether your child is inclined to respond too slowly

· Remember the importance of keeping a brisk pace, but without causing errors

· Remember the importance of the focus on sound-combinations, especially in the middle of words – because they are the last skills to develop in students

· Remember to do the “Reading Checkouts” and particularly the timed checkouts that begin after Lesson 1. Keep records of time and errors on the sheet provided – see below

· Don’t forget to fill out the Corrective Reading program RMIT sheet that enables you to maintain records of progress for discussion with the clinician during weekly phone calls

Remember to complete the mid and end-of-program Mastery Tests


Corrective Reading Program Evaluation: Parents
Your child has been participating in a special reading assistance program, and we would like to find out how useful it has been for your child. We are particularly interested to learn whether you have noticed any changes in your child's reading. We would appreciate your help in filling out this form, and returning it to us as soon as is convenient.

Please underline the words that best describe your child's current reading.

In terms of the amount of reading done at home, my child is now reading much more than   a little more than   the same as   less than   before the program's introduction. 

If you have noticed an increase, what type(s) of reading materials does your child favour?

In terms of the skill of reading done at home, my child is now reading much better than   better than   the same as   worse than

before the program's introduction. 

If you have noticed a skill improvement, is it in   speed,   accuracy,   smoothness,   preparedness to read out loud   understanding of what is read? 

(You may underline any number of these words.)
In terms of the enjoyment of reading done at home, my child now seems to find reading  much more enjoyable than   more enjoyable than   the same as   less enjoyable than   before the program's introduction. 

Do you have any other comments that you think might be helpful to future planning? Please write them below.
Corrective Reading Program Evaluation: Teachers

One or more of your students has been participating in a special reading assistance program at the school, and we would like to find out how useful it has been for him/her. We are particularly interested to learn whether you have noticed any changes in your student's reading, and general performance.

Please underline the words that best describe your student's current reading.

In terms of the amount of reading done at school, my student is now reading   much more than   a little more than   the same as   less than   before the program's introduction. 


If you have noticed an increase, what type(s) of reading 
materials does your student favour?

In terms of the skill of reading done at school, my student is now reading much better than   better than   the same as   worse than   before the program's introduction. 

If you have noticed a skill improvement, is it in   speed   accuracy   smoothness   preparedness to read out loud   understanding of what is read? (You may underline any number of these words).
In terms of the enjoyment of reading done at school, my student now seems to find reading   much more enjoyable than   more enjoyable than   the same as   less enjoyable than   before the program's introduction. 

Is there evidence of change in reading skills in other curriculum areas ie., have the skills transferred? The student is   much better than   better than   the same as   worse than   before the program's introduction.

Has there been any change in the student's attitude, or behaviour generally? The student is much better than   better than   the same as   worse than   before the program's introduction.

Do you have any other comments that you think might be helpful to future planning? Please write them below.

Corrective Reading Program Evaluation: Students
You have been working hard in a reading assistance program at school, and we would like to find out how useful it has been for you. We are particularly interested to learn whether you have noticed any changes in your reading. We would appreciate your help in filling out this form.

Please underline the words that best describe your current reading.

In terms of the amount of reading you now do at home, you now read much more than   a little more than   the same as   less than   before the program started. 

If you have noticed an increase, what type(s) of reading materials do you prefer? Books, magazines, newspapers? What titles can you remember reading?

In terms of the skill of reading done at home, are you now reading much better than   better than   the same as   worse than before the program started. 

If you have noticed a skill improvement, is it in   speed,   accuracy,   smoothness,   willingness to read out loud   understanding of what you read? 

(You may underline any number of these words.)
In terms of the enjoyment of reading done at home, you now find reading  much more enjoyable than   more enjoyable than   the same as        less enjoyable than   before the program started. 

Do you have any other comments that you think might be useful to other students who need help with reading? Please write them below.
Corrective Reading Program Evaluation: Teacher Interview

What prompted you to consider a remedial reading program at your school?

What Year levels are involved? How did you select the Year levels and students?

You chose a teacher-directed, phonic emphasis program, very different in style and content from the most popular approach - Whole Language. Did this create any concerns among the staff? If so, how did you respond?

How was the program organized in terms of time-tabling?

Does withdrawing students for a special reading program label them as failures? How did the students respond to the program? When you group troubled readers together you may have a number who also display problem behaviour. Were any special procedures necessary?

The rigid structure and sequence, and the use of scripted lessons, signals, and choral responding often takes some adjusting to. What were your experiences?

The program is almost finished and formal evaluation yet to take place. Have you had any feedback from teachers, students, and parents so far?

What are your plans for the future?

Parent Sheet Corrective Maths - Subtraction

	Lesson

 No
	Date
	Lesson

Length
	Fact game

Errors
	Mastery 

Test Points
	Workbook

Error
	Points
	Comments (eg. segments causing 

difficulties, any breakthroughs etc).

	E.G.
	
	
	
	
	
	
	

	25
	
	
	
	
	
	
	

	26
	
	
	
	
	
	
	

	27
	
	
	
	
	
	
	

	28
	
	
	
	
	
	
	

	29
	
	
	
	
	
	
	

	30
	
	
	
	
	
	
	

	31
	
	
	
	
	
	
	

	32
	
	
	
	
	
	
	

	33
	
	
	
	
	
	
	

	34
	
	
	
	
	
	
	

	35
	
	
	
	
	
	
	

	36
	
	
	
	
	
	
	

	37
	
	
	
	
	
	
	

	38
	
	
	
	
	
	
	

	39
	
	
	
	
	
	
	

	40
	
	
	
	
	
	
	

	41
	
	
	
	
	
	
	

	42
	
	
	
	
	
	
	

	43
	
	
	
	
	
	
	

	44
	
	
	
	
	
	
	

	45
	
	
	
	
	
	
	

	46
	
	
	
	
	
	
	

	47
	
	
	
	
	
	
	

	48
	
	
	
	
	
	
	

	49
	
	
	
	
	
	
	

	50
	
	
	
	
	
	
	

	51
	
	
	
	
	
	
	

	52
	
	
	
	
	
	
	

	53
	
	
	
	
	
	
	

	54
	
	
	
	
	
	
	

	55
	
	
	
	
	
	
	

	56
	
	
	
	
	
	
	

	57
	
	
	
	
	
	
	

	58
	
	
	
	
	
	
	

	59
	
	
	
	
	
	
	

	60
	
	
	
	
	
	
	

	61
	
	
	
	
	
	
	

	62
	
	
	
	
	
	
	

	63
	
	
	
	
	
	
	

	64
	
	
	
	
	
	
	

	65
	
	
	
	
	
	
	


Learning the language of maths is very important.  Many maths concepts are "understood" through the manipulation of numbers.  Therefore 

(1) students who cannot follow maths explanations because they can't mentally follow math calculations are doubly handicapped, e.g. students who don't understand how a teacher reduced 8/24 to 1/3.  

(2) Calculators are not designed to make up for the inability to compute math facts mentally. One's capacity to recognize errors in calculator answers is dependent upon agility with mental math.  And you don't want students dependent on a calculator to calculate 8 times 7.

(3) Having to devote mental resources to figuring out simple math facts distracts students from being able to think about higher order math issues.  We all have limited capacity, so for a student to be able to fully concentrate on math instruction and problem solving, math facts must be automatic – so as not to use up mental resources needed to focus on thinking mathematically.  This is a similar argument to that regarding decoding being necessarily automatic for students to focus on comprehension.  

The Corrective Maths; Subtraction module has the following objectives. Remember and use 100 basic subtraction facts. Read and write numbers into the thousands. Solve subtraction problems with 4 digit numbers involving regrouping (borrowing). Solve subtraction story problems Discriminate between addition and subtraction story problems


Parent Sheet Corrective Maths –Multiplication
	Lesson No
	Date
	Lesson

Length
	Fact game

Errors
	Mastery 

Test Points
	Workbook

Error
	Points
	Comments (eg. segments causing 

difficulties, any breakthroughs etc).
	

	1
	
	
	
	
	
	
	
	

	2
	
	
	
	
	
	
	
	

	3
	
	
	
	
	
	
	
	

	4
	
	
	
	
	
	
	
	

	5  (FG) 
	
	
	
	
	
	
	
	

	6  (FG)
	
	
	
	
	
	
	
	

	7  (FG)
	
	
	
	
	
	
	
	

	8  (FG)
	
	
	
	
	
	
	
	

	9  (FG) (MT)
	
	
	
	
	
	
	
	

	10 (FG)
	
	
	
	
	
	
	
	

	11 (FG)
	
	
	
	
	
	
	
	

	12 (FG)
	
	
	
	
	
	
	
	

	13 (FG)
	
	
	
	
	
	
	
	

	14 (FG) (MT)
	
	
	
	
	
	
	
	

	15 (FG)
	
	
	
	
	
	
	
	

	16 (FG)
	
	
	
	
	
	
	
	

	17 (FG)
	
	
	
	
	
	
	
	

	18 (FG)
	
	
	
	
	
	
	
	

	19 (FG) (MT)
	
	
	
	
	
	
	
	

	20 (FG)
	
	
	
	
	
	
	
	

	21 (FG)
	
	
	
	
	
	
	
	

	22 (FG) (MT)
	
	
	
	
	
	
	
	

	23 (FG)
	
	
	
	
	
	
	
	

	24 (FG)
	
	
	
	
	
	
	
	

	25 (FG)
	
	
	
	
	
	
	
	

	26 (FG)
	
	
	
	
	
	
	
	

	27 (FG)
	
	
	
	
	
	
	
	

	28 (FG) (MT)
	
	
	
	
	
	
	
	

	29 (FG) (MT)
	
	
	
	
	
	
	
	

	30 (FG) (MT)
	
	
	
	
	
	
	
	


Parent Sheet Corrective Maths - Multiplication  
	Lesson No
	Date
	Lesson

Length
	Fact game 

errors
	Mastery

 Test Points
	Workbook 

Errors
	Points
	Comments (e.g. segments causing 

difficulties, any breakthroughs)

	31 (FG)
	
	
	
	
	
	
	

	32 (FG)
	
	
	
	
	
	
	

	33 (FG)
	
	
	
	
	
	
	

	34 (FG)(MT)
	
	
	
	
	
	
	

	35  (FG)
	
	
	
	
	
	
	

	36  (FG)
	
	
	
	
	
	
	

	37  (FG)
	
	
	
	
	
	
	

	38  (FG)(MT)
	
	
	
	
	
	
	

	39  (FG)
	
	
	
	
	
	
	

	40 (FG)
	
	
	
	
	
	
	

	41 (FG)(MT)
	
	
	
	
	
	
	

	42 (FG)
	
	
	
	
	
	
	

	43 (FG)(MT)
	
	
	
	
	
	
	

	44 (FG)
	
	
	
	
	
	
	

	45 (FG)
	
	
	
	
	
	
	

	46 (FG)
	
	
	
	
	
	
	

	47 (FG)
	
	
	
	
	
	
	

	48 (FG)
	
	
	
	
	
	
	

	49 (FG)
	
	
	
	
	
	
	

	50 (FG)
	
	
	
	
	
	
	

	51 (FG)(MT)
	
	
	
	
	
	
	

	52 (FG)
	
	
	
	
	
	
	

	53 (FG)
	
	
	
	
	
	
	

	54 (FG)(M<T)
	
	
	
	
	
	
	

	55 (FG)
	
	
	
	
	
	
	

	56 (FG)
	
	
	
	
	
	
	

	57 (FG)(MT)
	
	
	
	
	
	
	

	58 (FG)
	
	
	
	
	
	
	

	59 (FG) (MT)
	
	
	
	
	
	
	

	60 (FG)
	
	
	
	
	
	
	

	61 (FG)
	
	
	
	
	
	
	

	62 (FG)
	
	
	
	
	
	
	

	63 (FG)
	
	
	
	
	
	
	

	64 (FG)
	
	
	
	
	
	
	

	65 (FG)(MT)
	
	
	
	
	
	
	


Corrective Mathematics Parent Sheet – Addition
	Lesson No
	Date
	Lesson

Length
	Fact game

errors
	Mastery 

Test errors
	Workbook

errors
	Points

(Total)
	Comments (eg. segments causing 

difficulties, any breakthroughs etc).
	

	1
	
	
	
	
	
	
	
	

	2
	
	
	
	
	
	
	
	

	3
	
	
	
	
	
	
	
	

	4
	
	
	
	
	
	
	
	

	5  (FG) 
	
	
	
	
	
	
	
	

	6  (FG)
	
	
	
	
	
	
	
	

	7  (FG) (MT)
	
	
	
	
	
	
	
	

	8  (FG)
	
	
	
	
	
	
	
	

	9  (FG)
	
	
	
	
	
	
	
	

	10 (FG)
	
	
	
	
	
	
	
	

	11 (FG) (MT)
	
	
	
	
	
	
	
	

	12 (FG)
	
	
	
	
	
	
	
	

	13 (FG)
	
	
	
	
	
	
	
	

	14 (FG)
	
	
	
	
	
	
	
	

	15 (FG)
	
	
	
	
	
	
	
	

	16 (FG) (MT)
	
	
	
	
	
	
	
	

	17 (FG)
	
	
	
	
	
	
	
	

	18 (FG)
	
	
	
	
	
	
	
	

	19 (FG)
	
	
	
	
	
	
	
	

	20 (FG)
	
	
	
	
	
	
	
	

	21 (FG) (MT)
	
	
	
	
	
	
	
	

	22 (FG)
	
	
	
	
	
	
	
	

	23 (FG)
	
	
	
	
	
	
	
	

	24 (FG)
	
	
	
	
	
	
	
	

	25 (FG) (MT)
	
	
	
	
	
	
	
	

	26 (FG)
	
	
	
	
	
	
	
	

	27 (FG)
	
	
	
	
	
	
	
	

	28 (FG)
	
	
	
	
	
	
	
	

	29 (FG)
	
	
	
	
	
	
	
	

	30 (FG)
	
	
	
	
	
	
	
	


FG = Fact Game included in lesson

MT = Mastery Test included in lesson

*NB: The student may earn a total of 8 points for each lesson

Corrective Mathematics Parent Sheet – Addition
	Lesson No
	Date
	Lesson

Length
	Fact game 

errors
	Mastery

Test errors
	Workbook 

errors
	Points

(Total)
	Comments (e.g. segments causing

difficulties, any breakthroughs, etc).

	31 (FG) (MT)
	
	
	
	
	
	
	

	32 (FG)
	
	
	
	
	
	
	

	33 (FG)
	
	
	
	
	
	
	

	34 (FG)
	
	
	
	
	
	
	

	35  (FG) (MT)
	
	
	
	
	
	
	

	36  (FG)
	
	
	
	
	
	
	

	37  (FG)
	
	
	
	
	
	
	

	38  (FG)
	
	
	
	
	
	
	

	39  (FG)
	
	
	
	
	
	
	

	40 (FG)
	
	
	
	
	
	
	

	41 (FG) (MT)
	
	
	
	
	
	
	

	42 (FG) (MT)
	
	
	
	
	
	
	

	43 (FG)
	
	
	
	
	
	
	

	44 (FG)
	
	
	
	
	
	
	

	45 (FG)
	
	
	
	
	
	
	

	46 (FG) (MT)
	
	
	
	
	
	
	

	47 (FG) (MT)
	
	
	
	
	
	
	

	48 (FG)
	
	
	
	
	
	
	

	49 (FG)
	
	
	
	
	
	
	

	50 (FG)
	
	
	
	
	
	
	

	51 (FG) (MT)
	
	
	
	
	
	
	

	52 (FG)
	
	
	
	
	
	
	

	53 (FG)
	
	
	
	
	
	
	

	54 (FG)
	
	
	
	
	
	
	

	55 (FG) (MT)
	
	
	
	
	
	
	

	56 (FG)
	
	
	
	
	
	
	

	57 (FG)
	
	
	
	
	
	
	

	58 (FG)
	
	
	
	
	
	
	

	59 (FG)
	
	
	
	
	
	
	

	60 (FG)
	
	
	
	
	
	
	

	61 (FG) (MT)
	
	
	
	
	
	
	

	62 (FG)
	
	
	
	
	
	
	

	63 (FG)
	
	
	
	
	
	
	

	64 (FG)
	
	
	
	
	
	
	

	65 (FG) (MT)
	
	
	
	
	
	
	


FG = Fact Game included in lesson

MT = Mastery Test included in lesson

*NB: The student may earn a total of 8 points for each lesson

Spelling Through Morphographs

Free
     Lesson     Date   Lesson   Errors    Test         Comments (e.g., difficulties with specific words)

Reading    Number
        Time

Score

Time

	
	1
	
	
	
	
	

	
	2
	
	
	
	
	

	
	3
	
	
	
	
	

	
	4
	
	
	
	
	

	
	5
	
	
	
	
	

	
	6
	
	
	
	
	

	
	7
	
	
	
	
	

	
	8
	
	
	
	
	

	
	9
	
	
	
	
	

	
	10
	
	
	
	
	

	
	11
	
	
	
	
	

	
	12
	
	
	
	
	

	
	13
	
	
	
	
	

	
	14
	
	
	
	
	

	
	15
	
	
	
	
	

	
	16
	
	
	
	
	

	
	17
	
	
	
	
	

	
	18
	
	
	
	
	

	
	19
	
	
	
	
	

	
	20
	
	
	
	
	

	
	21
	
	
	
	
	

	
	22
	
	
	
	
	

	
	23
	
	
	
	
	

	
	24
	
	
	
	
	

	
	25
	
	
	
	
	

	
	26
	
	
	
	
	

	
	27
	
	
	
	
	

	
	28
	
	
	
	
	

	
	29
	
	
	
	
	

	
	30
	
	
	
	
	

	
	31
	
	
	
	
	

	
	32
	
	
	
	
	

	
	33
	
	
	
	
	

	
	34
	
	
	
	
	

	
	35
	
	
	
	
	

	
	36
	
	
	
	
	

	
	37
	
	
	
	
	

	
	38
	
	
	
	
	

	
	39
	
	
	
	
	

	
	40
	
	
	
	
	

	
	41
	
	
	
	
	

	
	42
	
	
	
	
	

	
	43
	
	
	
	
	

	
	44
	
	
	
	
	


Free
     Lesson     Date   Lesson   Errors    Test         Comments (e.g. difficulties with specific words)

Reading    Number
        Time

Score

Time

	
	45
	
	
	
	
	

	
	46
	
	
	
	
	

	
	47
	
	
	
	
	

	
	48
	
	
	
	
	

	
	49
	
	
	
	
	

	
	50
	
	
	
	
	

	
	51
	
	
	
	
	

	
	52
	
	
	
	
	

	
	53
	
	
	
	
	

	
	54
	
	
	
	
	

	
	55
	
	
	
	
	

	
	56
	
	
	
	
	

	
	57
	
	
	
	
	

	
	58
	
	
	
	
	

	
	59
	
	
	
	
	

	
	60
	
	
	
	
	

	
	61
	
	
	
	
	

	
	62
	
	
	
	
	

	
	63
	
	
	
	
	

	
	64
	
	
	
	
	

	
	65
	
	
	
	
	

	
	66
	
	
	
	
	

	
	67
	
	
	
	
	

	
	68
	
	
	
	
	

	
	69
	
	
	
	
	

	
	70
	
	
	
	
	

	
	71
	
	
	
	
	

	
	72
	
	
	
	
	

	
	73
	
	
	
	
	

	
	74
	
	
	
	
	

	
	75
	
	
	
	
	

	
	76
	
	
	
	
	

	
	77
	
	
	
	
	

	
	78
	
	
	
	
	

	
	79
	
	
	
	
	

	
	80
	
	
	
	
	

	
	81
	
	
	
	
	

	
	82
	
	
	
	
	

	
	83
	
	
	
	
	

	
	84
	
	
	
	
	

	
	85
	
	
	
	
	

	
	86
	
	
	
	
	

	
	87
	
	
	
	
	

	
	88
	
	
	
	
	

	
	89
	
	
	
	
	

	
	90
	
	
	
	
	

	
	91
	
	
	
	
	

	
	92
	
	
	
	
	


Free
Lesson     Date   Lesson   Errors    Test   Comments (e.g. difficulties with specific words)

Reading  Number
        Time

Score

Time

	
	93
	
	
	
	
	

	
	94
	
	
	
	
	

	
	95
	
	
	
	
	

	
	96
	
	
	
	
	

	
	97
	
	
	
	
	

	
	98
	
	
	
	
	

	
	99
	
	
	
	
	

	
	100
	
	
	
	
	

	
	101
	
	
	
	
	

	
	102
	
	
	
	
	

	
	103
	
	
	
	
	

	
	104
	
	
	
	
	

	
	105
	
	
	
	
	

	
	106
	
	
	
	
	

	
	107
	
	
	
	
	

	
	108
	
	
	
	
	

	
	109
	
	
	
	
	

	
	110
	
	
	
	
	

	
	111
	
	
	
	
	

	
	112
	
	
	
	
	

	
	113
	
	
	
	
	

	
	114
	
	
	
	
	

	
	115
	
	
	
	
	

	
	116
	
	
	
	
	

	
	117
	
	
	
	
	

	
	118
	
	
	
	
	

	
	119
	
	
	
	
	

	
	120
	
	
	
	
	

	
	121
	
	
	
	
	

	
	122
	
	
	
	
	

	
	123
	
	
	
	
	

	
	124
	
	
	
	
	

	
	125
	
	
	
	
	

	
	126
	
	
	
	
	

	
	127
	
	
	
	
	

	
	128
	
	
	
	
	

	
	129
	
	
	
	
	

	
	130
	
	
	
	
	

	
	131
	
	
	
	
	

	
	133
	
	
	
	
	

	
	134
	
	
	
	
	

	
	135
	
	
	
	
	

	
	136
	
	
	
	
	

	
	137
	
	
	
	
	

	
	138
	
	
	
	
	

	
	139
	
	
	
	
	

	
	140
	
	
	
	
	


Tips for Effective Teaching 
Everyone wants to see their child learning and enjoying learning, and everyone wants to feel they are teaching the right way. So, here are some guidelines you might use.


1. For young children and for children who have difficulty learning, keep lessons short-around 30 minutes. Just mark in the book at the end of the exercise where you finished, and begin at that spot the next time.

2. Read and practice the script ahead of time so you know what's coming next. This way, you will be able to speak faster and will not have gaps between exercises. In a month or so, you'll find that the same formats are used again and again for the same kind of task, and you will know what the script will say. 

3. A good behaviour management program can be useful, especially when you are trying to teach a distractible or reluctant student.

a. Establish ground rules from the beginning. "We sit still. We put our feet on the floor. We look at me or the book. We answer promptly."

b. State the rules and have the child repeat the rules at the start of early lessons or when needed.

c. Add other rules if needed. 

d. Praise students when they follow the rules. "I like the way you're sitting and concentrating!" 

e. Try to give at least four positive comments for every correction you make to keep the atmosphere pleasant.

f. Try using tangible rewards (for awhile) if the children do not respond well to verbal praise. Use pieces of chalk, bikies, raisins, stars--something that will energize your child and make him willing to make the effort to succeed. If you use tangible rewards, always tell your child why he is receiving them. Pair the verbal praise with the tangible reward.

g. Another motivator is the parent/child game. You give him a point in the child’s column when he is sitting properly, does a hard exercise with no mistakes, responds well to error correction, tries harder than during the last exercise, etc. You put a point in the parent column when the child is not sitting well, etc. When the child wins the game (e.g., at the end of an exercise or lesson) he gets to: (1) toss magnetic darts or velcro balls at the board, wave the magic wand, or even toss wadded paper in the bin.

h. Do not make the game a form of punishment-"You're not sitting right, so I get a point." It should be light-hearted. "I get a point this time. Let's see you sitting properly so you can get a point and win the game."

i. One fairly effective technique is "change up." If a child gets too wiggly, stop the lesson and start a short sequence of several physical activities: Stand up, put your hands in the air, shake your hands, put them down, turn around, sit down. This renews cooperation and attention and helps him discharge excess energy.

4. Get into the lesson quickly. Don’t become involved in discussion about why it’s necessary to do the program, or why it can’t be done later. It is better to be authoritative and business-like everytime. Your child will learn that you are serious about helping him and that delaying or distracting tactics don’t work. Present the first exercise (small portion) in the lesson even if your child is reluctant. Repeat the exercise until he is responding without hesitation. Then quickly present the next exercise.

5. Follow the script EXACTLY. Every detail has been carefully planned and tested. Everything students learn is used later. The important thing is to do all of the exercises, to ask for individual responses as indicated, to give think time (pauses), and if necessary, to use signals to guide attention.

6. Of course, you can add extra structure with individual students as needed. For example, you could repeat the "lead" (do it with me") part of an exercise and you could add more emphasis to the important words. "Let's say the whole thing about what I did BEFORE I touched my knees. (Signal.) Clapped. Yes, I clapped. Again, let's say the whole thing about what I did BEFORE I touched my knees..."

7. Be alert to when the child gets it--indicated by how well he DOES IT-and fade the extra structure, and move ahead.

8. Try to move at a brisk-but not too fast-pace. This sustains attention and shortens the lesson. It is possible to make the lesson very boring if the pace is not brisk. It also helps students to learn-because there is a short time between hearing new information ("Look at these boys.") and using the information ("What is this boy doing?"). It is too fast when you start inducing errors at a higher rate than before. It may take a while before you are comfortable enough with the lesson structure to speed up.

9. Check to make sure your child remains alert. Praise desirable behaviour. "You’re answering quickly, I like that”.

10. Challenge the child. A challenge often motivates an uninterested child to become an eager participant. "I know you really can do it. I bet you can do these 5 rows without even one mistake."

11. Make sure your child can see the book when necessary. Be careful not to block the words with your hand. For example, if you are right handed, it may be better to have your child on your left side.

12. An important word in the manual is PAUSE. For example, "I'm going to name some things that are (pause) DIFFERENT. This emphasises to the child that a word must be carefully attended to or he may be tricked.

13. If a rule is broken during the lesson, remind the child. "I need to hear you say the word clearly with your hand away from your mouth. Now let’s do that row again." Later, "I like the way you're saying the word so clearly."

14. If your child makes a weak response, do the task again. Make sure he is FIRM before going on. "Again. Say the whole thing with me, 'We are standing." Go on to the next exercise only when children are firm. For example, make sure that the students use the exact wording; every article ("a," "an," "the") that they drop or skip, will come back to haunt you later, when you are working on longer sentences.

15. Make sure to use delayed tests to check on and to firm up items that were weak earlier. "Let's do those ain words again. They're hard. But we can do it."

16. Correct every error immediately. Do not wait for the child to discover his own errors. Otherwise, students' learning will become weaker and weaker over the next lessons because they won't be prepared for what comes later.

17. Do the corrections quickly and without any signs of frustration. Error correction is not punishment – it’s an opportunity for teaching. 

18. You don't have to use a loud voice when teaching. But you should try to put a little vim, vigour and enthusiasm into your presentation – even if you’re tired. It makes the experience more pleasant for both of you.

19. Relate what the children are learning in the reading lesson to what is being done the rest of the day in school. You will find that you will become very conscious of the kinds of words and sounds you are teaching. Use these in everyday situations. Put some tricky words up on the fridge door. Have your child bring home some interesting or difficult words he’s met at school today.


Student has not satisfied error and words read per minute criteria for a given lesson





Repeat the Timed Reading component of the current lesson, a maximum of 3 times on the same day as the lesson, until both error and words read per minute criteria are satisfied





Error and words per minute criteria satisfied during Timed Reading





Proceed to next lesson





Continue Repeated Reading of the Timed Reading component on the following day, a maximum of 3 more times 





Repeat entire lesson (including Timed Reading component) until criteria satisfied





Proceed to next lesson





Error and words per minute criteria satisfied during Timed Reading








