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Philosophy of Effective School Practices
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Teachers are responsible for student learning.
The curriculum is a critical variable for instructional effectiveness.

Effective teaching practices are identified by instructional research

that compares the results of a new practice with the results of a

viable alternative.

4. Experiments should not be conducted using an entire generation of

Americans. The initial experimentation with a new practice should

be small in scale and carefully controlled so that negative outcomes

are minimized.

5. A powerful technology for teaching exists that is not being utilized

in most American schools.
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From the Field: Letters
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20/20 Program ) v R
147 Columbus Ave, < f
New York, New York 10023

Dear Producers:

In your segment on Zig Engelmann’s Direct Instruction, you injected a breath of fresh air into educational
reforms that have been much too long on rhetoric and philosophy and much too short on instructional practices
that work. Too bad you chose terms such as “drill” and “rote” to describe this multi-faceted teaching approach
for it has been as effective at teaching students to problem solve and think as it has at teaching students the
“basics.” Nonetheless, your 20/20 segment sent this ¢lear and long overdue message to John and Jane Taxpayer:
WE KNOW HOW TO TEACH STUDENTS TO READ. FAILURE TO DO 50 IS INEXCUSABLE AND SHOULD
BE VIEWED AS EDUCATIONAL MALPRACTICE.
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Sara Tarver
University of Wisconsin-Madison
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Zig,
gSaw the 20/20 program on Direct Instruction and loved it. I realize from talking to Stu Greenberg that you
were upset that they referred to the program as “rote” learning, but that was only a smail part of what was said.

I can tell you that at our school we have seen a tremendous change in the students. They are on task, have
great self-confidence, and are making progress. With all the changes due to boundaries, mobility rate, and
construction, we are still excited by the progress.

Today the media specialist told me that this was the first time ever she has been able to do the holiday choral
plays that she bought three years ago. The kids read the parts, defined the words {growl, etc.) and added the
dramatic responses to make the activity fun. They loved it and so did she.

I had a parent call me last week to see if she could bring her girls back to Larkdale. She had taken themtoa
magnet school in a ritzy area because they offered advanced technology. She said they aren’t letting the girls
read at their own level. One of the girls is a first grader who in kidnergarten was reading at a second grade
level, Her teacher at the “other school” only lets her check out kindergarten picture books.

I am sure that Stu told you about the decision by the Department of Education to classify elementary schools
with less than 33% of their students above the 50% on the SAT as underachieving. The frusirating part is that
the DOE doesn't ook at the fact that schools like ours, who know they have a problem, are doing something
about it. But we will forge ahead, and thumb our noses at those schools whose scores are dropping while ours
are gradually getting better.

Thank you from my students and staff for developing a program to really teach children how to read. Also,
thank you for helping us to develop the Alliance of Quality Schools. It has made a difference that is lasting.

Keep up the good work and don't stop fighting for children.
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Sandy Murray
Larkdale Elementary School
Fort Lauderdale, Florida
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Planning Guide for a

Direct Instruction Implementation

prepared by :
The National Alliance of Quality Schools

In 2 well-implemented Direct Instruction Lesson, you will see:

1. Children are well-behaved and orderly.

2. Classes begin on time. The work is lively and teacher-directed.

3. The children are very responsive to the instruction. The atmosphere is
not “draggy” or tedious. It is characterized by excitement.

4. Children respond correctly to instruction. The instruction is not charac-
terized by many incorrect responses.

5. Teachers respond immediately to the work or the tasks that children
perform. The format typically is the presentation of a small bit of new
learning, followed by the children performing and applying that bit.
Children receive immediate, honest, and usually positive feedback.
However, mistakes are pointed out and corrected immediately and
efficiently.

6. Throughout the teaching, the teacher presents many instructions and
the children follow these instructions precisely.

7. The children are obviously confident of their ability to learn and eager
to show off what they know.

8. The children are proficient in all subjects.

INTRODUCTION

This resource book provides an overview of a multi-stage process for planning the implementation of the
Direct Instruction Model, The booklet is designed for use by a planning committee which has already
learned about the potential of the model and wants to implement it.

The committee members should stay involved with the planning and implementation procedure through
all the steps, attending teacher training sessions and continuing their involvement throughout the school
year. The team does not manage the school, but sets the policy.

A workbook on page 18 accompanies this resource booklet. The workbook serves as a vehicle for guiding
the team through the planning stages.

Here's an overview of the stages in the planning process.

Stage 1-~Feasibility Planning

During this stage, the planning committee determines whether the school has the financial resources,
decision-making power, and political support to begin implementing the model. FPrior to this meeting,
information about school district policy and budgets will need to be gathered. This guide describes which
information is needed.

Stage 2—Decisions on Specific School Policies
During this stage, the committee decides upon specific policies and guidelines for the school.
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Stage 3—Deciding on Scope of First Year's Implementation

During this stage, the committee analyzes the current school climate and resources available. Then the
team discusses different alternatives to decide on the size and structure of the first year's implementation
and the size and structure of future years’ implementations. Placement testing should occur in spring to
allow for specific planning for the coming year. -

Stage 4—Budget Planning for Year1
During this stage, funds are earmarked to support the first year’s implementation.

v

Goals :
The ultimate goal of a Direct Instruction implementation is to create a school in which each chlld
encounters success while leamning at his or her optimal rate; a school which prepares children to compete in
any situation they may find themselves upon graduation; a school which uses effective instruction and
positive discipline to foster students’ positive self-concept; a school in which teachers feel empowered to
help all students.

Changing a school requires creating a new set of behaviors and attitudes, not only for teachers but also
for principals, local school councils, and community organizations. To make a school effective, each
participant needs to understand specific goals to be reached and how their specific behaviors (roles)
contribute to reaching those goals.

STAGE 1—FEASIBILITY PLANNING

1. Materials : .

The Direct Instruction Model includes a wide set of curriculum materials in reading, expressive and
receptive language, mathematics, science, history, and reasoning and writing. The Direct Instruction
curriculum has been carefully designed to enable the teacher to present skills in an efficient and humane
manner. The materials are efficient in that the carefully designed explanations and exercises enable children

to understand and master concepts as the teacher presents them, and the practice and applications ensure -

that children understand and retain the information. The materials are humane in that the careful field-
testing and revision based on children’s errors during the tryout process enable the teacher to provide all
children with a successful learning experience. The materials are tools that can be used with any child found
in the regular classroom. Above-average performers can be challenged and their performance accelerated
with Direct Instruction materials. The teacher merely increases the number of lessons covered in a given
time. The Direct Instruction materials can also bring success to children entering school with fewer skills
than their peers. The early-level programs teach foundational skills, often assumed but not taught by the
traditional curriculum materials, thus giving the at-risk child {child of poverty, child with a disability, or a
child for whom English is a second language} the foundation needed to master numerous higher levels.

Most school districts allot a very limited amount of money to buy materials. Since a new implementation
requires the purchase of all new materials, a substantial initial investment is necessary.

Answer question 1 on page 18 in your Workbook:

a. In some districts, funds can be used only for materials on a district-approved list. How much
latitude does the school have in deciding which currlculum materials can be purchased with
available funds?

2. Staff Development

Staff development and training is the critical component of the model. All school personnel {teachers,
principal, central office staff, paraprofessionals, etc.) must receive extensive staff development training,.

There are two primary reasons why providing adequate staff development is important. First, the more
thoroughly teachers are trained, the better instruction students will receive and the more students will learn.
Second, as teachers see students becoming more and more successful, they become more enthusiastic and
committed to the program.
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Staff development is prov1ded through preservice training, ongoing inservice training, and in-class
coaching.

Preservice. Preservice trammg is the training that teachers receive before they begin teaching Direct
Instruction programs. This training includes specific teaching techniques and the rationale and expected
student outcomes for using the approach. The preservice prepares the teacher to test and group children,
make classroom schedules, and most importantly to teach the lessons successfully during the first weeks of
the school year. The preservice training should be scheduled just prior to when the students begin the school
year so teachers will have the immediate opportunity to apply what they have just learned.

Preservice training requirements vary with the number of programs the teacher would be presenting,.
Requirements for training are greatest for teachers presenting beginning-level skills, whether students are
inkindergarten or are remedial students from the upper grades. An average of 10 hours per beginning-level
program and 6-8 hours per program above second-grade levelis needed. Ideally, a 4-5 day preservice would
be held for schools implementing a range of programs.

The preservice should include checkouts in which teachers demonstrate an initial mastery of techniques
in a role-playing situation. Arrangements should be made to facilitate immediate extra practice for teachers
who don't pass checkouts.

Inservice training refers to training that teachers receive outside the classroom during the school year.
Inservice training focuses on how to teach lessons that will be coming up in the near future and on common
problems. Timely inservice sessions are important because they increase the probability that teachers and
students will be successful. A minimum of one and one-half hours of inservice for teachers presenting a
program for the first time should be scheduled weekly the first two months of school and one and one-half
hours biweekly for the remainder of the school year. Inservices should be carefully planned and structured
by the on-site coach and the principal. In addition, daily time should be allotted and structured during the
first month for teachers to practice upcoming lessons. Providing time for this inservice requires careful
planning.

In-class coaching involves a coach working in the classroom, observing a teacher, giving the teacher-
feedback to improve his or her presentation and management techniques, and following up to ensure both
teacher and students are successful. Abeginning-level teacher typically requires several classroom coaching
sessions per week during the first month of school. The number of in-classroom coaching sessions will
decrease rapidly for some teachers while other teachers will require several visits per week throughout the
first months of the school year. As part of the in-class coaching, the coach meets with the teacher outside the
classroom (perhaps a paraprofessional covers the class). The coach communicates problems, guides the
teacher in determining the cause and role plays the proposed change. The in-classroom coaching ideally
should be done by a person who has been an exemplary Direct Instruction teacher and has had training in
supervisory techniques. If such a person is not available, an exemplary teacher who has not previously
taught Direct Instruction can serve in this role.

Answer the questions in siep 2 on page 19 in your Workbook;
a. How feasible is it to establish a 3-5 day preservice prior to school beginning?
b. Howfeasible is it to provide weekly inservices for groups of teachers during the school year? Each
teacher would attend about one and one-half hours per week.
c. How feasible is it to place an exemplary teacher in the role of on-site coach?

3. Consultants

If a school does not have an experienced Direct Instruction on-site coach, arrangements should be made
to secure the services of a consultant to train one or more teachers as on-site coaches. A list of available
consultants can be obtained from the Association for Direct Instruction (1-800-995-2465). The amount of
consulting time needed depends on the adequacy of the preservice, the amount of on-site supervisory time
that will be available to monitor classrooms and inservices, the experience of the on-site coach with the Direct
Instruction program, and the relative climate of the school.

Answer question 3 on page 19 in your Workbook:
a. How feasible is it to use school funds to hire outside consultants?

4 ErFecTiVE ScHooL PRACTICES, SUMMER, 1995




T A R AR

P

’ 4. Organization

Organization involves: (1) allocation of adequate minutes for instruction, (2) placing children in
appropriate instructional settings, and (3) scheduling instruction to facilitate effective use of time. The goal
is to ensure that students are always placed in instructional settings in-which the student will be comfortably
challenged while encountering adequate success to develop a positive self image.

Children are placed in groups with students performing at the same level. The more homogeneous the
students in a group are, the fewer sacrifices in terms of efficiency the teacher needs to make. Children are
regrouped throughout the year if their performance is higher or lower than the children in the group.. -

Adequate teaching time is provided to allow all students to master a core curriculum. The-amount of time
devoted to the core curriculum should depend on the knowledge level of the students. Students with more

.knowledge will require less time. Since teacher time for instruction is limited, decisions about how to use

time efficiently must be made. :

A key to efficiently using school resources is to arrange small group teaching in the early grades. Small
group instruction makes it easier to ensure all children are progressing. When foundation skills are mastered
in early grades, more sophisticated skills can be taught in a whole-class setting in later grades. Teaching
skills to a whole class in which each student has adequate background knowledge allows a teacher to
accelerate students’ learning. A third-grade teacher who can present reading, math, social studies, science,
spelling, and written expression to a class in which every student has the necessary knowledge to benefit
from the instruction will be able to teach much more than a third-grade teacher who has some students who

“have not mastered basic skills and thus has to have several groups or has to water down instruction.

Answer the questions in step 4 on page 19 in your Workbook:
a. How feasible is it to arrange flexible, homogeneous grouping for instruction in all academic areas?
b. How feasible is it to have instructional assistants or ancillary personnel be used to facilitate small-
group instruction in the lower grades and remedial instruction in upper grades?

5. Teacher Contract Provisions

The expectations of teachers in a Direct Instruction implementation are much different from the expecta-
tions usually placed on teachers. Foremost is the willingness of the teachers to work in the classroom with
a supervisor/coach and to accept and implement suggestions from skilled supervisory personnel. Also,
teachers are expected to learn and present scripted teacher presentations and bring all children to mastery
levels.

Teaching staffs will vary in their willingness to accept Diréct Instruction. The decision to adopt Direct
Instruction should be shared with the school community. Forcing teachers to use Direct Instruction against
their will usually backfires on the decision-makers. A better choice is to work with teachers who want to use
DirectInstruction and tell those who are initially reluctant to do so that they may use whatever methods they
prefer as long as they are able to achieve the same level of achievement as the Direct Instruction teachers.
Through the first year the willing Direct Instruction teachers usually are able to obtain levels of performance
that are so impressive, the other teachers will want to try it themselves.

Answer the question in step 5 on page‘19 in your Workbook:
a. What level of willingness does the teaching staff exhibit to implement the program?

6. Central Administration Attitude

Aspects of the Direct Instruction Model are in conflict with guidelines of some national curriculum
organizations. Members of curriculum departments often support these guidelines. Figuring out the
supporters of the implementation and those who might be opposed is important, especially if waivers or
exceptions to policies need to be approved. :

It's important to assess which officials may cause difficulties for the implementation. Sometimes
involving these people in the initial planning can avoid later problems.

Answer the question in step 6 on pége 18 in your Workbook:
a. What level of support will district supervisors give to the implementation?
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7. Administrative Support

Theactive involvement of the principaliscritical. A principal who isknowledgeable about the curricutum
and teaching techniques, who visits classrooms regularly, and who confers regularly with the on-site coach,
consultants, and teachers, will facilitate a high level of teacher effort. an

The principal plays a vital role in building the morale and cohesiveness of the school staff and the
community. All staff members and community members should be treated with dignity and respect. This
means doing things like responding to teacher requests in a timely manner and providing intensive support
in the form of opportunities for training for teachers who are not performing acceptably.

Thaddeus Lott from Wesley Elementary has good advice for working with teachers who are not
performing acceptably: "I first look at grouping. If the teacher has more than three reading groups it an
average performing class, I move some groups to another teacher. Then1logk at materials. Does the teacher
have all the required materials for teaching effectively? If not, I get the materials. Then I look at training.
Has the teacher had enough training to implement the program properly? If not, I provide more coaching
and training.” - + < ' _ o -

The principal should solicit teacher input in judging the adequacy of the principal’s and other support
services. Regular surveys to gather feedback from teachers are important. Teachers should also have
opportunity to discuss problems and propose solutions in regular meetings with the principal.

During the school year, the principal should (a) ensure that adequate in-class coaching and inservice
training is occurring, (b) participate in construction of daily schedules and ensure that schedules are being
followed, (c) confer regularly with the on-site coach about the progress of each group, (d) ensure mastery
tests are being given and remediations applied in a timely manner, (e) give recognition and feedback to
teachers and students, and {f} prepare reports to the local community on the status of the implementation.

Phyllis Wilkin'’s book, Turning Our School Around: Seven Commonsense Steps to School Improvement is
a great "how-to” book for principal’s leading a DI implementation for the first time. See review and details
on ordering on page 79. Highly recommended.

Answer the guestion in step 7 on page 20 in your Waorkbook: _
a. How feasible is it that the principal will devote sufficient attention to implementing the model?

8. Comf‘nunity Support

Community support is a vehicle which can enable a school to get the cooperation needed to support a
successful implementation of the model. ‘

The presence of community organizations and churches that are supportive of the mode! and that have
the power to elicit cooperation from district supervisory personnel is an asset to a school.

Answer the guestion in step 8 on page 20 in your Workbook:
a. How great is the influence of the community to facilitate the implementation of the model?
Complete the Action Step in the Warkbook.

STAGE 2 —SET SPECIFIC SCHOOL POLICIES

1. Make Decisions About Classroom Scheduling and Grouping Students

In the Direct Instruction Model, for all academic instruction, children are to be placed in an instructional
setting with other children at their skill level (homogeneous grouping). The most efficient way todo this is
by creating classrooms with children who are at the same academic level. '

Teachers who have classes with the lowest-performing children should receive a great deal of support. A
teacher with poor readers will not be able to use any of the grade-level materials from traditional texts. In
grade 3 and above, teachers should be given access to the full range of Direct Instruction programs.

[} EFFecTIVE ScHOOL PRACTICES, SUMMER, 1995




1f a small school does decide to create homogeneous classrooms based on academic levels, the school may
find it necessary to create several cross-grade mixes. Here are several pomts to consider:

* Donot group the lowest—perfonn.ing children from one grade with the higher—performing children
from the grade below. The higher-performers, even though younger, will learn at a faster rate. For
example, don’t group the higher third-graders with the lowest fourth-graders, because the third-
graders will likely soon surpass the fourth-graders. Instead, group the high chlldren for one grade
‘with the middle performers from the grade above. _

* Intheintermediate grades and junior high, a mixed-grade classroom with children functionihg atthe
- sameacademiclevel can work well. The lowest performers from two or even three upper—grade levels
can be placed together if t_hey are at the same level.

1f a school does not want to create homogeneous classes, instruction in homogeneous academic settings
can be accomplished through cross-class grouping in which instruction for a particular subject is scheduled
for several classes at the same time and children switch rooms to receive the appropnate instruction for that
subject.

Establishing realistic and appropnate schedulesis essenhal tohaving effectwe classrooms and utilizing

‘school resources efficiently.

Small-group instruction in readmg isrequired forall children reading at or below a third-grade level. This

.means that virtually all children in grade 3 and below will have reading instruction in small groups, each of

which requires approximately 35-40 minutes of instructional time. Children in upper grades who are
reading at or below third-grade level also require small-group instruction for reading.

Language and math instruction in kindergarten and first grade should also be done in small-group
settings. Each session is approximately 35 minutes.

Each instructional group is taught every day for at least the prescribed number of minutes.

Here are basic time needs:

Kindergarten and 1st grade

Reading — 3 groups @ 35 minutes each
Language — 3 groups @ 35 minutes each
Math - 2 or 3 groups @ 35 minutes each

2nd and 3rd grade and remedial upper grades

Reading — 2 groups @ 40 minutes each
Math -1 large group @ 45 minutes
Language ~ 1 large group @ 45 minutes
Spelling — 1 large group @ 20 minutes

4th grade and above

Reading - 1 group @ 45 minutes
Math -1 group @ 45 minutes
Language — 1 group @ 45 minutes
Spelling - 1 group @ 20 minutes

For schools with children entering school below their peers or schools which currently have children
performing below grade level, extra periods of instruction should be scheduled in order to get children
progressing at a rate that will enable them to gain on their peers, For example, a daily extra reading period
could be scheduled. . '

A related decision involves whether children should have structured language instruction in preschool.
This instruction is necessary to enable the at-risk child to succeed in other programs.
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. Another related decision involves having an academic kindergarten with small-group instruction in
reading, language, and math. The academic kindergarten is critical for children who come to school without
adequate academic preparation. The academic kindergarten accelerates the rate at which students reach the
stage where they can use reading as a tool for broadening their knowledge base.

Describe decisions on grouping and scheduling in step 1 of Stage 2 in the Workbook.

2. Chapter 1 Program

The federally funded Chapter 1 program has a provision whereby a school with a high percentage of
children of poverty can apply for school-wide status. This status enables Chapter 1 funds to be used to serve
any child in the school.

If possible, the school should seek this status. Being a school-wide Chapter 1 school avoids the often
cumbersome restrictions on who Chapter 1 staff can work with.

Specify if this status is to be applied for in step 2 of Stage 2 in your Workbook,

!

3. Budgeting Time for Inservice

The purposes of Direct Instruction Inservice are to: (1) prepare the teacher for the specific tasks, exercises,
or procedures that are coming up in the programs they’ll be teaching; and (2) work on common problems
teachers are having with exercises or procedures that they are currently teaching.

During the spring, arrangements should be made to ensure that on-going inservice training will occur
throughout the school year.

These inservices can include reading Teacher’s Guides, observing videos, practicing new formats, and
role playing. Practicing lessons before presenting the lessons to children will help the teacher significantly
and will produce greater student learning. When role playing, practice would focus on presenting lessons
fluently and correcting probable student errors. '

Part of the inservice, especially beginning with the third-grade curriculum, should involve the teachers
acting as students while another teacher presents the lessons. As the programs become more complex, we
must assure that teachers are thoroughly familiar with the kinds of answers students should be producing.

The schedule for inservice for new teachers should provide for relatively more practice during the first
part of the school year and relatively less practice late in the year.

Ideally, the inservice should be relatively short—about an hour. Normally, the session should be for
teachers of a particular level of a program, such as Reading II. Sometimes, teachers of different levels benefit
from the same inservice, but usually not. What is covered is usually very specific to a particular program.
An exception would be Reading V and VI. The formats and the procedures are similar for these two
programs; therefore, the student problems are similar. :

Inservices would occur for groups of teachers presenting the same programs. Ideally, a teacher presenting
one new program would have about one and one-half hours inservice per week. For each new program, you
might add half an hour per week of inservice.

The determination of how and when to conduct inservices will depend on provisions of the teacher
contract with the school district. Inservices can be held before the children arrive, after they leave, during
teacher breaks, or during specially freed-up school time.

Specify how inservice will be managed in step 3 of Stage 2 in the Workbook.

4. Decide on Request for Teacher Commitment

Teachers who will be participating in the implementation should receive enough information so that they
might willingly and enthusiastically sign a letter of commitment like the one on the following page:
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Letter of Commitment
As an educater dedicated to providing all children with an optimal education, | commit to:
1. Attend and participate in preservice and inservice training.

2. Implement techniques presented in preservice/inservice -and implement suggestions and assign-
ments made by the on-site coach.

N

3. Preview lessons hefore classroom presentaﬂon in order to deliver thern in a lively manner and be
prepared to correct likely student errors.

4. Follow the scripts when teaching lessons, giving clear signals and pacing the lesson in an attention-
getting manner.

5. Monitor children’s performance and use Direct instruction correction procedures.

6. Attempt to have 100% of the children in a group master each exercise.
7. Spend the entire time allocated for instruction in direct teaching activity.

8. Administer in-progress mastery tests andinitiate remediation sequences as specified inthe Teacher's
. Guide.

8. Follow guidelines for structuring the school day in a manner that promotes efficient use of time and
minimizes undesired behavior.

10. Regularly and in a.timely manner, mark all independent work, provide students with adequate
information to correct missed items, have students fix missed items, and record scores.

‘ 11. Use acknowledgment of student success and praise as the primary means for promoting desired

b studenit behavior, and follow agreed- upon, campus- -wide procedures for fostering acceptable
student behavior.

12. Use instruction as a vehicle to teach desired behaviors when children exhibit undesired behavior.

13. Work in a constructive manner with all staff members to soive problems.

Signature of Intent:

To build the support for the model, videos can be shown and /or school visits can be made to a Direct
Instruction school in which the children are performing well and the principal of the school is committed to
better student achievement. A visit to an exemplary school such as Wesley Elementary School in Houston,
Texas is very powerful. (Call 713-696-2860 to arrange a visit to Wesley.) To obtain names of other nearby
models, call ADI (1-800-995-2464).

Videos can be shown at inservices. Possible videos to show are:

* An ABC PrimeTime Live segment on the hostile reaction of the central administration to Mr.
Thaddeus Lott, Principal of Wesley Elementary School in Houston. An incident is highlighted in
which the district’s response to the good test performance at the school was an accusation of cheating.
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 “Bridge to the Future,” a video produced by the University of Oregon Follow Through Project. The
video, which presents data on Direct Instruction, features an interview with Mr. Lott, Principal of
Wesley Elementary School.

* Tapelof the Reading Mastery and Fast Cycle training series distributed by DITV. This tape explains
the history and rationale of Direct Instruction.

The above videos are available from ADI for $10 each. (See page 80 for ordering information.)

Teachers who will not use the programs and who do not achieve comparable levels of achiévement in the
classes during the first year should be counseled to transfer to school communities more consistent with their
philosophies of teaching. . .__

Specify steps in step 4 of Stage 2 in your Workbook.

5. School-Wide Discipline Policies

The model stresses careful teaching of classroom and school routines and a primary reliance on praise as
the major source of eliciting student cooperation.

The model also stresses the importance of establishing proactive procedures to deal with difficult-to-
manage students,

This emphasis on using instruction and reliance on positive interactions requires staff development
training and administrative monitoring.

Many teachers are accustomed to using the threat of negahve consequences as a primary tool. Changing
this behavior can be a major undertaking.

A proactive system for difficult-to-manage students involves setting up a system to prevent problems
before they occur. :

Use step 5 of Stage 2 in the Workbook to specify school-wide managemenit decisions..

6. Special Education Inclusion

The model encourages the placement of as many special education children as possible in regular class
groups. Special education students are placed in instructional groups bases on their placement test
performance. _ ‘

The model also encourages the use of special education personnel in a manner to maximize their
contribution to as many children as possible. If possible, special education teachers should be able to teach
groups that contain special education and non-special education students.

Note: The efforts of Chapter 1 personnel and special education personnel should be coordinated with the
Direct Instruction implementation. All Chapter 1 personnel and special education personnelshould also use
the Direct Instruction materials.

Describe your inclusion policy in step 6 of Stage 2 in the Workbook.

7. Report Cards

The issue of report cards is quite problematic in schools where many children are performing below grade
level at the start of the Direct Instruction implementation. During the year, many students are likely to
perform at high levels of accuracy and effort, but will be performing below their grade level. The dllem.ma
is how to report their progress without misleading parents or discouraging children.

One solution might be to construct a report with categories that report the child’s effort, the child’s
performance on current work, and a code that tells at what level the student is performing:
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Sample Report Card

Participation Independent Levelat
in group work which
' instruction performance ‘ Derformmst
Reading
Math
Spelling X
Writing ‘ .

For participation in group instruction and independent work performance, numencal or letter grades
might be written. vt

For the level at which the student is performing, a code might be used to designate above grade level, at
grade level, somewhat below grade level, or seriously below grade level.

The report card should be viewed as a tool to help in educating the child and informing the child’s parents,
not as a teol to humiliate or punish a child.

Use step 7 of Stage 2 to describe guidelines for repart cards.

8. Evaluation

Most school districts administer published norm-referenced tests in the spring or fall of each school year.

In some states, a state test will also be administered in addition to the district mandated norm-referenced

tests..

Standarchzed norm-referenced tests have major problems, among wl'uch are:
* Quite often standardized tests are not sensitive to the gains made by children who are significantly
behind in academic skills.
* Test result summaries often include children who have been in the school only a short time.
* Testreports tell about the children’s relative performance but do not tell how much gain the children
have made during the academic year. Often, districts do not test children annually.
More precise information about gains in children’s performance can be achieved by:

* using testing instruments more sensitive to the gains made by the children. One test that is designed
to give information regarding growth on substantive academic content, as well as provide norm-
referenced data is the Multilevel Academic Survey Test (MAST). The MAST can be administered to
grades 3 through 8 and has norms for grades 2 through 8. There is a test for reading and one for
mathematics. The tests include a short form (22 minutes) and a long form (approximately 45 minutes).
This test by K. Howell, S. Zucker, and M. Morehead, can be purchased from Psychological Corpora- -
Hon (1-407-345-2000). The advantages of this test are that (a) it provides a lot of information with a
relatively short amount of testing time, (b) it meets regular testing standards of reliablity and validity, -
and (c) it measures acadamic outcomes that parents are likely to see as important for their children
to learn.

* giving all children a pretest at the beginning of the school year on the testing instruments the school
will use. For all of these reasons, it is likely to be sensitive to children’s progress using Direct
Instruction programs.

* setting up a database on a spreadsheet. The database would include all children in the school. For
each child, the following information would be entered: child’s date of entry into the school, current
grade placement, child’s pretest score, posttest score, and any other relevant data.

BRI

Decide if it is necessary to supplement district testing. If so, fill‘out step B of Stage 2 in the Workbook.
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9. Substitutes

If possible, the school should develop a cadre of substitutes trained in Direct Instruction programs. The
substitutes should receive training in programs used in specific grade levels. One substitute might learn the
programs used in kindergarten and first grade, while another substitute can be trained in the programs used
in the upper-grade classes.

If teacher absence is a problem and it appears that adequate substitutes cannot be obtained (in many urban
schools, it's not unusual to find 3-5 teachers out on Monday or Friday), a backup plan should be established
to ensure that children receive adequate instruction that day. Here are some possible options:

* Teachers would volunteer to be called upon to teach a reading group during a free period or during
a non-instruction period.
* Children from a class might go to other classes for instruction.

Describe plan for substitutes in step 9 of Stage 2 in your Workbook.

10. Pians for Children Who Enter the School After the School Year has Begun

Schools that have a high degree of student turnover need to make plans to deal with children who enter
the school after the school year begins. Designate a person who will have the time to administer the
placement tests. Make provisions for training this person. '

Designate a procedure for deciding in what class to place the new child. The key factoris to place the child
in a class that has groups as close as possible to the lessons the placement tests indicate are appropriate for
where the child should begin. The goal is to place the child in an existing group.

Here are some possible alternatives: _

® Schedule instruction in particular subjects at the same time for several grade levels. This allows for
easier placement of new students. For example, if all first and second grades have reading at the same
time, a wide range of reading groups will be available in which to fit a new student.

* Assign an instructional assistant to provide extra tutoring to enable the children to catch up to the

roup.

° gstablish a classroom for new students. The students would be given the placement test for their
grade or for lower or higher grade levels, if necessary. The student would receive intensive
instruction in that room until the student is able to perform with a group in a classroom. The student
would then be placed in a regular classroom.

Describe your plan in step 10 of Stage 2 in the Workhook.

STAGE 3—DECIDE ON SCOPE OF FIRST YEAR’S IMPLEMENTATION

1. Appraisal of Current School Climate

Rate the schoof’s climate on the factors fisted in step 1 of Stage 3 in your Workbook. Then add the
score for each factor to derive a total. Below are brief descriptions of the factors. .

a. Changing schools which have traditionally produced low student achievement requires a carefully
planned system. Many teachers are discouraged and feel unempowered. The level of discouragement can
be seen in feelings of hopelessness and inactivity by the teachers. '

b. The preciseness of the Direct Instruction curriculum requires the teacher to follow scripts and make
decisions applying a range of guidelines. The ability of the staff to learn quickly is important. The ability
of the staff to learn new information depends on the academic background of staff members, plus their
willingness to study outside the school hours.
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c. The ability of the school to arrange for preservice involves ensuring that a 3-5 day period prior to school
beginning can be set aside and that arrangements for this preservice can be made early enough to ensure
being able to obtain presenters and assure teacher attendance.

d. The capacity to conduct inservices depends on the ability to schedule groups of teachers who are
presenting the same program to attend 1 to 1-1/2 hours weekly for the first few months, then biweekly.

e, The capacity to hire persons for on-site coaching positions who have experience with Direct Instruction
depends on the availability of such persons and the ability to create a position for them. | '

f. The proportion of teachers who are currently able to maintain a high level of student engagement can
be observed in brief classroom observations. -

g- Thewillingness and capability of the principal to serve an active role in monitoring the implementation
depends on the overall responsibilities of the principal and the resources available to help the principal fulfill
these responsibilities.

2. Alternatives for Implementation

Implementations should be considered as multi-year projects designed to completely alter the culture of the school.
Generally, it is a good idea to limit the size of the implementation during the first year. :
If the school’s climate score was low, the initial implementation should be done with only a small group
of teachers. If there is no experienced Direct Instruction-trained coach, the first year’s goal might be to

-establish some model classrooms using volunteer exemplary teachers and to prepare teachers to serve in the

role of on-site coaches. o

Inlargerurban areas, it isquite usual to find many teachers “burned out.” They have become so frustrated
by not having the tools to successfully teach that they have given up on themselves and the children. Itis
possible to change the behavior of these teachers. This change, though, requires an enormous effort,
Establishing a base of successful DI teachers makes the task much more doable.

The key factor to consider is your capacity to train and monitor the teachers. It's very important not to
exceed your capability to train and monitor the performance of teachers and children.

Probably the safestimplementation is a kindergarten / first-grade implementation in which only language
and reading are to be taught, and in which all teachers volunteer to be part of the implementation.

The advantages of this implementation are:

* The logistics of providing preservice and inservice are easiest because all teachers are presenting the
S3me programs. '

@ The children’s performance is likely to be impressive to outsiders.

* You establish a foundation from which to build both in terms of children who are in a position to be
accelerated (i.e., kindergartners who can read) and in terms of teachers who can serve as coaches in
later years. ‘

The disadvantage, of course, is that for one more year you have to witness children in other grades
continue to drown academically.

A somewhat more complex implementation involves teaching one subject area in several grades. A
particular subject might be selected (e.g., reading or math or spelling or writing). Thisapproach is notas easy
as it might seem because of the need to train and monitor teachers in-different levels. For example, Reading
Mastery I and Reading Mastery Il require different types of training. Reading Mastery Il through VI training
is similar, and parts can be done together. Likewise, the training for Decoding A is different than for
Decoding.B-1, which is different than Decoding B-2 and C.

Note: It is possible to put in all programs at all levels the first year. In a school in desperate condition,
there are advantages in doing this. In many classes, children will learn a lot more than they would have
otherwise. In poor classrooms, the children will probably not learn less than they would have. To facilitate
this type of implementation, the principal must have the time, the desire, and great organizational skills as
wellas the resources to get the teachers trained. The political support mustbe there for responding to attacks
from disgruntled teachers or hostile administrators.

Follow step 2 of Stage 3 in your Workbook to establish the size of your first-year implementation.
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3. Placement Testing of Students

Don‘t rely on standardized test results to group and place children. These results are not appropriate for
placing students in Direct Instruction programs. Use the placement tests that come with each Direct
Instruction program. The placement tests you will need for planning an implementation are found on pages
29 to 76.

Placement testing should be done in the spring of the year preceding the program. Ifa school knows which
children will be entering the school in the fall, efforts should be made to test those children in the spring. All
children to be considered for the program should be given placement tests in several subjects so that children
can be placed in the most appropriate instructional groups.

These tests canbe administered by teachers and paraprofessionals. The testers should be carefully trained
for administering the tests. A test coordinator should carefully check out each tester on each porgram ina
role-playing situation. Of special concern is teachers accepting mispronounced words during reading tests.

Start placement testing by administering these tests:

u Grade Reading Reasoning and {| Connecting Spelling Other "

Writing Math astery

K I A A —

1 I A A —

2 i C Ad&kB A&B

3 {§] C B&C A B C

4 IV D C&D A B C

5 vV D D&E B.CD

6 E E & Bridge B,C,D

7 E E & Bridge B,C.D

8 F E & Bridge B.CD

Follow step 3 of Stage 3 in your Workbook to organize your placement testing.

Caomplete the ACTION step in the Workbook.

STAGE 4—BUDGET PLANNING FOR YEAR 1

1. On-Site Coaches

Ongoing staff development occurs through inservice sessions and through in-classroom coaching,

Ideally, the person conducting inservice and in-classroom coaching should be an on-site person who has
been trained in DI supervision techniques. However, itis possible to begin the implementation with a person
in the role of on-site coach who has been an exemplary teacher, agrees with the Direct Instruction philosophy
and practices, has the respect of fellow staff members, and is capable of giving directions to staff members.

The less experience the on-site coach has, the more outside consulting tirne will be needed.

The ratio of on-site coaches to teachers depends on (1) the number of new programs being implemented, -
(2) the experience of the teachers, and (3) the number of students who are functioning below grade level.

Follow step 1 of Stage 4 in your Warkbook to establish how much coaching time will be needed and
what amount needs to be budgeted for on-site coaches.
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2. Preservice

Potential costs for preservice training are teacher salaries and presenter salaries. As a general rule,
preservice should be a mandatoery part of a teacher’s assignment.
The schedulebelow lists the approximate number of hours to be included in a preservice foreach program:

Language I ' 9 hours -
Reading I 12 hours -
Reading II _ 12 hours
Reading III, IV, V, VI 9 hours
Connecting Math Concepts A-B 10 hours
Connecting Math Concepts C-E 6 hours
Reasoning & Writing A-B 6 hours
Reasoning & Writing C-E * -9 hours
Spelling Mastery A-E 6 hours
Corrective Reading Decoding A or B-1 12 hours
Corrective Reading Decoding B-2 or C 6 hours
Corrective Reading Comp. A or B-1 10 hours

The more programs that will be taught, the more presenters will be needed. Lel’s say a school is just
beginning with kindergarten and first grade in reading and language. Just one presenter would be needed.
The preservice days could be divided between Reading I training and Language I training.

If more programs and levels are to be introduced, more presenters will be needed. For example, if the
implementation also included second and third grade, training would have to be scheduled in Reading
Mastery ITand IITand other programs that werebeing taught. The training for different levels of the program
is different. For example, the training for a teacher who will be presenting Reading Mastery I is entirely
different than the training for a teacher presenting Reading Mastery III.

If the on-site coaches are experienced presenters, they can conduct the preservice. If not, outside
presenters are needed. Costsrange from $300-5500 daily. In areas where little Direct Instructionis currently
being used, the presenters will probably have to be from out of town, which will require paying travel
expenses.

Follow step 2 of Stage 4 in your Workbook to determine what amount needs to be budgeted for
preservice.

3. Outside Consultants

If a school dees not have an experienced Direct Instruction on-site coach, arrangements should be made
to secure the services of a consultant. A list of available consultants can be obtained from ADI (1-800-995-
2464). The amount of consulting time needed depends on the adequacy of the preservice, the amount of on-
site supervisory time that will be available to monitor classrooms and inservices, the experience of the on-
site coach with the Direct Instruction program, and the relative climate of the school.

Follow step 3in Stage 4 of the Workbook to determine how much to budget for consultanting services,

EFFECTIVE SCHOOL PRACTICES, SumMeR, 1995 15



4, Materials

Materials should be ordered in spring for the following year. The curriculum materials in the Direct
Instruction Model, like any curriculum materials, cost more in the initial years of an implementation because
of the need to buy non-consumable materials, such as textbooks and teacher’s guides. On the next page are
the approximate costs (1995-1996 school year) for setting up the programs in different grade levels for the
first two years. The costs are calculated assuming 25 children in a classroom. Shipping costs should be
added.

Follow step 4 in Stage 4 of the Workbook to estimate the cost of materials.

Kindergarten, first grade, or remedial second grade:
Same Grade Level

First Year Second Year
Reading : $1,300 $400
Language 650 300
! Math 425 275
Children at or near second-grade level:
Reading $1,200 $380
Reasoning & Writing 670 450
i Math 420 265
i Spelling : 220 155
| |
i Children at or near third-grade level:
??! Reading *$1,300 5340
Math ' 425 265
Reascning & Writing . 592 124
Spelling 229 155
Cursive Writing
Children at or near fourth or fifth-grade level:
First YearSecond Year

Reading *$1,007 5170
Math 708 132
Reasoning & Writing 516 -0-
Spelling 229 155

Remedial—Intermediate Grades:

First YearSecond Year

Decoding 5525 $200
Comprehension 500 400
Math ' 700 135
Expressive Writing 200 200
Reascning & Writing 525 -0-
Spelling 250 155

"Textbooks can be shared among classes.

16 ErrecTive Scro0L PRACTICES, SUMMER, 1995




TR T A T T T T TR

5. Paraprofessionals

Paraprofessionals can do an excellent job of teaching small groups. The use of paraprofessionals to teach

~ small groups is particularly important in kindergarten and first grade and in upper-grade rooms with many

children who read poorly. Forexample, a well-trained paraprofessional might go from class to class teaching
small-group language to young children. These staff members should attend preservice and .inservice
training sessions. Paraprofessionals should spend nearly all their day teaching groups. _

Ideally, one paraprofessional slot should be allotted for each two classrooms functioning at a begmnmg—
skillslevel. Also, there should be one paraprofessional for each 250 children in order to serve as a tester. The
tester administers mastery tests that determine if the children are in fact mastering materials.

Estimate the cost of additional paraprofessionals using step 5 of Stage 4 in the Workbook.

6. Teacher Release Time for Inservice

Each teacher needs about one and one-halfhours per week to participate in group inservice. Each day up
to a total of three hours of school-wide release time may be needed for teachers to work individually with
coaches. If it is not possible to structure the school day to have this inservice time, extra funds should be

- allotted.

Use step 6 of Stage 4 in your Workbook to estimate the cost of teacher release time for inservice.

7. Determine Resources Available

Funding for the project may come from school funds or the school may wish toapply for special funds and
grants to ensure sufficient resources are available for a quality implementation.

Complete the ACTION step in Workbook.
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- Planning Guide for a Direct Instruction
Implementation: Workbook

INTRODUCTION

Working through the four-stage process described in this booklet will result in an individualized plan to
successfully implement Direct Instruction in your school. 1t is helpful to work through this booklet with a
person who has extensive experience with school-wide Direct Instruction implementations. A team, ideally
composed of the principal, teacher representatives, parent representatives, and community representatives
should participate in the planning sessions.

The planning process assumes that the team has already learned about the model and has a strong
commlitment towards implementing the model.

To build the support for the model, video tapes are available and school visits can be made to a Direct
Instruction school in which the children are performing well and the principal of the school is committed to
high achievement. A visit to an exemplary school such as Wesley Elementary School in Houston, Texas
is very powerful. (Call 713-696-2860 to arrange a visit.) -

Possible videos to show are:
¢ An ABC PrimeTime Live segment on the hostile reaction of the central administration to Mr.

Thaddeus Lott, Principal of Wesley Elementary School in Houston. An incident is highlighted in
which thedistrict’s response to the good test performance at the school was an accusation of cheating.

« “Bridge to the Future,” a video produced by the University of Oregon Follow Through Project. The
video, which presents data on Direct Instruction, features an interview with Mr. Lott, Principal of
Wesley Elementary School.

| * Tapel of the Reading Mastery and Fast Cycle training series distributed by DITV. This tape explains
& ' the history and rationale of Direct Instruction.

The above videos are available from ADI for $10 each. (See page 80 for ordering information.)

| STAGE 1—FEASIBILITY PLANNING

The purpose of this stage is to determine whether the financial resources, school decision-making
capability, and political support exist to facilitate the beginning of a multi-year project to implement the
Direct Instruction Model.

You will start by filling out a questionnaire dealing with the capability to put into place the aspects that
foster a successful implementation. You will giveanumerical rating to each factor, then total all the numbers.
The total will give you an idea of the school’s relative capability to implement the model.

Capability of the School to Successfully Begin lmplementation of the Model

1. Determine ability to use funds to purchase curriculum materials.

a. How much latitude does the school have in deciding upon which curriculum materials can be
purchased with available funds? In some districts, funds can only be used for materials on a district-
approved list. : -

High Low

30 20 10 i 5 0
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2. Determine ability to use funds to establish adequate staff development.

a. How feasible is it to establish a 3-5 day preservice pr10r to school

beginning?
High Low
10 8 6 4 0

b. How feasible is it to provide weekly inservices for groups of teachers during the school
year? Each teacher would attend about 1 1/2 hours per week.

High : Low
10 8 6 4 0

c. How feasible is it to place an exemplary teacher in the role of on-site coach?
High Low
10 8 6 4 a

3. Determine ability to use funds to purchase services of outside consultant.

a. How feasible is it to use school funds to hire outside consultants?
High Low
15 12 ‘ 8 4 0

4. Determine the ability of the team to make organization decisions about grouping and scheduling of
children.

a. How feasible is it to arrange flexible homogeneous grouping for instruction in all
academic areas?

High Low
20 15 10 5 0

b. How feasible is it to have instructional assistants or ancillary personnel be used to
facilitate small-group instruction in the lower grades and remedial instruction in upper

grades? ‘
High Low
10 8 6 3 0

5. Determine teacher contract provisions that must be considered, e.g., as it relates to amount of time
available for inservice training,

a. What level of willingness does the teaching staff exhibit to implement the program?
High : Low
10 8 6 3 0

6. Determine what level of support exists from central administration, teachers, and community.

a. What level of support will district supervisors give to the implementation?
High ' Low
10 B 6 3 - 0
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7. Determine principal’s willingness and capability to implement the model and establish a quality
assurance system.

a. How feasible is it that the

principal will devote sufficient attention to implementing the
model?
High Low
25 20 10

5 0
8. Determine support of community.

a. How great is the influence of the community to facilitate

implementation of the model?
High
20 15

Low
10 5

Action

At this point, the committee must decide whether ornot to progress with the planning for implementing
the model. Add up the total points. If you have:

over 150, continue on to the next stage. Your school is in a good position to begin a major implemen-
tation.

from 110 to 149, continue to next stage. Your school can begin with a limited implementation.

109 or below, the team does not have the capability to implement the model. Rather than proceeding

to the next stage, the team should analyze the weaknesses and then make a plan to gain the political
support needed to develop the capability to implement the model.

STAGE 2—DECIDE SPECIFIC SCHOOL POLICIES
During this stage, the committee makes specific guidelines and policies .to be implemented during the
school year.

1. Make decisions about grouping and scheduling.

a. Circle one:

» Heterogeneous classes with cross-class grouping
¢« Homogeneous classes

* Mix of homogeneous and heterogeneous classes

b. Mixed-grade classrooms permissible:
Yes - No

¢. Small-group instruction in reading for children functioning at or below third-grade level:
Yes No

d.

Double reading for children below grade level:

Yes No
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e. Full daily periods in the following subjects (check):

— reading . math _ language __ spélIing
— other

£, Larllguage instruction in pre-kindergarten:
Yes No _ ; v
g. Academic kindergarten: .
Yes No
2. Does the school qualify for school-wide Chapter 1 status?
Yes No
3. Determine how inservice training will be arranged.
a. Inservices to be arranged for teachers presenting specific programs:
Yes No |
b. {Check one}
— Weekly inservice before or after school.

— Weekly inservice during teacher’s free time.
— Other acceptable option:

4. What type of commitment will be asked of teacher?

Written commitment to be requested? Yes No
Describe:

5. Make decisions about school-wide discipline policies.

a. Current expectations and the nature of teacher-student interactions.
{Check one)
- Teachers expected to rely nearly always on praise.
— Teachers expected to rely primarily on praise.
— Teachers expected to use what is necessary to
control students.

b. Will having a proactive system for difficult-to-manage children be mandatory?
Yes No

Describe:

c. Expectations for hallway, lunchroom, arrival, and dismissal:
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6. Describe the policy on including special education students in regular classroom settings
for instruction.

7. Make guidelines for developing report cards.
.a. Good marks for effort even if below grade level: Yes No

b. How to communicate to parents that child is below grade level.

c. What wil} report card show?

'i B. Make decisions about evaluation.
a. Will all students be tested at beginning of implementation?
Yes No

it b. What tests will be used?

i c. Establish a database? - Yes No

9. Make a plan for substitutes.

el ~ a. How will arrangements be made to get substitutes proficient with
implementing the model? . .

B 10. Make plan for children who enter the school after the school year has begun.

| a. Guidelines for placing them in classes.

b. Provisions for catching them up.
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STAGE 3—DECIDE ON SCOPE OF FIRST YEAR’'S IMPLEMENTATION

During this stage, you will decide on the scope of the first year’s implementatibn. You will start by filling
out a questionnaire dealing with factors that affect an implementation. You will give a numerical rating to
each factor, then total all the numbers. The total will give you an idea of the relative size for the first year’s

implementation.

1. Current School Climate

Rate the following characteristics on a scale of 1-7:

a.

General work ethic of staff:

High Low
7 6 5 4 3 2 1

General ability of staff to learn new information:

High ' Low
7 6 5 4 3 2 1

Caparcity to conduct an extensive preservice:

High Low
7 6 5 4 3 2 1

Capacity to conduct on-going inservice:

High Low
7 6 5 4 3 2 1

Likelihood of employing on-site coaches who have had experience with the model:

High » Low
7 6 5 4 3 2 1

Percent of teachers who currently maintain a hlgh level of student
engagement during school day:

All Noene
7 6 ‘ 5 4 3 2 1 0

Willingness and capability of principal to serve an active role in monitoring the imple-
mentation:

High Low
7 6 5 4 3 2 1

2. Alternatives for Implementation

Total the number of points from current school climate survey above to determine how large the
implementation should be during year one.
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Here are rough guidelines to consider:

44 ~ 49 Can do 2-3 curriculum areas in all grades.
36 - 44 Can do one curriculum area in all grades.
- Or -

Can do 2-3 curriculum areas with all teachers in
beginning grades.

Below 30 Limit implementation to easier-to-train teachers.
These teachers can serve as a core group to support

expansion of the implementation in the second year.

3. Placement Testing in Curricular Material for Model

Fill out this schedule by putting the tester and the testing date in the appropriate cells:

Grade

Reasoning
Reading & Wri'f_i_Pq Math Spelling

Other

Pre-K

i

* Who will train and moenitor the testers?

24
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Action

Specify the number of classrooms and the subjects to be taught the first year of the imple-
mentation:

o — T L———— —.
r— == e —— ——

Grade # of Classes Subjects to be Taught

Pre-kindergarten

Kindergarten

1st Grade

2nd Grade

3rd Grade

4th drade

' Sth Grade

6th Grade

; 7th Grade

Bth Grade

| STAGE 4—BUDGET PLANNING FOR YEAR 1

The budget planning for year one includes positions for on-site coaches, consultants, and materials.
Determine Costs

1. On-site Coaches. Fill out the chart on the next page to determine the full-time equivalent positions ta
be devoted to on-site coaches. The chart takes into consideration that some teachers need more training and
monitoring than other teachers. A low-need teacher is one who has good classroom management skills and”
is likely to need little classroom coaching. A high-need teacher is one who is likely to need more intensive
classroom coaching. '
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o Number of Teachers Add this column
Reading Instruction ' ‘ '

K or 1st grade classes:
Low-need teachers

|

|

High-need teachers 3
2nd - Bth grade classes:
Low-need teachers

bod
—
o

|
|

High-need teachers

Chapter 1 and Special Ed:
Low-need teachers x 1 =
High-need teachers

|
|

Math Instruction

Low-need teachers . ' x 1
High-need teachers

[}

|
|

Language or Reasoning & Writing

Low-need teachers
High-need teachers

|

Spelling Instruction

Low-need teachers
High-need teachers

|

x 1
x 2 =

]

TOTAL PROGRAM NUMBER FOR COACHING:

Budget Estimate:

Full-time coach positions X =

Average Salary Total budgeted for
on-site coaches

2. Preservice

= Stipends for teachers:

# of Teachers Daily Rate # of Days
X X =
e Presenters:
# of Consultants Daily Rate # of Days
- X X =

Travel and lodging for presenters =

Budgef estimate for preservice costs =
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3. QOutside Consultants. Fill out the chart below to determme the amount of outsude consultant
time needed for ongoing school activities after preservice:

a. Total number of programs for coaching (see above):

b. Subtract :
Number of teachers who have Number of
previously demonstrated ability to programs taught
teach Direct Instruction in an by each teacher:
exemplary fashiomn:
X —_— =
. Subtract: (Decreased need because on-site coach has previous
experience.)
Number of programs to be used Number of
in which the on-site coach has had teachers using
extensive teaching experience: these programs:
e X _ = e —
d. Consultant Program Number:
e. To determine consultant days needed:
* Days needed during first 3 months:
Line D
(Line D) X 3 days.
7
* Days needed during next 4 months:
Line D
(Line B) X 4 = days.
7
= Total consuiting days:
f. Estimated Consultant Cost:
# of days Daily Fee Expenses
— X s + $o = $
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4. Materials. Estimate the costs for the first year:

Estimated cost

Program *# of classes X perclass of 26 = Total
Reading _— $1,400.00 $
Math — m()g
Language — 700.00
Spelling — © 300.00
Estimated Cost for Materials: $

*Classes sharing textbooks should be counted as one.

5. Paraprofessionals:

a. New positions to teach small-group instruction:

positions @ . = $

Annual Salary
b. New positions to administer mastery tests:

positions @ = $

Annual Salary

6. Teacher release time for inservice:

hours @ per hour = $

Total estimated budget cost (add totals for 1-6} $

i Determine how much money is available:

Chapter 1 funds

j'. District funds
il
gi‘ Other funds

|

TOTAL FUNDS AVAILABLE $

Action

Decide if the amount needed for the first year matches the fundsavailable. Ifnot, return toSta ge3toadjust
level of implementation.
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ﬁeading Mastery
Placement Tests

The placement tests can be used to determine the level
of Reading Mastery in which your students should be
placed. There is a separate test for each level.

Ideally, placement testing should be conducted at the
beginning of the school year. Begin placement testing
by giving your students the placement test that
corresponds with their grade level. For example,
students in third grade should be given the placement
test for Reading Mastery I11.

The following sections give specific instructions for
each placement test. )

Reading Mastery I

The placement test for Reading Mastery I is
administered to individual students in turn. You
present test items aloud and tally the student’s correct
answers on a score sheet. You should administer the
test in a place that is somewhat removed from the other
students, so that they will not overhear the testing.

The test items use several typefaces.

» THIS TYPE INDICATES WHAT Y OU SAY.
»  This light type indicates what you do.
This italic type shows the student’s answers.

Some test items require you to point to the large letters
that appear in this book. For these items, hold the
book so that the student can see the letters.

The score sheet appears in the next column. Make one
copy of the score sheet for each student. To use the
score sheet, simply circle 1 point or 2 points if the
student answers correctly.

© SRA. Inc. 1988. Al rights reserved.
Frinted in tha Unitad States of America.
Permissian tq reproduce [or schoof usa.

SCORE SHEET
PART 1

Ttem Foints

Ib 01
Ic 01
2b 01
01
01
01
01
2d | 01
01
0 1
01
01
3b 0 2
3c 0 2
4b 0 2
ad 0 2

Subtoral I:I 7 |

PART 2

Item Points

1a -0 2
1b 0 2
2b 01
01
2c 01
01
2d 01
0 1

Subtoral D
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PLACEMENT TEST

PART 1

Task 1 Total possible: 2 points

(Circle 1 point on the scoring sheet for each
correct response at b and ¢.)

This is an oral task. For step ¢, say the sound d,
not the letter name.

.a. YOU'RE GOING TO SAY SOME SOUNDS.

b. (lest item) SAY (pause) mr. rr.

c. (lest item) NOW SAY (pause) d. d.

Task 2 Total possible: 10 points

(Circle 1 point on the scoring sheet for each
correct response at b.)

a. Point 1o the sounds. THESE ARE SOUNDS.
Point 1o the boxed m. THIS SOUND IS (pause)
mmm. WHAT SOUND? Touch m. mmm.

b. {test items) Point to each unboxed sound in
the column. For each sound, ask: 15 THIS
(pause) mmm?

(Circle 1 point on the scoring sheet for each
correct response at step d.)

c. Pointto the boxed a. THIS SOUND IS (pause)
aas, WHAT SOUND? Toucha. 333,

d. (lest items) Point to each unboxed sound in
the column. For each sound, ask: 1S THIS
{pause) a7 ‘
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Task 3 Total possible: 4 points

(Cfi:rcle 2 points on the scoring sheet for each
correct response at b and c.)

a. LET'S PLAY SAY IT FAST. LISTEN. ICE (pause)
BOX. | CAN SAY IT FAST. ICEBOX.

b. (testitem) LISTEN. FOOT (pause) BALL.
(Pause.) SAY IT FAST. Football. YES,
FOOTBALL.

C. (test item) HERE'S ANOTHER WORD.

(Pause.) Nnndodzzz. (Pause.) SAY ITFAST.
Nose. YES, nose.

Task 4 Total possible: 4 points

{Circle 2 points on the scoring sheet for each
correct response at b and d.)

This is an oral task. Do not stop between the

sounds when saying Zzzoooooa or wwweee,

a. FIRST I'LL SAY A WORD SLOWLY. THEN YOU'LL
SAY THAT WORD SLOWLY. I'LL SAY (pause)
200 SLOWLY. LISTEN. (Pause.} Zzzooooo00.

b. (testitem) YOURTURN. SAY (pause) -
772000000, ZZZ000000.

{A child scores 2 points if he or she says lhe
correct sounds without stopping between the
sounds. )

c. NOW I'LL SAY (pause) we SLOWLY. LISTEN.
(Pause.) Wwweea.

d. (testitem) YOURTURN. SAY (pause)
WWWEES,

(A child scores 2 points If he or she says the
correct sounds without stopping between the
sounds.)

Add the number of polnts the child earned on part 1.
Note: Administer part 2 only to children who made 19
or 20 points on part 1.

PART 2

Task 1 Total possible: 4 points

{Circle 2 points on the scoring sheet for each

correct response at a and b.)

a. (test item) Point to the boxed m. LET'S SEEF
YOU REMEMBER THIS SOUND. (Pause.) WHAT
SOUND? Touch m. mmm. .

b. (test tem) Point to the boxed a. LET'S SEE IF
YOU REMEMBER THIS SOUND. (Pause.) WHAT
SOUND? Toucha. aaa.

Task 2 Total possible: 6 points

(Circle 1 point on the scoring sheet for each
correct response at b, ¢, and 4.)

a. I'LL SAY A WORD SLOWLY. THEN I'LL SAY [T FAST.
LISTEN. (Pause.) Mmmaaannn. (Pause.) |
CAN SAY IT FAST. Man.

b. (Eest item.) YOURTURN. SAY (pause) iiinnn.
Inne,

(test item) SAY ITFAST. /n.

c. (testitem} YOURTURN. SAY (pause) aaat.
Aaat, .

(test item) SAY [T FAST. Al

d. (test Hemn) YOUR TURN. SAY (pause) sssiiit.
Sssiiittt.

(test item) SAY T FAST. Sit.

End of Placement Test

Placement Guidelines

Part 1 of the Placement Test

Children wha made 0-14 points begin with Reading
Mastery |, lesson 1.

Children who made 15-18 points begin with Reading
Mastery |, lesson 11.

Children who made 19-20 paints should proceed with
Part 2 of the placerment test.

Part 2 of the Placement Test

Children who made 0-7 points begin with Reading
Mastery |, lesson 11.

Children who made 8-10 points should be placed, if
possible, in Reading Mastery: Fast Cycle |,
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Reading Mastery IT

For the Reading Mastery II placement test, each
student reads a story aloud, as you count the student’s
decoding errors.

You will need to make one copy of the story on.the next
page. You should administer the test in a place that is
somewhat removed from the other students, so that
they will not overhear the testing,

Use the following procedures to administer the
placement test.

1. Give the student a copy of the story.

2. Point to the passage and say, “I want you to read
this story out loud. Take your time. Start with the
title and read the story as well as you can.”

3. Time the student and make one tally mark for each
error. Use the following guidelines when tallying
eITors.

« If the student misreads a word, tell the student
the word and mark one error.

 If the student reads a word incorrectly and then
correctly, mark one error.

o If the student sounds out a word instead of
reading it normally, mark one error.
{Note: Correct the student the first time the
student sounds out a word. ' Ask the student,
“What word is that?” If the student reads the
word correctly, do not mark an error. If the
student sounds out the word, mark an error.
Do not correct the stndent on any subsequent
sounding-outs.)

« If the student does oot identify a word within
four seconds, tell the student the word and
mark one error.

32 ErrecTive Scroor PracTices, § UMMER, 1995
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» If the student skips a word, point to the word.
- If the student does not read the word correctiy,
mark one error.
» If the student skips a line, point to the lme If
the student does not read the line correctly,
mark one error.

4, After two and a half minutes, stop the student.

5.

Count every word not read as an error. For
example, if the student is eight words from the end
of the passage at the end of the time limit, count
eight errors.

Total the student’s errors.

Placement Guidelines

Place your students as follows:

Students who made 0 to 3 errors should be placed
in lesson 11 of Reading Mastery II.

Students who made 4 to 8 errors should be placed
in lesson 1 of Reading Mastery II.

Students who made more than 8 errors should be
placed in Reading Mastery I. To determine an
appropriate placement for these students, give
them the individual rate-and-accuracy checkouts
from Reading Mastery I. Start with the checkout
for lesson 140. If the student passes this checkout,
place the student in Iesson 141. If the student does
not pass this checkout, present the checkout for
lesson 130. Continue working backward until the
student passes a checkout. Place the student in the
tesson that follows the checkout lesson.




Reading Masterjr I Placement Test

the cow on the road

lots of men went down the
road in a liftle car.

a cow was siffing on the
road. s6 the men ran 1o the cow.
“wé will lift this cow,” they said.

but the men did not lif't the

- cow. “this cow is sO fal wé can
not lift it.” )
the cow said, “I am not s3
fat. I ‘can liff mé.” then the cow
got in the car.

the men said, “now weé can
not get in the car.” s60 the men
sal on the road and the cow
went hOme in the car.

" the end

@ASHA, Inc. 1984, A rights reserved.
Pnnla_d In the Unitad States of America,
Parmission to raproducs for scheal use,
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Reading Mastery III, IV, V and VI

The placement tests for Reading Mastery I, IV, V,
and V7 are similar in many respects, In part 1 of each
test, individual students read a Passage aloud as you
count decoding errors. You will need to make one
copy of the appropriate test for each student. You
should administer part 1 in a place that is somewhat
removed from the other students, so that they will not
overhear the testing.

Use the follbwing guidelines when counting decoding
errors on part 1.

+ If the student misreads a word, count one error.

« If the student omits a word ending, such as s or ed, -

count one error,

+ If the student reads a word incorrectly and then
correctly, count one error, '

+ If the student sounds out a word instead of reading
it normally, count one error.

» If the student does not identify a word within three -
seconds, tell the student the word and count one .

error.

« If the student skips a word, count one error.

« If the student skips a line, point to the line and
count one error.

» If the student does not finish the passage within the
given time limit, count every word not read as an
error. For example, if the student is eight words
from the end of the passage at the end of the time
limit, count eight errors.

Reading Mastery ITY
Instructions for Part 1
Use the following procedures to administer part 1,

1. Give the student a copy of the test,

2. Point to the passage and say, “You're guing to read
this passage out loud. I want you to read it as well
as you can. Don’t try to read it so fast that you
make mistakes. But don’t r=ad it so slowly that it
doesn’t make any sense. You have one and a half
minutes to read the passage. Go.”

3. Time the student and make one tally mark for each
error the student makes in the last thirteen lines of
the passage, which are preceded by asterisks. (The
first four lines serve as a “warm-up,” so errors in
the first four lines don't count.)
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4. After one and a half minutes, stop the student.
Count every word not read as an error.
5. Total the student’s errors,

Instructions for Part 2

After all the students have finished part 1, administer
part 2 to those students who made no more than four
errors on part 1. Use the following procedures.

1. Assemble the students,

2. Give each student a copy of the test, and make sure
the students have pencils.

3. Say, “Here is the passage that you read earlier.
Follow along as I read the passage out loud. After
I'm finished, you will write the answers to the
questions in part 2.

4. Read the passape to the students.

5. Say, “Now write the answers to the questions in
part 2, You have four minutes, Ga."

6. Collect the tests after four minutes.

7. Total each student’s errors, using the Answer Key.

Answer Kevy;w for Part 2

1. The elf

2. Red food is good to eat.

3. Idea: Because she was hungry

4. Ideas: All around; on the ground; on the side of the

mountain
5. Just after Jean said, “But what and when,"

Placement Guidelines
Place your students as follows:

» Students who made 0 or [ total errors should be
- given the placement test for Reading Mastery IV.

* Students who made 0 to 3 errors on part I and 0 to
1 errors on part 2 should be placed in lesson 1 of
Reading Mastery III.

* Students who made 4 to 7 errors on part 1 and 0 to
2 efrors on part 2 should be placed in lesson A of
Reading Mastery Il

* Students who made more than 8 errors on part [ or
more than 3 errors on part 2 should be given the
placement test for Reading Mastery II.



Reading Mastery IV
Instructions for Part 1
Use the following procedures to administer part 1.

Give the student a copy of the test.

Point to the column of words at the top of part 1.

Say, “Touch word 1." (Wait.) “That word is

Calif ornia."”

4. Repeat step 3 for words 2-3.

5. Point to the passage and say, “You're going to read
this passage out loud. I want you to read it as well
as you can. Don't try to read it so fast that you
make mistakes. But don't read it so slowly that it
doesn't make any sense. You have two minutes to
read the passage. Go.”

6. Time the student and make one tally mark for each

erTOr.

W

7. After two minutes, stop the student. Count every

word not read as an error.
8. Total the student’s errors.

lnst_ructions for Part 2.

After all the students have finished part 1, administer
part 2 to those students who made no more than six
errors on part 1. Use the following procedures,

1. Assemble the students.

Give each student a copy of the test, and make sure
the students have pencils.

3. Say, *“Here is the passage that you read earlier.
Read the passage again silently; then answer the
questions in part 2. You have five minutes. Go."

4. Collect the tests after five minutes.

. Total each student’s errors, using the Answer Key.

Lh

Answer Key for Part 2

Idea: Because the ship was on fire
Idea: Linda, Kathy
lifeboats

Linda

13

10

hand

Idea: In a lifeboat

. Japan

10. Idea: To see their father
11. 3 days

N

Placement Guid'eline.s

Place your students as follows:

« Students who made 0 or 1 total errors should be
given the placement test for Reading Mastery V.
 Students who made 0 to 6 errors on part 1 and 0 to
2 errors on part 2 should be placed in Readirig "

Mastery IV. - '

+ Students who made more than 6 errors on part 1 or
more than 2 errors on part 2 should be given the
placement test for Reading Mastery II1.

Reading Mastery V
Instructions for part 1
Use the following procedures to administer part 1.

1. Give the student a copy of the test.

2. Point to the passage and say, **You're going to read
this passage out loud. I want you to read it as well
as you can. Don’t try to read it so fast that you
make mistakes. But don’t read it so slowly that it
doesn’t make any sense., You have two minutes to
read the passage. Go.”

3. Time the student and make one tally mark for each
error,

4. After two minutes, stop the student. Count every
word not read as an error.

5. Total the student’s errors.

Instructions for Part 2.

After all the students have finished part 1, administer

part 2 to the entire group. Use the following
procedures.

1. Assemble the students,

2. Give each student a copy of the test, and make sure
the students have pencils,

3. Say, “Here is the passage that you read earlier,

Read the passage again silently; then answer the

questions in part 2, . You have seven minutes. Go.”

Collect the tests after seven minutes,

Total each student's errors, using the Answer Key.

bl
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Answer Key for Part 2

Ve ROt A wLN e

Idea: The Bermuda Islands ‘
Ideas; To dive; to see the bottom of the ocean
Warm

The guide

Ideas: partner; person

Idea: Signal the puide

Idea: Go to the surface

Idea: Get the bends

pressure

Placement Guidelines

Place your students as follows:

Students who made 0 or 1 total errors should be
given the placement test for Reading Mastery V1.

Students who made Qto 6 érrors on part 1 and 0 to
2 errors on part 2 should be placed in Reading
Mastery V.

Students who made more than 6 errors on part 1 or
more than 2 errors on part 2 should be given the
placement test for Reading Mastery IV.

Reading Mastery V1

Instructions for Part 1

Use the following procedures to administer part 1.

1.

2.

Give the student a copy of the test. _
Point to the passage and say, ““You're going to read
this passage out loud. I want you to read it as well
as you can. Don’t try to read it so fast that you
make mistakes. But don’t read it so slowly that it
doesn’t make any sense. You have two minutes to
read the passage. Go.”

. Time the student and make one tally mark for each

€rTor.

. After two minutes, stop the student. Count every

word not read as an error.

. Total the student’s errors.
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Instructions for Part 2

After all the students have finished part 1, administer
part 2 to the entire group. Use the following

procedures.

1. Assemble the students.

2. Give each student a copy of the test, and make sure
the students have pencils.

3. Say, “Here is the passage that you read earlier.
Read the passage again silently; then answer the
questions in part 2. You have seven minutes. Go.”

4, Collect the tests after seven minutes.

5. Total each student’s errors, using the Answer Key,

Answer Key for Part 2

W N AW

King

princess

Ideas: His daughter; Marygoid

Gold

Idea: His daughter/gold

Idea: Because they weren't gold’

Roses

perfume

Idea: The chink of one coin against another

Placement Guidelines

Place your students as follows:

Students who made O to 6 errors on part 1 and 0 to

- 2 errors on part 2 should be placed in Reading

Mastery VI

Students who made more than 6 errors on part 1 or
more than 2 errors on part 2 should be given the

- placement test for Reading Mastery V.



Reading Mastery Il Placement Test Name
PART 1

Jean was walking in a strange place. She was
close to mountains. And she was very hungry. She
said, I wish I had something to eat.”

Just then a strange little elf appeared. He sald

+ “There is lots of food around here. You may eat all
you want, but remember this rule: Red food is good to
eat. See if you can say that ryle.”

Jean said, “Red food is good to eat.””

The elf said, ’Good remembering.”

Jean said, “I will remember that rule. But what
and when . . .”

The elf was suddenly gone. Jean said to herself,
+ “That is strange. Just after I said ‘But what and
when,’ the elf went away.”

Jean looked around and found lots of food. There
‘was food on the ground. There was food on the side of
the mountain.

PART 2

1. Who told the rule about red food?

2 What is the rule about red food?

3. Why did Jean want something to eat?

4. Where did Jean see food?

5. Circle the answer. When did the elf go away?
® Just after Jean said, “Here and there.”
® Just after Jean said, “But what and when.”

® After Jean ate.

© SAA, nc. 1984, All rights reserved.
Printed In the United States of Amarica.
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Reading Mastery TV Placement Test Name

38

“Fire! Fire!” a voice said over the
loudspeaker. “The forward deck is on
fire,” the voice announced, ““Everybody,
leave the ship. Get into the lifeboats!*’ .

Linda and her sister were on their
way from the United States to Japan.
Linda was thirteen years old, three years
older than Kathy. Their father was in
Japan, and they were on their way to visit
him. Three days before, they had left
California on a great ship called an ocean
liner. They were now somewhere in the
middle of the Pacific Ocean.

“’Fire! Fire!” the voice shouted.
“Everybody get into the lifeboats!”’

People were running this way and
that way on the deck of the ship. They
were yelling and crying.

“Hold on to my hand,” Linda said.
The girls went to the lifeboats. People

were all around them, shoving and yelling.

Linda could not see much. She was afraid.
Suddenly she was no longer holding
Kathy's hand.

Suddenly a strong pair of arms
grabbed Linda. “In you go,” a voice said.
A big man picked Linda up and put her in
the lifeboat. -

“Where’s my sister?”” Linda asked.
Linda looked but she couldn’t see her
younger sister.
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PART 1 PART 2
1. California 1. Why was everybody trying to leave
2. Pacific ‘
3. loudspeaker the ship?
4. lifeboat '
5. Japan
© ° e e ® ® L e 2. Name the two sisters that were on

the ship,

3. People were trying to get into the

4. Which sister was older?
5. How old was that girl?

6. How old was her sister?

7. Linda told Kathy, “Hold on to my

1t

8. When the big man picked up
Linda, where did he put her?

9. What country were the girls going

to?

10. Why were the girls going there?

11. How long had they been on the

ship?
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Reading Mastery YV Placement Test

PART 1

An Underwater World

The diving boat was anchored in a
place where the water changed from light
green to dark, dark blue. One by one, the
divers went down the ladder on the side
of the boat and entered the warm water.
The boat was about 1,600 kilometers east
of Florida. They were south of the
Bermuda Islands. Darla was the last diver
to go down the ladder and enter the
warm water.

“Now stick together,” the guide said
as he floated with his mask tlted back on
his forehead. “You’ve got your partners.
Stay with your partner. If you see

something you want to look at, signal me.

If one person stops, we all stop or
somebody’s going to get lost.”

The guide continued, “If you get
separated, go to the surface of the water.
Don't try to look for the rest of us. Just go
to the surface. And remember, don’t go
up too fast. Take at least two minutes to
g0 up, or you may get the bends.”

The bends. Darla had read about the
bends. She knew that a person gets them

because of the great pressure of the water.

® SAA, Inc. 1984,  All rights reserved.
Printed in the United States ol America.
Permission to reproduce for schoo! use.

PART 2

1.

v -

Near which islands does this story take |

place?

- Why was the group in this place?

Was the water warm or cold?

. Who led the group?

. Each diver was supposed to stay with a

What was a diver supposed to do if the
diver wanted to stop and examine
something?

What was a diver supposed to do if the
diver got separated from the group?

. What problem would the diver have if
the diver went up to the surface too fast?

. This problem was caused by the great

of the water.
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Reading Mastery VI Placement Test

PART 1
The Golden Touch

Once upon a time there lived a very
rich king named Midas, who had a
daughter named Marygold.

King Midas was very fond of gold.
The only thing he loved more was his
daughter. But the more Midas loved his
daughter, the more he desired gold. He
thought that the best thing he could
possibly do for his child would be to give
her the largest pile of yellow, glistening
coins that had ever been heaped together
since the world began. So, Midas gave all
his thoughts and all his time to collecting
gold. When he gazed at the gold-tinted
clouds of sunset, he wished that they
were real gold, and that they could be
herded into his strong box. When little
Marygold ran to meet him with a bunch
of buttercups and dandetions, he used to
say, “Pooh, pooh, child. If these flowers
were as golden as they look, they would
be worth picking.”

And yet, in his earlier days, before he
had this insane desire for gold, King
Midas had shown a great love for flowers.
He had planted a garden where there
were the biggest and sweetest roses that
any person ever saw or smelled. These
roses were still growing in the garden, as
large, as lovely, and as fragrant as they
were when Midas used to pass whole
hours looking at them, and inhaling their
perfume. But now, if he looked at the
flowers at all, it was only to calculate how
much the garden would be worth if each
of the rose petals were a thin plate of
gold. And though he once was fond of
music, the only music for poor Midas now
was the chink of one coin against another.

40 ErFeECTIVE SCHOOL PRACTICES, SumMer, 1995

MName

PART

1,

. Midas used to inhale the

2

Circle the answer. What kind of royal
person was Midas?

® Emperor @ King @ Prince

. Circle the answer. So his daughter

was

® an empress @ a queen @ a princess

. What did Midas love most of all?

. What did he love almost as much?

. But the more Midas loved .,

the more he desired

. Why didn't Midas think that

dandelions were worth picking?

. What kind of flowers had Midas

planted in his earlier days?

of those flowers.

. What was the only music that Midas

loved now?

© SHA, Inc. 1984, Al rights rasarv_ed.
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Reasoning and Writing Level A

Placement Testing

Level A is appropriate for all children who have
basic language skills and who are placed in a begin-
ning-reading program. (If chiidren are not placed in
a reading program, they will have troubie with those
items presented near the end of the program that
presuppose beginning-reading skills.).

The placement test evaluates children's abilities
to follow directions and to use knowledge of preposi-
tions {which is a good indicator of basic language
skills).

Administering the Test

Pass out a test form to each child.

Children are to write their name in the space on
top. (Make sure you can identify each test.)

Present the following 3 non-scorable (warm-up)
items and 4 scorabie items.

“I'm going to tell you to do some very hard things.
See if you can do them."

Note: These are non-scarable items.

» “Touch a picture that has a cup in it. A cup.”
{Observe children and give feedback.)

+ "Touch a picture that has a pencil init. A
pencil.”
(Cbserve children and give feedback.)

« "Touch a picture that has a book in it. A book."
(Observe children and give feedback.)

Note: These are scorable items.

“Now come the really tough items.”

item 1. “One of the pictures shows the pencil
under the book. The pencil under the
book. Find that picture.” {Pause.) “Draw
a circle around that picture. Circle the -
picture that shows the pencil under the
book. Raise your hand when you're
finished.”

Note: When presenting item 1, make sure that
children are attending to and attempting to follow the
directions. if some children seem lost, tell them,
“Touch the picture that shows the pencil under the
book.” Don't tell them whether their response is
correct or not but, after they have touched a picture,
say, “Circle that picture.” Do not prompt for the
remaining items.

ltem 2. "One of the pictures shows the pencil over
the book. The pencil over the book. Find
that picture.” (Pause.}) "Listen: Make a
line right through that picture. Make a line
through the picture that shows the pencil
over the book. Raise your hand when
you're finished.” .

ltemn 3. "One of the pictures shows the penc1| next
to the book. The pencil next to the book.
Find that picture.” (Pause.} "Make a big
dot in the middie of that picture. Make a
big dot in the middle of the picture that
shows the pencil next to the book. Raise
your hand when you're finished."

ltem 4. "One of the pictures shows the pencii on
the bock. The pencil on the boek. Find
that picture.” (Pause.) "Wrile your first
name on that picture. Write your name on
the picture that shows the pencil on the
book. Raise your hand when you're
finished.”

Scoring the Test

An answer key follows the test. The test
consists of 4 scorabie items. Each item is worth 2
points. One point is awarded if the child has put
some kind of mark on a correct item. A second
point is awarded if the item is marked correctly

+ A perfect score is 8.

» Add the points for the correct plctures 3,57
and 11. Award 1 point for each of these pictures if
there's a mark of some sort in it. Award a second
point for each picture {3, 5, 7 and 11) that has the
right mark. Give children the benefit of the doubt.
if they don't circle the whole picture but part of it,
give them credit for performing correctly; if they
reasonably approximate the markings called for by
the other instructions, give them credit.

Subtract 2 points for any picture that is marked
other than pictures 3, 5, 7 and 11.

Placement Criteria

Children pass the test if they achieve a score of 5
or more. |f 80% of the children pass the test, Aea-
soning and Writing is appropriate to present to the
entire class.

Special work will be needed with those children
who do not pass the test. The recommendation for

" these children is placement in DISTAR Language 1

(especially children with a score of 3 or less).
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Placement Test
Reasoning and Writing, Level A Name

©SRA, 1991, Permission to reproduce for school use,
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Placement Test
Reasoning and Writing, Level A

Answer Key
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Scheduling

Reasoning and Writing A may be used in different
ways, depending on the reading instruction that is
being provided. -

Here are four different plans tfor using Level A. The
first two plans are for lower performers (disadvan-
taged children and others who score 5 or less on the
placement test}:

Plan 1
Kindergarten | DISTAR®Language 1—through
: Lesson 100
Grade 1 Reasoning and Writing A—
3 lessons per week
Plan 2
Grade 1 DISTAR Language T—through
Lesson 100 ‘
Reasoning and Writing A—
5 lessons per week

Both plans provide for teaching Reasoning and
Writing in grade 1. Plan 1 presents DISTAR
Language in kindergarten, ideally presented daily.
Children should complete at least 100 lessons of the
program and should master the material presented in
these lessons before beginning Reasoning and
Writing. Reasoning and Writing is presented in grade 1
on a 3-day-a-week schedule. This schedule assures
that children’s reading skills will be adequate for tasks
involving reading presented in later lessons of
Level A,

Plan 2 introduces DISTAR Language daily in first
grade. After children complete 100 lessons (in about

mid-February), they begin working on Reasoning and
Writing 5 days a week..

Here's a plan for average performers (who pass the
placement test):

Plan 3
Grade 1 Reasoning and Writing A—
2 days per week or

3 days per week

The 2-day-a—ﬁeek schedule is preferable if you

~ don't plan to present intensive cooperative “authoring'

during the latter part of grade 1. (See page 58.) 1f
you plan cooperative authoring, the 3-day-a-week
schedule is preferable because it allows approxi-
mately 30 lessons after the completion of Level A to
work on “authoring.”

Here's a plan for accelerated children. These are
average or above-average performers who pass the
placement test and who are relatively advanced in
reading (reading on a beginning second-grade level
by the middle of the first-grade year).

Plan 4
Grade 1 Reasoning and Writing A—

5 days per week

Reasoning and Writing B—

5 days per week

These children would complete Leve! B of Aeason
ing and Writing by the end of the first grade. They
would be scheduled to go into Level C in the second
grade. This schedule is reasonable for children who
will be reading on the third-grade Ievei during second
grade.

- Reasoning and Writing Level B

Placement and Scheduling

There is no placement test for Reasoning and
Writing B. Levei B is appropriate for children who
have basic language skills and who have success-
fully completed a first-year reading program. (If
children have not completed a first-year reading
program, they will have trouble with items that
presuppose beginning-reading skills.)

Reasoning and Writing B may be used in different
ways, depending on the reading instruction that is
being provided.

Here's a plan for average performers:

Plan 1

Grade 2 Reasoning and Writing B—
2 days per week or

3 days per week

44 EFFECTIVE SCHOGL PRACTICES, SUMMER, 1995

Fare's a plan jor accelerated children in the first
grade. These are average or above-average
performers who pass the Level A placement test
and who are relatively advanced in reading (likely b
be reading on a mid-first-grade level by the begin-
ning of the first grade).

Plan 2
Grade 1

Reasoning and Writing A—
| 5 days per week
| Reasoning and Writing B—
{ 5 days per week

These children would complete Leve! B of
Reasoning and Writing by the end of the first grade
They would be scheduled to go into Level C in the
second grade. This schedule is reascnable for
children who will most likely be reading on the third
grade level during second grade.



Reasoning and Writing Level C
Placement « Listen: Circle the first picture.

(Pause 5 seconds.)
« New directions: Make a box around the last
picture,

(Pause 5 seconds. )

Level C is appropriate for students who read on at
least the second-grade level, who can copy words at
no less than 10 words a minute, and who can follow

basic directions. Students who do not meet these .

criteria will have trouble performing on many of the
activities presented in Level C.

A placement test evaluates students' perfor-
mance at copying and following directions. A

reproducible copy of the test appears on the next page.

The test is group administered and requires about
10 minutes for students to complete. The script for
presenting the test appears below.

Administering the Test

Pass out a test form to each student.

Students are to write their name in the space on
the top.

Present the following nonscorable (warm up)
items and 4 scorable items.

« Get ready to foliow some directions.

{Note: These are nonscorable itemns.)

« Touch the picture of the dog.

(Observe students and give feedback.)

« The dog is not the first or second or third picture.
Raise your hand when you know the number for
the dog.

« Everybody, what's the number for the dog?
(Signal.) 6
(Note: These are scorable items. Allow 5
seconds for each item.)

« 'l tell you directions. Do exactly what the
directions tell you o do. Get your pencils ready.

« New directions: Make a line under the plcture

that is just after the bird.

Listen again: Make a line under the picture that is
just after the bird.

{Pause 5 seconds).

New directions: Make a line over the picture that
is just before the snake.

Listen again: Make a line over the picture that is
just before the snake.

{Pause 5 seconds.)

Everybody, put your pencil down and don't touch it

“until [ tell you.

Touch the little story that is in the box,

I'll read that story. Follow along: Three men sat -
in their boat. One of those men jumped into the
water. A big fish chased him.

Everyhbody, touch the lines below the stary.

You're going io copy that whoie story. Everybody,
touch the letier A. You'll start right after the letter
A. You'll copy the story just the way it is written.
You'll spell all the words correctly. You'll putin
the capital letlers and the periods just the way
they are shown in the stary.

The first sentence of the story is: Three men sat
in their boat. That's the first sentence you'll copy.
Then you’ll copy the rest of the story. Pencils
ready. You have 2 minutes. Get ready. Go.
(Time students. After 2 minutes, say:}
Everybody, if you're not finished, stop now and put
your pencit down.

(Collect tests.)
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Placement Test

Reasoning and Writing, Level C Name

Three men sat in their boat. One of
those men jumped into the water. A
big fish chased him.

1. Number of errors on picture items 01 2 3 4
2. Number of omitted words (words not copied) 01 2.3 45 [:]
3. Number of copied words misspelled 01 2 3 45 [:]

46 2
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-Scoring the Test

An answer key for the pictures appeérs below:

On each child's test form, record the number of
errors for each criterion,

line 1: Circle the number of errars the student
made on picture items. [f the child missed no
items, circle 0. If the child missed all 4 picture
items, circle 4.

line 2: Circle the number of omitted words
(words not copied). Read each student’s story.

Make sure all the sentences have the correct words.

Mark any places where the student omitted words.
Count the number of omitted words (those over-
looked or those at the end of the story that were not
written). If the number is 5 or less, circle the appro-
priate number on line 2. If the number is more than
5, write the number in the box at the end of line 2.
Line 3: Circle the number of misspelled-words.
Mark each misspelted word. Count the number. [
the number is 5 or less, circle the appropriate
number on fine 3. If the number is more than 5,
write the number in the box at the end of line 3.

Placement Criteria

Students should not be placed in Reasoning and
Writing, Level C, unless they meet all the fotlowing
criteria;

1. The student shouid read on at least the
second-grade level. If you have doubts about the
student's reading ability, direct the student to read
the following sentences from part A of lesson 1:

1. The three men were brothers. reparis does not report
2. Threa men fished Irom a boal, repons does nol repor
4. Abig dog stood in the boal, 12ponis does no! repont
5. Ali the men wors hals, feperls does nol repor
8. Ajarge hish was on the end of tha ling. reporis  does nol report

Point to each item the student is to read and say:
“Read this sentence.” If the child gets stuck on a
word, tell the word after about 3 seconds. The
student should compiete the reading in no more
than 45 seconds and should make no more than 3
decoding errars. Students who exceed these limits
probably do not read well enough to benefit from
Level C.

2. The student should pass all the criteria listed
on lines 1, 2, and 3 at the bottom of the placement
test. The criterion for each line is indicated by the
boldfaced number.

: 1 Numlgarnvl q;rdmonpictura iterns | .

"o 1:23 4
_ 2. Numbor of omitted words (worts notcopled) - 0 1 2 3 4 |:l
LR Numberol’cnpledwnrdsmi.'.tspalied o1 2 3-4 5}
r\ Ao S

If the student's number is to the right of the
boldfaced number, the student fails that criterion. If
the student makes more than one error on the
picture items, the student fails. 1f the student makes
more than two errors on omitted or copied words,
the student fails.

if a student passes all the criteria but one and just
barely misses meeting that criterion, the student
could be placed in Level C.

If more than 20 percent of the class fails to meet
the entry criteria for Level C, do not start the pro-
gram at the beginning of the year. Plan to spend the
first two months of school working on basic skills.

Following Directions: Students who are defi-
cient in following directions should be placed in a
program that teaches following directions, (such as
Reasoning and Writing, Level B).

Copying Rate and Spelling Accuracy: Stu-
dents who do not copy fast enough or accurately
should practice copying. A good procedure is to
devole 15 minutes a day to copying. Write sen-
tences on the board and direct students to copy
them. Try to use sentences they are able to de-
code.

Set a rate criterion based on 8 words a minute.
Award points for students who meet this criterion.

Here's a sample presentation:

* This passage has 32 words. If you copy all the
words and speft them correctly in 4 minutes, you
earn 4 points, I'li read the passage. Then you'll
copy it just as it is written.

* (Read the passage.)

- Pencils ready. Go.
{Observe students and give positive feedback.)

* Some students are well on their way to earning 4
bonus points ['m seéing some good, careful
copymg

When nearly all students can complete the
passage in the allotted time (8 words per minute),
change the rate to 10 words per minute and award 5
poinis for completion.

Keep records of student perfermance. Make a
graph that shows class improvement.
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Reasoning and Writing Level D

Piacement

Level D is appropriate for students who read on a
* fourth-grade level, are able to copy words at a rate
of at least 15 words per minute and have basic
paragraph-writing skills. Students who do not meet
these criteria will have trouble performing in Level D.
A placement test evaluates students’ perfor-
mance at copying sentences and writing a para-
graph. A reproducible copy of the test appears on the
next page. The test is group administered and
requires about 10 minutes for students to complete.
Directions for presenting the test appear below.

Administering the Test

Pass out a test form and a piece of lined paper to
each student. Students are to write their name on

their lined paper.
« Find paprt %J

« Il read the passage: A sly fox and a shabby cat
were friends. They got along well until winter.

« When | tell you to start, you'i copy that passage
on your lined paper. You'll spell all the words
correctly, and you'ii punctuate the sentences just
the way they are written. You have 1 minute to
copy the passage. Everybody ready? Go.

* (After 1 minute, say:) Stop writing. Count the
number of words you wrote ang write that number
after the last word you wrote,

» Find part 2.

« The pictures show what happened one day in
Ann's house, :

« Pl say a story that tells what happenad. Listen:
Ann’s cat jumped onto a shelf. The cat knocked a
lighted candle off the sheif. The candie felt onto &
pile of newspapers. The papers started to burn.
Ann picked un a pail of water and poured the
water on the burning papers. The cat sai on the
shelf and watched what was happening.

+ You're going to write a story about the pictures.
Below the pictures ars some words you might use
in your story. I'll read them: candle. newspapers,
bucket, eif, burn, pour.

= Write your story. Make sure it contains at least 5
sentences. That means it has 3 periods.

« You have 6 minutes.

« {After 5 minutes, say:) Count your periods. Make
Sure you have at least 5 of them. Fix up any
problermns quickiy.

* (Atthe end of 1 minute, collect student papers.)
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Scoring the Test

Part 1. Total possible score: 19. Passing score:
17. For each word that is misspelled, deduct 1 point.
For each word that was not copied, deduct 2 points.
For each capital letter omitted (A and They), deduct
1 point. For each missing period, deduct 1 point.

Part 2. Total possible points: 35 (7 points per
sentence for the first 5 sentences only). Passing
score: 29, .

Note: Scoré only the first 5 identifiable sen-
tences. If a sentence begins with a capital, has a
subject and predicate, and ends with a period, score
7 points for the sentence. The sentence earns 7
points even If it has improper grammar, subject-verb
disagreement, or spelling errors. The only criteria
for scoring are the initial capital letter, the subject-
predicate structure, and the period.

If a sentence does not meet all criteria, it receives
less than 7 points. For each sentence:

* Deduct 1 point if the first letter is not capitalized.

* Deduct 3 points if the period is missing.

* Deduct 5 paints if the unit between the capital and
period {a) is not a sentence (As she faced the
window.) {b} is more than one sentence (The cat
jumped up the cat landed on the shelf) (c) is a
run-on (And faced the window and the cat jumped
up and landed on the shelf and knocked over a
candle.)

Placement Criteria

Students who fail either part of the ptacement test
should not be placed in Level D.

Remediation Procedures
COPYING

Students who are not able to copy accurately and
quickly should practice copying daily until they are
able o copy sentences reliably at the rate of 15

- words per minute.

A good procedure is to devote at least 15 minutes
a day to copying. Write sentences on the board or
direct students to copy sentences from any of their
textbooks.

PARAGRAPH WRITING

Students who are deficient in the skifis needed to
construct a simple narrative paragraph should be
considered for placement in Reasoning and Writing,
Level C.

If you have doubts about a student’s ability {it
appears the student might be able to do better than
the test performance indicates), place the student in
Level D and evaiuate the student’s performance
after the first week of instruction.




Placement Test

Reasoning and Writing, Level D

Part1

A sly fox and a shabby cat were friends. They got along
well until winter.

candle newspapers bucket fell burn pour

® SRA 1993. Pammission to repraduce for school use, T —
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Reasoning and Writing Level E

Placement

Level E is appropriate for students in fifth to eighth
grade who read on at least a fourth-grade level. A
placement test evaluates students' performance to
determine whether they have the preskills needed for
Level E. A reproducible copy of the test appears on the
next page.The test is group administered and requires
about 10 minutes for students to complete. Directions
for presenting the test appear below.

Administering the Test

Reproduce copies of the test. Pass out a test and
a plece of lined paper o each student. Direct stu-
dents to write their name on the lined paper. Present
the directions below:

1. Find part 1. :

= Some of these items are sentences. Some are
not. All the items begin with a capital and end
with a period, but don't be fooled. Not all of them
are sentences.

s Write the number of each item that is a sentence.
Don't write the numbers for the items that are not
sentences. Raise your hand when you're finished.
{Observe students but do not give feedback.)

2. Part 2 shows a passage that is not written welf. At
the end of each fine is a number that tells how
many mistakes are on the line.

* You're going o rewrite the passage so it has no
mistakes. Write clear sentences. Don’t change
anything in the original passage unless itis a
mistake. Raise your hand when you've written the
passage so it has no mistakes.

{Observe students but do not give feedback.)

3. Part 3 has two underlined sentences at the
beginning of the passage. These sentences say:
He finally decided to get it fixed. He took it
there. We don't know what it is, and we don’t
know where there is,

= Read the passage carefully. Find out what it
refers to and what there refers to. Then rewrite
the underlined sentences with words that teil what
it is and the place he took it to. Raise your hand
when you're finished.

- {Observe students but do not give feedback.)

= (Collect papers.)
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Scoring the Test

Key:
Part1: 1,4, 5, 8,3, 10.
Part 2; Jan collected butterflies. Some were
smait, and some were [arge. She told her friends
that she was geing to catch a rare pink butterly.
She went out with a net. She came back with four
butterflies.
Pait 3: He finally decided to get an/his (require
either an or his) old {use of old is optional) car
fixed. He took it to a mechanic or Al's garage or
a garage (require use of one location),

Part 1

Total possible points: 12

Passing criterion: 8 o

Score two points for every correct item; deduct two
points for every non-sentence listed,

Part 2

Total possible peints: 10

Passing criterion; 7

Deduct one point for every punctuation mark or
capital that does not correspond to the key.

Part 3

Total possible points: 4

Passing criterion: 4

Deduct two points for each sentence that does not
convey an adequate meaning.

Placement Criteria

Students who fail more than one pait of the test
should not be placed in Level E. If more than one-
third of the class {ails more than one part of the test,
the class should not be placed in Level E.

To determine appropriate placement for students
who do not meet the placement criteria for Level E,
administer the placement test for Level D.



Placement Test
Reasoning and Writing, Level E

Name: Date:

Part 1

Each item begins with a capital and ends with a period, but some of the items are not sentences and should ' '
not be punctuated the way they are shown. Write the number of each item that is a sentence.
They talked.

Before school opened the other morning.

Under the stairs and running around the basement.

Timmy hit the baseball.

In the evening, the bugs came oult.

Why Fred could not have gone to the meeting.

How | met my best friend.

Make a circle that is one inch across.

Sit down.

His statement indicated that he didn’t see the accident.

Ny -

o
SooNo TR

Part 2

Rewrite the passage. The number after each period tells the number of changes you must make.

Jan collected butterflies some was small and some was large. (5)
She told her friends that she were going to catch a rare pink butterfly
and she went out with a net and she came back with four buttertlies. ()

Part 3

Hewrite the underlined sentences so they are clear.

He finally decided to get it fixed. He took it there. Bill asked the
mechanic, “How much will it cost to get it fixed?”

The mechanic at Al's Garage looked at it for a long time. Finally,
the mechanic said, “/'ll have to charge over $500 to fix up this old car.
I'm not sure it's worth fixing.”

Bill loved his old car, but getting it fixed would cost too much
money. Bill drove his old car away from Al's Garage.

© SRA 1994. Perrnission io reproduce for school use.
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Reasoning and Writing Level F

Placement_

Level F is appropriate for students in fifth to eighth
grade who read on at least a fourth-grade level. Level
F is designed for two different populations: students
who have completed Reasoning and Writing, Level E,
and students who have not gone through any earlier
levels of Reasoning and Writing. For students who
have completed E; the pregram provides a new slant
on some of the things that they have already done—
new variations in outline diagrams, new exercise lypes
that relate to familiar topics like specific and general
and new grammar topics,

For students who are new to Reasoning and
Writing, the program provides sufficient instruction to
teach the various writing and analytical skills. Quati-
fied students are those who pass the placement test.
These students should have some knowledge of
writing and punctuating sentences and should be able

to read reasonably well. The placement test provides
a rough indication of whether students should be
placed in Level F. Administer the placement test to

students who haven't gone through earlier levels of
Reasoning and Whiting.

Administering the Test

Reproduce copies of the test. Pass out a test and
a piece of lined paper to each student, Direct stu-

dents to write their name on the lined paper. Present
the directions helow:

1. Find part 1,

+ Some of these items are sentences. Some are
not. All the items begin with a capital and end
with a period, but don't be fooled. Not all of them
are sentences. ‘

* Write the number of each item that is a sentence.
Don't write the numbers for the items that are not
sentences. Raise your hand when you're finished.
{Observe students but do not give feedback.)

2. Part 2 shows a passage that is not written well.
After each period, there's a number that tells how
many mistakes were made.

* You're going to rewrite the passage so it has no
mistakes. Write clear sentences. Don't change
anything in the original passage unless it is 3
mistake. Raise your hand when you've written the .
passage sa it has no mistakes,

(Observe students but do not give feedback.)
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3. Part 3 has figures and directions for m_aking
figures. I'll read the directions for makmg.flgures:
Make a sgquare that is one inch on e_ach ssdg.
Make a dot in the middle of the top line. Write a
smail b directly above the dot.

» Look at the different figures. Write the Igtter of
each figure that somebody could make if that
person followed the directions exactly. Raise your
hand when you're finished.

(Observe students but do not give feedback.)

« (Collect papers.)

Scoring the Test

Key:
Part1: 1,4,5,8,9, 10.
Part 2: Jan collected butterflies. Some were
small, and some were large. She iold her friends
that she was going to catch a rare pink buttgrﬂy.
She went out with a net. She came back with four
butterflies.
Part3: E, G J

Part 1 .

Total possible points: 12

Passing criterion: 8 _

Score tweo points for every correct item; deduct two
paints for every non-sentence listed.

Part 2 '

Total pessible points: 10

Passing criterion: 7 -

Deduct ane point for every punctuation mark or
capital that does not correspond to the key.

Part 3
Total possible points: 10
Passing criterion: 9 _ ' ‘
Deduct ane point for each figure that is not identi-
fied or that is identified incorrectly.

Placement Criteria

Students whe fail more than ene part of the test
should not be placed in Level F. [f more than one-
third of the class fails more than one part of the test,
the class should not be placed in Level F.

To determine appropriate placement for students
who do not meet the placement criteria for Level F,
administer the placement test for Level




Placement Test, Reasoning and Writing, Level F
Name: : Date:

Part 1

Each item begins with a capital and ends with a period, but some of the items are not sentences and should
not be punctuated the way they are shown. Write the number of each item that is a sentence.

1. They talked. 6. Why Fred could not have gone to the |
2. Before school opened the other meeting.
morning. 7. How | met my best friend.
3. Under the stairs and running around 8. Make a circle that is one inch across.
the basement. . 9. Sit down.
4. Timmy hit the baseball. 10. His statement indicated that he didn't
5. In the evening, the bugs came out. see the accident.

Part 2
Rewrite the passage. The number after each period tells the number of changes you must make.

Jan collected butterflies some was small and some was large. (5)
She told her friends that she were going to catch a rare pink butterfty
and she went out with a net and she came back with four butterflies. (5)

Part 3

These directions tell about making more than one of the figures. Write the letter of each figure that
somebody could make if that person followed the directions exactly.

Directions: Make a square that is about 1 inch on each side. Make a dot in the
middie of the top line. Write a small b directly above the dot.

b
b
— e & B
b
b
Figure A Figure B Figure C Figure Figure £
b
@ b
@ L
° o ®
) @
9 8
Figure F Figure G Figure H Figure | Figure J
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Spelling Mastery Levels A-F
PLACEMENT TEST

The Placement Test below determines the level of
Spelling Mastery that students are qualified o enter.
Administration Procedure

The test may be administered individu ally orto
a group. ‘

Students being considered for: should be given:

Level A Tests A, B
Level B Tests A, B, C
Level C Tests B, C, D
Level D Tests C, D, E
Level E Tests D, E
Level F Test E

1. Introduce the iest. Say, “You are going to write
some words. Some of the words are hard to spell,
so don't worry if you don't know them all. But you
should do the best you can."

2. Present the first word.
First word: many.
What word? Signal. Many.

TO CORRECT:
a. The word is{pause; many.

There are many colors.
b. What word? Signal. Many.
Everybody, write many.

. Repeat step 2 for each remaining word.
Words are dictated in sentences only if studen:s de
not correclly identity the word in isolation.

Scoring and Placement

Students begin any level of the series at Lesson 1,
The following table indicates placement criteria.

Test A

5-10 errors
0-4 errors

TestB

5-10 errors
0-4 errors

TestC
S-10 errors
0-4 errors
Test D
5-10 errors
0-4 errars
TestE

5-10 errors
0-4 errors

The placement test is an initjat quide for placement.
A student's actual performance on lessons might
indicate that another level is more appropriate for

that student.

Place in Level A
Give Test B

Place in Level B
Give Test C

Place in Level C
Give Test O

Place in Level D
Give Test E

Place in Level E
Place in Level F

Test A Test B TestC TestD TestE

1. many 1. tough 1. listening ~ 1. judging 1. exploration

2. hands 2. does 2. starred 2. treasure 2. critically

3. come 3. should 3. sizable 3. injection 3. disproven

4. going 4. thought 4, lengthen 4. magically 4. necessary

5. book 5. speak 3. believe 5. worthiness 5. preferred

6. sharp 6. ground 6. helplessness 6. acquiring 6. adventure

7. they 7. green 7. author 7. submissive 7. commitment

8. siop 8. plant 8. sirelcher 8. environment 8. fascinated

9. give 9. these 9. madness 9. fascination 9. admission
10. friend | 10. {onight 10. previewed 10. protector 10. environment
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Connecting Math Concepts Level A
Placement Testing

Level A is appropriate for any children who meet
the placement criteria. A placement test is used to
measure children’s abilities fo:

* count to 10 {part 1)

* count obiects (part 2)

« identify numbers that are one more (part 3)

» write numerals from dictation {part 4)

A reproducible copy of the placement test for

Level A appears on {he next page. Note: The
test consists of teacher's insiructions and child’s
sheet,

The test is administered to children individually,
not to groups of chiidren.
Administration takes 3-5 minutes per child.

Administering the Placement Test

Arrange to test children in a place that is reason-
ably quiet. Make sure that the child has a pencil.

The test may be administered by parents or
voiunteers.

The administrator is to:

» fill out the information at the top of the Teacher's

Instructions.

+ present parts 1 and 2 as specified.

» circle + or —to indicate pass or faii.

if the child does not pass parts 1 and 2, do not
present any more parts of the test. The child should
not be placed in Level A.

if the child passes both items 3 and 4, the child
should start at lesson 11 of Level A,

if the child does not pass both paris 3 and 4, the
child should start at lesson 1 of Level A.

Circle the appropriate placement for the child in
the placement box at the bottom of the Teacher’s
[nstructions.

Note: For each child you test. you'll need 2 copy
of the teacher’s record form and the child's test.

Errective ScHooL PrAcTICES, SUMMER, 1995
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Placement Test for Connecting Math Concepis, Level A

Teacher's Instructions

Child's Name: Teacher's Name:

Date:

Note: Test is administered individually. Not to groups of children.

1. COUNTING
"Count to 10." (Cross out missed or omitted numbers. Saying 11 is an error.}

1234567889 10 11

(T, A Py

Pjssing Cnterl

HERREE it ki

2. OBJECT COUNTING

a. (Touch stars.) "Count the stars." (Child counts.) "How many stars?"
b. (Touch lines.) "Count these lines."  (Child counts.) "How many lines?"

Placement Instructlons for parts 1 and 2:
a. Present parts 3 and 4 to children who passed both paris 1 and 2.
b. Do not place children wha fail either parts 1 or 2 in Level A.

A possible placement is DISTAR Arithmetic 1.

3. ONE MORE
"My turmn: What number comes after 7? 8."

a. "Yourturn: What number comes after 47"
bB. "What number comes after 97"
c. "What number comes after 57"

4, NUMEFIAL DICTATEON
(Point to blanks on child test sheet.)  “You're going to write some numerals.”

a. {Touch the first blank.) "Writea 7."
b. {Touch the next biank.) "Write 2 4."
c. (Touch the next blank.) “Write a 5."

o+

d. (Touch the last blank. ) "Write an 8."

<. (Count correct numbers written backwards as correct.)

vr

Placement Instructions for parts J and 4:
a. Children who do not pass both parts 3 and 4 begin Connecting Math Concepis A on Lesson 1.
b, Children who pass bath parts 3 and 4 begin Lesson 11.

Note: Children who pass both parts 3 and 4 and who know answers to simple addition problems such as 5 + 1
and 6 + 2 could be given the placement test for Connecting Math Concepis B.

PLACEMENT: DISTAR1 CONNECTING MATH CONCEPTS A

Lesson 1 : Lesson 1 Lesson 11

© 1992, SRA Fermission to reproduce for school use granied.
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Name:

Placement Test for Connecting Math Concepts A: Child Test Sheet

Ak SRR A Gk Sk G ¢

@ 1892, SRA Permission to reproduce for school use granted.
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Connecting Math Concepts Level B

Piacement Testing

Leve! B is appropriate for any child who success-
fully completes Level A and for any child who has
the skills assumed by Level B.

The test measures children's abilities to write the
counting numbers through 10 (part 1), count o_bjects
and write the appropriate numeral {part 2), write
answers to addition-subtraction facts {part 3), write
2-digit numerals (part 4), and write counting num-
bers for 2-digit sequences (part 5).

A reproducible copy of the placement test for
Level B follows, The test is group ad-
ministered and requires about 10 minutes for
children to complete. The script for presenting the
test appears below.

Administering the Placement Test

Try to test children on the first day of instruction.
Pass out a test form to each child. Present the
wording in the test administration script.

Note: What you say is shown in biue type.

Circulate among the children as you present the
items.

When observing the children, you should make
sure that they are working on the correct part or
correct item of the test. Do not prompt them in a
way that would let them know the answer to the

item..
TEST ADMINISTRATION SCRIPT

Make sure each child has a copy of the place-
ment test.
Direct children to write their name on the tap line.

PART 1. “Everybody, touch part 1." v {Check
children's responses.)
“Thare are Xs below each box. You're
going to count the Xs and write the correct
numeral in the box.”
“Touch box A."
“Count the Xs under box A and write the
numeral. Raise your hand when you're
finished.”
(Observe children. Make sure they under-
stand what they are supposed to do. Do
not help them in writing the appropriate
numeral.)
“Touch box B." v
“Count the Xs under box B and wirite the
numeral, Raise your hand when you're
finished.”

PART 2. “Everybody, touch part 2."
*That's a number line, but a lot of the

ErrecTive ScHooL PracTIces, Summer, 1995

PART 3.

PART 4.

PART 5.

numbers are missing. Here's what the
numbers should say: Zero, 1, 2, 3, 4, 5, B,
7.8, 8 10

The first number shown is zero. Touch
zero.” '
“The next numberis 1. Touch 1.” v

“The next number is 2. Touch 2." v

“The next number is missing. What shouic
that number be?”

“Write 3 where it belongs. Then write the
rest of the numbers through 10. Raise
your hand when you're finished.”

(After no more than 1 minute, present Part
3.)

“Everybody, touch part 3."

“The top problem Is completed. You're
going to complete the bottom probiem.
The top problem in A is 6 plus 1 equals 7.
Below that is & plus 2 equals how many?"
“Your turn: Complete that problem. Write
the answer in the box. Raise your hand
when you're finished.”

{Observe children. Make sure they are
working the appropriate problem. Do not
tell them the answer.)

“The top problem in B is 5 minus 1 equais
4. Below that problem is 5 minus 2 equals
how many? Write the answer to that
problem. Raise your hand when you're
finished.”

“Everybody, touch part 4." V

“You're going to write a 2-digit numeral on
each line.”

“Touch line A" ¥

"Write the numeral 18. 18. Raise your
hand when you're finished.”

“Touch line B." V

“Write the numeral 81. 81. Raise your
hand when you're finished.”

“Touch line C.”

“Write the numeral 48. 46. Raise your
hand when you're finished.”

"“Everybody, find part 5."

“These are number lines for farge num-
bers. The numerals are supposed to show
what you'd say when you count. But some
numbers are missing on each number line
You'll write the missing numbers.”

“Touch row A" ¥

“The numbers shown are 42, 43 and 44.
Write the numbers that come next when
you count. Raise your hand when you're
finished.”

{Observe children.)

“Touch row B ¥

“The numbers are 67, 68 and 69. Write
the numbers that come next. when you
count. Raise your hand when you're
finishad.”



Connecting Math Concepts, Level B _
Placement Test Name Score

Write the numbers on the number line.

01 2

XXX

XXX
X X

B6+2= b.

o

XXXXX

© 5RA, 1992 Permission 1o reproduce for schoo! use
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- Scoring the Test _ * Reversals of digits are not to be treated as

errors:
* To score the test, mark each error, count the total

errors and write the number at the top of the .
sheet.

€ for 3,18 for 12.
Transposition of digits in 2-digit numerals isa
mistake:

81 for 18 is an error.

Answer Key

Connecting Math Concepis, Level B

Placement Test Name Score
Write the numbers on the number iine.
a.
8 0 1 23 45 L 7 8 9 10
xrx X
X X X
X X
a 6+1= 7 a. l 8
b,
I 2 E+2 = 8 b. 81
| . Hb
| X X X X X b. 5-1= &
éb XX XXX 3

o

67 68 69 10 7L

I

i

H

I

i

il R —

i3 60 ErrecTive ScHooL PRACTICES, SUMMER, 1995

=




'Placement Criteria

Children pass the test if they make no more than
4 errors.

Children fail the test if they make 5 or more
errors.

If BO% of the children pass the test, present these
lessons: Transition lesson A, Transition lesson B,
then lessons 16, 17, 18, and so on through lesson
120. -

It fewer than 80% of the children pass the test,
present these lessons: 1, 2, 3, 4,5, and s¢ on
through lesson 120,

Children who make 9 or more errors on the test
may not have the skills required for Level B and
would be more appropriately piaced in Level A orin
a program that teaches basic counting and writing
skills.

Note: This placement procedure assumes that
all children in the class will work on the same
lessons. [f the class is divided into small groups for
math instruction, children can be grouped according
to their placement-test perfarmance (with some
groups startingon Transition A and, others starting
on lesson 1).

Note also that the Transition lessons A and B
review skills that are taught in Level A. These tran-
sition lessons permit children who have not gane
through Level A to transition to the conventions in
Level B.

If children who have completed A are very solid
on the placement test, most of them making no
mistakes, you may begin on lesson 18, rather than
on Transition lesson A. See page 4 for options with
first graders. Here's a summary of the placement
criteria for second graders:

PLACEMENT CRITERIA FOR SECOND GRADERS

Transition lessons A, B,

=]
80% or more pass then 16—120

Less than 80% pass | Lessons 1-120

Children making 9 Place in a first level
or More errors program

Connecting Math Concepts Level C

Placement

Level C is appropriate for any students who meet
the placement criteria. A placement test is used to
measure students' abilities to:

« Write numerals from dictation. .

= Write answers to addition and subtraction facts.

A reproducible copy of the placement test ap-
pears on . Administration takes 3-5 minutes.

Vo

Administering the Placement Test

Try to test students on the first day of instruction.

Pass out a test form to each student. Present the
wording in the test administration script.

Note: What you say is shown in blue type.

Circulate among the students as you present the
items.

When cbserving the students, you should make
sure that they are working on the correct part or
correct item of the test. Do not prompt them in a
way that would let them know the answer to the
item.

Test Administration Script

« (Direct students to fill out thelr names on the top
of the test form.}

« Everybody, find part 1. |I'm going to dictate 2-digit
rumoers. You'll writs them on the apcropriate
lines, starting with line A.

« Touch iing A.

‘Witz 70 cnline A, 70. (Pause 3 seconds.)

» Ling B, Write 17 cnline 3. 17, {Pause 3
seconds.)

(Repeat for remaining numerals: 51, 42, 96, 15,
20,71,

+ Pencils down.

« Everybody, find part 2.

For part 2, you'll write answers to the addition
problems and subtraction probiems. | will time
you. You will have two minutes io write all the
answers.

» Be careful. Pencils ready ... Ga.

(Time students. At the end of two minutes, say:)

« Everybedy sice and put your gencils down.
{Collect test forms.)
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Connecting Math Concepts, Level C

Placement Test Name Score
Part1’
a b. C d
e f g. h
Part 2
a. 6 b. 4 c. 2 d 1 e. 2 f. 3 g 3
+3 +2 +9 +6 +3 +8 5
h 1 i. 5 j. 6 k. 8 I 5 m. 3 n 7
1 +2 1 - +2 +0 +3 +3
0. 9 p. 4 q. 5 r. 7 S 7 t 8 u. 10
-2 -0 -1 =7 =2 -1 =1
Vv 2 W 2 X. 2
-0 ~ 1 -2

|
|
|

& SRA 1982, Permission to reproduce for school use,
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Connecling Math Concepts, Level C

Placement Test Answer Key

Part 1
a.. Z(Z - b | 7 c. [}l | d. ':}_'2
e. 96 f. _1hH g. 20 h._ /|

Part 2

a. 6 b. 4 c. 2 d 1 e. 2 f 3 g 3
+3 +2 +9 +6 +3 +8 5

q b bl 7 5 [ 8

h 1 [ 5 j- 6 k. 8 . .5 m. 3 n 7
+1 +2 +1 +2 +0 +3 +3

2 7 7 10 5 b 10

o 9 p. 4 g. 5 r. 7 s 7 t. .8 u. 10
=2 =0 =1 ol A =2 =1 -1

7 H S 0 5 7 9

V. 2 W 2 X. 2 Placement Criteria
=0 =1 =2 The criteria‘ for passing the test are:
Z } 0, " Pass Fall
Part 1 0or1error 2 or more errors
Part 2 0-3 errors 4 or more errors
Total Test 0—4 errors 5 or more errors

Students who fail a particular part shouid receive
remedial work on the skill tested by the part (writing
numerals, addition facts, subtraction facts). Stu-
dents who make a total of 5 or more errors should
not be piaced in Level C. They should either be
placed in Level B or in a program that addresses
basic fact and number relationships.

I more than 40% of the students fail the test,
Leve! C is inappropriate for the class. Students
should either work on Level B or should receive a
great deal of practice on basic fact and number
relationships before entering Level C.
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Connecting Math Concepts Level D

Placement

Level D of Connecting Math Concepls is
appropriate for students who complete Level C
or students who pass the placement tests.
Students must meet criteria on two tests, a skills
test and a fact fluency test, to place in Level D.
{The fact fluency criterion is new and will not be
found in the current Conrnecting Math Concepts
manuals.) Both tests can be found on the
following two pages.

Administering the Tests

Do not hand out both tests at the saine time.
Hand out the first test, the "skills test" to each
student. Present the wording below in the skills
lest administration script. Collect the skils tes!.
then administer the facts test,

When observing the students, you should
make sure that they are working on the correci
part or correct item of the test. Do not prompi
them in a way that would let them know the
answer to the item,

If the class is particularly weak on parts of the
placement test, work on thesc skills before -
starting with Level D, Present iteins similar to
those of the test.

SKILLS TEST ADMINISTRATION SCRIPT

» Find Part i.
These are multiplication facts. You have one
minute to finish these problems. Read them
carefully, Get ready. Go.

@« (At the end of one minute, say:) Stop
writing, Pencils down,

s Find part 2.
You're gong to write numerals that | dictate.
You can see three hundred twenty-four is
already written. That shows where you'd
begin a hundred numeral.

64
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Numeral A. Seven hundred forty-eight.
Write it.

Numeral B. Six hundred two. Wnite it.
Numeral C. 17, Write it.

Numeral D. 300. Write it.

s You'll work the rest of the parts on your own.
For part 3, read each problem. Write the
number problem and the answer.

For the rest of the parts, just write the answer
to each problem. Raise your hand when
you're finished.

{Collect test forms.)

FACTS TEST ADMINISTRATION SCRIPT

o (Hand out fact test sheets face down.)

»  Writc your name on the back of your sheets.
(Check students.)

= When 1 tell you to start, you will turn the
sheet over and have two minutes to complete
it. When you arc finmished, or after I tell you
time is up, prompily turn your sheet over,
Get ready. Begin.

¢ (Afier two minutes:)
Stop and turn your rapers face down.
(Collect Lhe papers and grade them.)

Scoring and Placement

Grade the skills test and the fact test: Use
answer leys to determine the problems students
missed.

Skills Test Criterion: Students who make 3 or
more errors are not ready for Level D,
Facts Test Criterion: Students who make 3 or
more errors are not ready for Level D.

Students who fail either criterion are not
ready for Level D. Administer the Placement
Test for Level C.




Conhécﬁng Math Concepts, Level D

Placement Test

‘ ® SAA 1993. Permission to reproduce for schoal use.

Name Score
. 5xd=__ e 4x0=__ 1. 8x5=___
. 2x6=___ f.9x1=__ | 1x2=__
L TX2=___ g. 4x4=___ k 3x2=___
8x10=___ h. 3x5=___ L. 0x10=__ b.
C.
| n
. Hiro Moto had 47 b. A man had 23. Then
nuts. Somebody ate he got 16 more. How
30 of his nuts. How many did he end up
many did he end up with? o 14 b 370
with? +79 + 98
c. 39 d 12
+95 46
b. 5[30 c. 9[27 +5989
e. 1/8
a. 54 b. 43
X _ 2 X 5
b. 37 c. 647 d 408
-18 -134 -136
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Fact Test for Connecting Math Concepts, Levels D

9 14 7
X 7 =6 | + 9
4[24 8+6= 16— 8 =
45 = 2[18 28 x 1 =

-+

o1
O ~

[

—h
0
-+
~N o

9]27 9x3= 7+ 4=
4 X7 = 12 -5 = 5x6 =
8h5 8 6
+ 5 x 4
7 6 12 10 11
+ 8 X 2 -7 X 0 — B

416 6+7= 17-0= 936
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Connecting Math Concepts, Level D

Skills Test Answer Key

a. Hiro Moto had 47 b. Aman had 23. Then

i. 8x5=40
.i1x2=_2
. 3x2=_0b
.0x10=_0_

nuts. Somebody ate he got 16 more. How [Aiasg
30 of his nuts. How many did heend up
many did he end up with? / /
= 2 +79 + 98
/ Tmuda, 9
/ /
. 3 c. 39 d 12
+95 /46
b. 5/30 c. 9[27 | 3Y +599
g 657
e. 18
/
a. 54 b. 43
X 2 x_5
/08 215
a. 360 b. 87 c. 647 d. A09
-218 -18 -134 -136
/42

77 I3\ 273
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Answer Key
Fact Test for Connecting Math Concepts, Levels D

9 14 7
X 7 . -6 +9
b3 8 o

4[24 8+6= 16-8=§
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Connecting Math Concepts Level E

Placement

Students must ineet criteria on two tests, a
skills test and a fact fluency tes, to place in
Level E. (The fact fluency criterion is new and
will not be found in the current Connecting
Math Concepts manuals.) Both tests can be
found on the following two pages. (Note:
Students who completed Level D take a different
skills test, which can be found in the Teacher's
Guide for Level E.)

Administering the Tests

Do not hand out both tests at the same time.
Hand out the first test, the "skills test" to each
student. Preseni the wording below in the skiils
test administration script. Collect the skills test,
then administer the facts test.

When observing the students, you should
make sure that they are working on the correct
part or correct item of the test. Do not proinpt
them in a way that would et them know the
answer to the item.

If the class is particularly weak on parts of thie
placement test, work on these skills before
starting with Level E. Present items similar lo
those of the test,

SKILLS TEST ADMINISTRATION SCRIPT

» Find Part 1.
You're gong to write nuinerals that I dictate.
You're going (o line them up the same way
you would if you were adding them. You can
see 7 thousand, 3 hundred 24 is already
written. That shows where you'd begin a
thousands numeral.

s Numeral A. 2 thousand, 6 hundred 30.
Write it.

» Numeral B. 11 thousand, 9 hundred 3.
Write it,

s Numeral C. 7 hundred 9. Write it.

s Numerat D. 20 thousand, 45. Wnte it.

s You'll work the rest of the parts on your own.
For part 3, read each problem. Write the
number problem and the answer.

For the rest of the parts, just follow the
directions for working each item. Raise your
hand when you're finished.

(Collect test forms.)

FACTS TEST ADMINISTRATION SCRIPT

« (Hand out fact test sheets face down.)

+ Write your name on the back of your sheets.
(Check students.)

e When I tell you to stari, you will turn the

" sheet over and have two minutes to complete
it. When you are finished, or afier I tell you
time is up, promptly turn your sheet over.
Gei ready. Begin. '

e (After two minutes:)
Stop and turn your papers face down.
{Collect the papers and grade them.)

Scoring and Placement

Grade the skills test and the fact test: Use
answer keys to determine the problems students
missed.

Skills Test Criterion: Students who make 3 or
more errors are not ready for Level E.

Facts Test Criterion: Students who make 3 or
more errors are not ready for Level E.

Students who fail either criterion are not
ready for Level E. Administer the Placement
Test for Level D.
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Connecting Math Concepts, Level E
Skills Test A (New Students)

Name _ Score

Write the numbers your

teacher says.
, a. 411
=306
71,3124
a.
C. 417
b. ‘ - 94
c +159
d _

Work each item,

b.

d.

1075
X §]
380
X 9

a. There are 37 students on the playground. 16 of the
students are boys. How many girls are on the
piayground?

b. Phyllis had 48 dogs. She bought another 103 dogs.
How many dogs does Phyllis have now?

¢. A man had 59 stamps in his collection. He traded
some stamps for coins. Now he has 45 stamps.
How many stamps did he trade?

d. A truck started out with 2190 pounds of gravel. It
delivered 2000 pounds of gravel. How many pounds
of gravel were still on the truck?

Figure out the answer to each question. Show your work.

| Work each item.

Work each item. §

b. 9/ 68

8. 7x6
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f. 742

.14 x 1




Fact Test for Connecting Math Concépts, Levels E

8 14 7
x 7 - 6 +.9
|
| 7[42 9+6= 16— 8 =
6x7 = 664 28 x 1=
57 17 6
+ U - 8 + 7
848 9x9= 74 4=
4X7 = 12 -5 = 7x9=
32T : 6
+ 5 x 4
7 6 17 10 11
+ 8 X 6 — 8 X —

318 S+7= 17-0= 8|32
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Connecting Math Concepts, Level E
Skills Test A Answer Key

¢ Write the numbers your Work each item.

teacher says.
a. 411 b. 1075
-306 X 6
L3124 105 GH50
a. 2, |50
b | l) (9 O 3 c. 4;1 d. xssg\
O +159 2420
c 7 9 70 :
a2 10045
a. There are 37 students on the playground. 16 of the 21 ) l
students are boys. How many girls are on the 9”‘ S
playground?
b. Phyllis had 48 dogs. She bought another 103 dogs. .
How many dogs does Phyllis have now? 151 d095
¢. A man had 59 stamps in his coilection. He traded
some stamps for coins. Now he has 45 stamps.
How many stamps did he trade? 14 5+Gmp5
-d. A truck started out with 2190 pounds of gravel. It ' )
delivered 2000 pounds of gravel. How many pounds
of gravel were still on the truck? 190 POU ﬂdS
Work each item Work each item. g g
i 76 a o
8-13—0--"3-= a. 8x7=96 b.9/68 c. 4lo
. . 0
5 9 ” d.0x56=3:O 8. 7x6 = 42 f. 7142
b. :I'“"2‘“ + 1—2' = ._I_i. . 9
| 9-9x8=T72  nh 19 i 14x1=|
o9 _ 7 _ 2
10 107 o 67
i. 7145
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Fact Test for Connecting Math Concepts, Levels E

- 6

g
9+6=I5

7
+9
lo
16 -8 =
28 x 1 =Y
6
_'l:__l
/
7+4=”
4x9 =234
6
X 4
&
10 | 11
X 0 - 6
Jo S
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Connecting Math Concepts Bridge to Level F

Placement

New students generally do not have the entry
skills to perform adequately in Level F. To
prepare students who have not been in the
earlier levels of the Connecting Math Concepts
program for success in Level F, a special Bridge
program was created.

The Bridge to Connecting Math Concepty is
appropriate for students in grades 6 or above
who have not been through Level E of
Connecting Math Concepts and who pass the
placement tests. Students must meet criteria on
two tests, a skills test and the Level E fact
fluency test, to place in the Bridge program.
(The fact fluency criterion is new and will not be
found in the current Connecting Math Coneepts
manuals.} The Bridge skills test can be found
on the following page. The fact flnency test for
Level E can be found on the previous pages.

Administering the Tests

Dao not hand out both tests at the same time.
Hand out the first test, the "skills test" to each
student. Present the wording below in the skills
test administration script. Collect the skills test.
then administer the Level E facts test,

‘When observing the students, you should
mizke sure that they are working on the correct
part or correct item of the test. Do not prompl
them in a way that would let them know the
answer to the item.

SKILLS TEST ADMINISTRATION SCRIPT

e You'll do the test on your own. Read each
problem. Show the work for each problem
and the answer. Raise your hand when you'e
finished.

{Collect test forms.)
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FACTS TEST ADMINISTRATION SCRIPT |

e (Hand out the Level E fact test sheets face

~ down.)

e Write your name on the back of your sheets,
(Check students.)

o  When I tell you to start, you will turn the
sheet over and have two minutes to complete
it. When yvou are finished, or after I tell you
time is up, promptly turn your sheet over.
Get ready. Begin.

s (Afier two minutes:)

Stop and turn your papers face down.
(Collect the papers and grade them.)

Scoring and Placement

Grade the skills test and the fact test: Use
answer keys to determnine the problems students
missed.

Skilis Test Criterion: Students who make 3 or
more errors are not ready for the Bridge
program.

Facts Test Criterion: Students who make 3 or
mote erross are not ready for the Bridge
program.

Students who fail either criterion are not
ready for the Bridge program. Administer the
Skills Test for Level E.




Bridge to Connecting Math Concepts
Skills Test (Pre-Program)
Name

Part1 Answer each guestion.

408 4008 4807 480 3964 478

. Which number is largest?

a
b. Which number is smailest?

13

Which number has the smallest hundreds digit?
d. How many digits are in 39647
e. What is the hundreds digit in 39647

Pl't2 Figure out the answer to each question. Show your work.

a. Phyllis had 48 dogs. She bought another 36 dogs.
How many dogs does Phyllis have now?

b. A man had 74 stamps in his collection. He traded
some stamps for coins. Now he has 46 stamps.
How many stamps did he trade?

c. Atruck started out with 2085 pounds of gravel. It
delivered 1290 pounds of gravel. How many pounds
of gravel were still on the truck?

t 3 Work each item.

f. 58

C. 3x6="

@SFIA 1895. Permission lo repraduce for school use.,
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Write the fraction for each diagram.

a. ! c %g |
L | —
3 0 2 3
] I o g
¢ e —
a. 34 62 6. 6005 d 417 e 406 t s5g
X_9 13 ~_904 94 . - 318 X 7

I
E
i
i

i

a. 9/936

76

Work each item.

b.428'8 c. 989 d 3/765

© SRA 1894, Permission to repraduce for school use.
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Bridge to Connecting Math Concepts N .
Skills Test (Pre-Program) | Answer Key

LLURH Answer each question. | Part total | Passing
5 101 errors
408 4008 4807 480 3964 4738

a. Which number is largest? _ 4807

b. Which number is smallest? _ 408

¢. Which number has the smallest hundreds digit? _ 4008
d. How many digits are in 39647 4 |

. What is the hundreds digitin 39647 9

4

{

Part2 Figure out the answer to each question. Show your work. | Part total | Passing
3 { 0-1 errors

a. Phyllis had 48 dogs. She bought another 36 do%s
How many dogs does Phyllis have now? _—98§]

b. A man had 74 stamps in his collectlon He traded
some stamps for coins. Now he has 46[9

How many stamps did he trade? —5LP5

c. A truck started out with 2085 pounds of gravel. [t
delivered 1290 pounds of gravel. ng rrtany pounds
of gravel were still on the truck? 122 L pounds]

Part3 Work each item. | Part total | Passing

7 G-1 errors

a. 14+ O - 14 d. 1x 37 =37 f 58—

| b. 9 -9-0 e. 26x 0 -0 g. 73 +1=74
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Write the fraction for each diagram.

{ Parttotal | Passing |

? 4 20—1 errars -
5 D
= | }4 ( % )| O
Lo C. | 5 N
0 1 2 3 2 o 1 2 3 3.
o. | 3 d |
: F;art total | Passing -
! 6 0-1 errors
a. 34 b. 62 c. 6005 d. 417 e. 406 f. 584
x 9 x 13 -_904 94 - 318 X 75
306 (86 5101 +159 88 2920
+ 020 70 + 420830
800 42,800
~ Part total Passing
4 Lo-1 errors -
104 72 3% 235
a. 9/936 b. 4288 c. 989 d. 3765
[or 9r8)]
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Phyllis Wilken's Turning Our School Around:

Principals who are planning a Direct
Instruction implementation must read
Turning Our School Around,

Turning Qur School Around is a wonderful
seven-year story of how Garden Hills Eleinen-

... tary moved to excellence using Direct Instruc-

tion, In 1986, Garden Hills received the Blue
Ribbon Award for Excellence from the United
States Department of Education.

The story started in 1979 with a desegregation
order bringing half the school's population from
low socioeconomic minority neighborhoods into
Garden Hills, a middle income neighborhood.
Between 30 and 45 percent of the K-5 student
body was African-American; 2 to 3 percen{ was
composed of other mincrities, Approximately
235 percent of the students enrolled in the spring
did not return in the fall. The turnover during
the school year ranged from 35 to 40 percent
during each of the lasl five years.

Phyllis Wilken tells the story of her leadership
of "our" school with remarkable humility, sin-
cere tespect for teachers, students, and others,
and a matter-of-fact focus on results. With con-
tinuous acknowledgement for the contributions
of others, Ms. Wilken relates the important
things she did as principal to contribute to Gar-
den Hills' success. The theme of these activities
centered on creating a positive, supportive con-
text for the Direct Instruction implementation,

The story began with the teachers and the
community sharing in the identification of the
needs of the school and setting goals. Phyllis
Wilken used site-based decision-making proc-
esses before they were common practice.  She
oriented these processes around involving the
staff and community in identifying practices that
get results, whicl led the staff to choose Direct
Instruction,

The school's initial interest in Diree( Instruc-
tion started with a Chapter ! teacher in the
schocl whose students other teachers had no-
ticed for their remarkable improvement in
reading. From this seed, a whole school impie-

mentation gradually grew, extending _roi,

Seven Commonsense Steps to School Improvement

Book Review by Bonnie Grossen

reading to mathematics, extending from use
with low-performing children to use with all
children,

As principal, many of Wilken's important ac-
tivities and contacts extended beyond monitor-
ing and supervising classroom instruction. She
also brought many kinds of instructional experi-
ences into the school to build on the impressive

foundation skifls the children were learning in -

the Direct Instruction programs.
For example, she describes the Garden Hills

Number 1" Student Program, a system for rec-

ognizing students for positive, appropriate be-
havior. She describes the Reading Train in the
‘library and how students loved to earn tickets to
sit in the train to read, by reading, She de-
scribes the Garden Hills Family Reading pro-
gram, the Rita Reader Award, the book fairs, the
performing arts field trips, the Village Day, and
much, much more. The structure of each activ-
ity is described in sufficient detail that anyone
can replicate it. Actual copies of important
documents, awards, resolutions, procedures, and
contracts are printed in the text, for others to
copy.

A message that coines through quite clearly is
that a full DI impleinentation involved much
more than just "doing” the DI programs. A host
of opportunities were available where students
could use their skills freely and creatively. The
principal took the lead in creating these oppor-
tunities and making Garden Hills an award-
winning school,

Phyllis Anderson Wilken. (1995).
Turning Our School Around: Seven
Commonsense Steps to School Improvement.
Sherer Communications: Urbana, IL.
To order Turning Our School Around seﬁd )
$18.50 (includes shipping and haudling)“ﬁer 1\:%
copy to: aw{:. \‘ )\ ;
School mr%around
2022 Béntbrouk Dr.
. Ghampaign, I &1_821
P ('Tummg Our c'hoo.’wiround” may also be

%

. Jiavailable'throligh yolrf local bookstore.)

nz u‘, o
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Videotapes on the
Direct instruction Model

Keynote Presentations from the 1994 Conference—2 hours, Titles and speakers include: Jean Osborn, Associ-
ate Director for the Center for the Study of Reading, University of Illinois speaking on “Direct Instruction:
Past, Present & Future.” Sara Tarver, Professor, University of Wisconsin-Madison speaking on “I Have a
Dreamn that Someday We Will Teach All Children.” Zig Engelmann, Professor, University of Oregon speak-
ing on “So Who Needs Standards?”

Price: $25.00.

An Evening of Tribute to Siegfried Engelmann—2.5 hours. On July 26, 1995, 400 of Zig Engelmann’s friends,
admirers, colleagues and protégés assembled to pay tribute to the “Father of Direct Instruction.” The Tribute
tape features Carl Béreiter, Wes Becker, Barbara Bateman, Cookie Bruner, Doug Camine, and Jean Osbornthe
pioneers of Direct Instructionand many other program authors, paying tribute to Zig, _
Price: $25.00.

Challenge of the 90’s: Higher-Ovrder Thinking—45 minutes, 1990. Overview and rationale for Direct Instruc-
tion strategies. Includes home-video footage and Follow Through.

‘ ' Price: $10.00 (includes copying costs only).
Follow Through: A Bridge to the Future—22 minutes, video, 1992. Direct Instruction Disseminaton Center,
Wesley Elementary in Houston, Texas, demonstrates approach. Principal, Thaddeus Lott, and teachers are
interviewed and classroom footage is shown. Created by Houston Independent School District in collabora-
tive partnership with Project Follow Throu gh. :

Price: $10.00 (includes copying costs only).

Where It All Started—45 minutes. Zig teaching kindergarten children from the Engelmann-Bereiter pre-
school in the 60’s. These minority children demonstrate mathematical understanding far beyond normal
developmental expectations. This acceleration came through expert teaching from the man who is now
regarded as the “father” of Direct Instruction, Zig Engelmann.

Price: $10.00 (includes copying costs only).

Direct Instruction—black and white, 1 hour, 1978. Overview and rationale for Direct Instruction compiled by
Haddox for University of Oregon College of Education from footage of Project Foliow Through and Eugene
Classrooms.

Price: $10.00 (includes copying costs only).

Corrective Reading: Decoding B1, B2, C—4 hours, 38 minutes + practice time. Pilot video training tape that
includes an overview of the Corrective Series, placement procedures, training and practice on each part of a
decoding lesson, information on classroom management / reinforcement and demonstrations of lessons {off-
CAMEera responses).

Price: $10.00 (includes copying costs only).

Order from ADI.
Visa or Mastercard accepted.
Call 1-800-995-2464

—_—
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Subscribe to Effective School Practices

The Association for Direct Instruction is a non-profit organization dedicated to dissemination of information
on effective, research-proven practices for schools. ADI publishes a quarterly magazine Effective Sciool
Practices featuring research from the field, implementation descriptons from schools around the world, and
expert, easy-to-understand answers to questions about the problems school personnel face in teaching,
supervising or administrating every day. ADI also publishes monographs on special topics and books,
sponsors workshops, and markets other products that are available to members at a discount.

Please consider becoming a sustaining member. ADI is increasing its efforts to promote the use of proven
practices in schools and your contributions will help. v

(3 $20 Regular subscription and membership {includes one year of Effective School Practices and a 20%
discount on ADI sponsored events and on publications sold by ADI).

U $187Student member (includes one year of Effective School Practices, a 40% discount on ADI sponsored
eyents, afd a 20% discount on publications sold by ADI).

i

i
O %40 Susitsfmuf smember (includes regular membership privileges and recognition of your support in

Effeekivé ngji‘;@f’Pm%}:ﬁES).

0 %75 h\Sﬁﬁijxffi.zﬁl/xéfggﬂner {includes 5 subscriptions to Effective School Practices and regular member-
ship privii‘ég or 5 staffpeople).
o

L
0 $40 Library subscrippns toLEﬁ‘ective School Practices.
O I'd like to do moreﬁ\ﬁnclosed is a.rb}gd‘i\ijonal contribution of §

Contributions and dues are tax deductible to the

the above prices. » fullest extent of the law.

Y

o
f/{;ﬁ; )’
® For Canadian addresses add’$5 00 Uj}é)

-

* For surface delivery overseas, add $10.0 “‘(\;’5 Please make checks payable to ADI.
US; for airmail delivery overseas, add / sz
$20.00 US to the above prices. \{iﬂ

DN
4

e
. Vo
Name: \f':{ é}%\i
Address: A ?

City, State, Zip:

A

Phone:

Position:

School District or Agency:

/N
)
=

Signature:

VISA or Mastercard No. (][] OO0 OO0OC OO1010 Exp. Date:

Thanks to our sustaining members:

Linda Grady

Kent Johnson
Momingside Academy
Anita Archer
Debarah Bott Slaton
Nancy Ferry

Ann Glang

Robert Horner
Shirley Johnson
Lori Kohler-Beseda
Jean Osborn

Bonnie Peters

Neil Schroeder

Jane Ellen Vaughn
Paul Weisberg

Jim Cowardin

Connie Bouchard

Don Crawford
Dale Feik

Gary W. Jennings
Mary Ann Leavitt

Angus Lloyd
Lorraine Siterlet
Sara Tarver
Maria Callins
Kay Milton

Don Bushell
David Fossum
Guenter Hubert
Cathy Watkins

George Brent
Linda Youngmayer
Molly Riley Olsen
Karen Berk

John Lloyd

Nancy Seiler
Paula Bleaklay
Cathy Burner
Ed Huth

- Paul Knight

Kathleen Schaefer
Diane Kinder

Robin Miller-Young
Carolyn Schneider

Steve Hoffelt
Jonita Sommers
Elizabeth Fitzgerald
Margaret Fitzgerald
Suzie Rimes
Anndria Gross
Jeanine Thunder
Peggy Bremner-Plachecki
Kerry Luber

Tami DiCola

Judy Labate

Paul Ross

Kay Miltan

K. Gale Phillips
Martan Tiedemann

Rase Wanken

Myrna McCulloch

Kris Evers

Randy and Marily Sprick
Debbie Egan

Margaret Haan

Trisha Walsh-Coughlan
Steve Graf

D. Dean Anderson
Peter Bell-Irving

Kerry Luber

Michael Dines
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‘How soon will your subscription expire?

The number in the upper right hand corner of your address
label indicates the number of the last issue you have paid to
receive. Compare that number with the number of this issue:
Vol. 14, No. 3. Each volume has 4 numbers. If your subscr1pt10n
ends soon, please renew. Don’t miss an issue. Renew early.
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